
1.  "The Effects of Single-visit Art Museum Programs on 
Students" 

 
 

David Rufo, Ph.D 
 
Welcome to our first Research Commission Conversation Event, where we will 
reflect on the recently published NAEA-AAMD Research Study: 
"The Effects of Single-visit Art Museum Programs on Students" 
You may find the summary of the study here: https://bit.ly/2IKyO3Y 
In their first post for this event, which will appear on Monday morning, Michelle 
Grohe and Emily Holtrop will offer an overview of the study and its findings. 
The hosts of this Conversation Event participated in the study in various ways. 
They were either educators at research sites, members of the NAEA core 
research team, or researchers from the firm that conducted the research. All of 
them are all excited to share their thoughts and experiences related to the 
study. They are also eager to hear from you and to respond to your questions. 
Our hosts for this event: 
◦ Michelle Grohe is the Esther Stiles Eastman Curator of Education at the 

Isabella Stewart Gardner Museum and the NAEA Museum Division 
Director 

◦ Emily Holtrop is the Director of Learning and Interpretation at the Cincinnati 
Art Museum 

◦ Amanda Krantz is a Researcher and the Managing Director at Randi Korn & 
Associates 

◦ Brittany Powell is the Senior Education Coordinator atThe Walters Art 
Museum 

◦ Theresa Sotto is the Associate Director of Academic Programs at the 
Hammer Museum 

◦ Wendy Wolf is theDeputy Director for Learning and Community Engagement 
at the Vizcaya Museum and Gardens 

 
As we planned for this event, our hosts generated a series of questions to 
guide their reflections. The themes they will address include: the relevance of 
the findings; the study's significance for practice, including equity and 
inclusion; and the experience of participating in the research process. 
We are all looking forward to the dialogue. We trust that it will invite us to think 
in deeper and broader ways about what it means to research, teach, learn, and 



discover in museum school programs. We also hope this conversation will 
eventually lead to initiatives that are more meaningful and educational for all. 
We hope that you, too, will join the conversation. Your thoughts, questions and 
experiences are most welcome! 
 
 
------------------------------ 
Dr. David Rufo 
Fordham University 
------------------------------ 
 

2.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Ms. Emily Anne Holtrop 
 
RESEARCHING THE BENEFITS OF ART MUSEUMS – A NATIONWIDE 
STUDY 
 
Authors: Michelle Grohe & Emily Holtrop 
 
One of the most pressing needs in the cultural sector is to identify the 
difference that art museums make in people's lives and to demonstrate this 
value with evidence that can withstand intense scrutiny. Without research-
based data, art museums and art educators will not succeed in convincing 
policymakers and civic leaders that museums are vital to civic life, leading to 
the significant reduction or even absence of opportunities to engage with 
original works of art as an integral part of education and community 
experiences. The National Art Education Association (NAEA) Museum 
Education Division and the Association of Art Museum Directors (AAMD) joined 
forces to conduct a nation-wide, four year intensive research study on the 
impact of single visit art museum school programs. Supported by a National 
Leadership grant from the Institute for Museum and Library Services (IMLS) 
and the Samuel H. Kress Foundation, this research is was led by Randi Korn & 
Associates (RK&A). The hypothesis of the project was that, though short in 
duration, single-visit programs or field trips affect students in complex, multi-
dimensional ways that are central to their education. 



 
The NAEA/AAMD research team identified school-age children (grades 4-6) as 
the initial audience of study because single visit school field trips are the most 
prevalent student experiences at museums. According to a national survey of 
U.S. art museums, which was carried out as part of the present NAEA/AAMD 
study, 96% of museum respondents offer these programs. The team also 
published a rigorous literature review on the impact of museum programs on 
students--an incredible resource that also illuminated the lack of research 
around single visits to art museums. 
 
More than 2,600 students participated in facilitated experiences at six art 
museums across the United States: Columbus Museum of Art, Hammer 
Museum, Museum of Fine Arts, Houston, Orlando Museum of Art, Rhode 
Island School of Design Museum and Walters Art Museum. The 
comprehensive study assessed student learning in five capacities: critical 
thinking, creative thinking, sensorimotor and affective response, human 
connections and empathy, and academic connections. 
 
Titled the Impact of Facilitated Art Museum Programs on Students Research 
Study, the results demonstrate that there are a variety of educational benefits 
to classroom visits to art museums, across four (of the five?) areas: 
 
◦ QUESTIONING As students observe works of art, they formulate questions 

and practice key critical thinking and communication skills. Inquiry-based 
approaches prompt student dialogue that activates collaborative learning 
and demonstrates how questions function as tools to surface meaning. 

◦ MULTIPLE INTERPRETATIONS A facilitated, inquiry-based single-visit art 
museum program can encourage students to practice listening and 
respectful debate and discover different interpretations of art objects. 

◦ PHYSICALITY OF ART Little compares to experiencing works of art in a 
museum. Seeing original works of art and participating in a facilitated, 
inquiry-based art museum program engages the senses, holds students' 
attention. and stimulates questions about artists' choices and creative 
processes. 

◦ EMOTIVE RECALL The emotional impact of first-hand encounters with works 
of art in a museum setting can inspire greater recall and more detailed 
description, which can lead to more complex interpretations. 

In addition to providing insight into the effects of single-visit art museum 
programs on students, our hope is that the study's results advance scholarship 
in both museum and art education, and serve as a powerful leveraging tool to 
support student learning in art museums. The results were summarized ins a 
User Guide that provides advocacy points for a variety of users, including 



school administrators, teachers, parents, museum educators, and 
policymakers. We are grateful for the opportunity to share this study with the 
wider NAEA membership, and thank our colleagues who are sharing their 
reflections in this week's NAEA Research Commission Conversation. Thank 
you for sharing your responses as well! 
 
------------------------------ 
Michelle Grohe 
Isabella Stewart Gardner Museum 
MGrohe@isgm.org  @michellegrohe 
 
Emily Holtrop 
Cincinnati Art Museum 
emily.holtrop@cincyart.org @emartgirl 
 
3.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Dr. Olga Hubard 
 
Thank you, Emily and Michelle, for this helpful overview of the study. At the 
beginning of the post you mention that the impetus for the study was linked to 
"convincing policymakers and civic leaders that museums are vital to civic 
life." At the same time, in casual conversations with colleagues, I have heard 
ponderings about how the findings might inform the thinking and practices of 
museum- and school-based educators who use--or might use--museum 
galleries in their teaching. Two sets of questions come to mind: 
 
◦ How are policymakers and civic leaders responding to these findings? In 

other words, how is this study working in terms of advocacy?  
◦ How might these findings shift ideas and practices in and around museum 

education? 
 
I know that our colleagues will address some of these questions from their 
standpoint in posts to come later this week--but I am also interested in the 
perspectives of other following this conversation. What do you think? 
 



------------------------------ 
Olga Hubard 
Associate Professor of Art Education 
Teachers College Columbia University 
New York NY 
(212) 678-8221 
------------------------------ 
 

4.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 

 
 

Hannah Heller 
 
Thank you so much to everyone involved in this huge undertaking! I'm already 
starting to think differently about my work as a museum educator. 
 
One thing that surprised me was the mean number of art works viewed during 
one museum program-- 7 seems like a lot! It's making me think a lot about the 
value of maybe spending less time with more works (more exposure, potential 
for different emotional connections, etc). 
 
------------------------------ 
Hannah Heller 
New York NY 
------------------------------ 
 

5.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Theresa Sotto 
 
SO WHAT? REFLECTIONS ON THE RELEVANCE OF THE FINDINGS 



 
When the Hammer Museum was invited to be a site for this study, I was 
excited to participate in what would surely be a groundbreaking contribution to 
the museum field. However, I also felt some apprehension. What if the findings 
reveal that there are no statistically significant educational benefits from a 
single visit to an art museum? Regardless of how much I value guided 
conversations about art, I had doubts about what a one-hour visit to an art 
museum could realistically accomplish. 
 
Luckily, the findings indicated that much can be accomplished--four concrete 
educational benefits, in fact (see earlier post by Emily and Michelle). But how 
relevant are each of the findings to schools, to museums, to society? Do the 
findings help to demonstrate the public value of museums? I feel confident that 
at least two of the findings do. 
 
Questioning and Multiple Interpretations 
 
I've always believed that developing the capacity to ask questions is key to 
fostering civic and community engagement. Encouraging students to ask 
questions cultivates a love of learning, curiosity about the world, and 
empowered, engaged listeners. Unfortunately, due to standardized testing, 
many hours of the school year are focused on how to answer questions, and 
moreover, how to pick one right answer from multiple and ultimately erroneous 
possibilities. According to a 2015 study by the Council of the Great City 
Schools, U.S. students in urban public schools take an average of 112 
standardized tests between pre-K and 12th grade--approximately 20-25 hours 
of testing per year. 
 
While students in formal education settings are pressured to provide one 
answer in response to questions someone else has prioritized, museums invite 
students to follow their own lines of inquiry and actively elicit multiple 
interpretations. Such skills are important for college and career readiness and 
central to a society comprising critical thinkers whose differing viewpoints can 
co-exist peacefully. Yep, that's pretty darn valuable. 
 
But what about the study's other findings? 
 
Emotive Recall and the Physicality of Art 
 
It might be nice for museums to hear that students describe their visit with 
greater emotive recall--after all, positive memories may encourage future 



museum-goers. But why would a school administrator care about that? And in 
the grand scheme of things, is it important for students to understand the 
material properties of art? From the perspective of art education objectives 
and art appreciation, knowing the difference between pastel and graphite is 
useful. But how useful is that knowledge if art education is devalued in the first 
place? 
 
Let's imagine that every 4th-6th grade student has the opportunity to visit a 
museum and thus can better describe artistic uses of media with detail and 
emotive recall. Would students be more prepared for success in the 21st 
century? Will we be better off as a society in some way? I'm curious to know 
what everyone thinks. 
 
------------------------------ 
Theresa Sotto 
Associate Director, Academic Programs 
Hammer Museum 
Los Angeles CA 
(310) 443-7047 
------------------------------ 
 

6.  RE: "The Effects of Single-visit Art Museum Programs 
on Students"  

 
 

Ashley Mask 
 
Theresa, you raise some excellent points about how the research findings may 
or may not demonstrate the value of museum visits to schools and society at 
large. The findings around questioning and multiple interpretations are the 
easiest to connect back to school curricula these days, as many teachers are 
working to incorporate similar goals in their classrooms (for instance, several 
Common Core Standards for this age-group relate to these findings). The other 
two capacities--emotive recall and physicality of art--are less obviously 
connected to school curricula, and yet, the fact that those capacities arose in 
the data, and that they are prominently featured in the report, gives me hope. 
While teachers and administrators need evidence to support their learning 
objectives when deciding to bring students to art museums (and this report 



provides some compelling evidence), they also need to know that students are 
getting something else--something markedly different--from their everyday, 
school-based experiences. If the visits only extend what teachers are already 
incorporating into their classrooms, then why go to the trouble of 
arranging/paying for transportation, gathering permission slips, etc.? Art 
museums give students something they can't get anywhere else; a connection 
to making and materiality situated across varied cultures and histories, all 
within a setting quite distinctive from their classroom. There's real value there, 
as well. 
 
Ashley Mask 
Art Museum Educator 
Doctoral Candidate, Teachers College Columbia University 
New York, NY 
 
------------------------------ 
Ashley Mask 
Brooklyn NY 
(718) 578-1033 
------------------------------ 
 

7.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Amanda Krantz 
 
Thanks Theresa and Ashley, 
 
I will be musing on related topics in a post later this afternoon, but in the 
meantime, a couple other things to add to the conversation: 
◦ The study had a relatively small sample of questionnaires and interviews with 

the the teachers whose students participated in the study.  It was 
interesting to see that it is most important to teachers that their students 
have an awe-inspiring experience at an art museum (above thinking 
critically or creatively).  

◦ When we received approvals for the study from school districts, we often had 
to make the case that this research study aligned with the school 



districts strategic priorities. Often these priorities included something 
about supporting students to be successful in life, careers, informed 
citizens etc., growing the whole child, etc.  I think all of the study findings 
support these strategic goals, including emotive recall and physicality of 
art (as they related to capacities of sensorial & affective response and 
human connections), but I think more work needs to be done to 
understand these two findings. 

 
 
------------------------------ 
Amanda Krantz 
Randi Korn & Associates, Inc. 
krantz@rka-learnwithus.com 
------------------------------ 
 
 

8.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Amanda Krantz 
 
I agree, Hannah: 7 does seem a lot when you start to think about what are your 
intentions for a single-visit program.  Can you really support students to 
__________ (fill in blank with question and wonder, take on different 
perspectives, practice evidential reasoning, etc.) when you look at so many 
works of art in one visit? 
 
Also note, that in preparation for this study, there was a state-of-the-field 
survey to explore prevalent practices in art museums.  Art museums were 
asked about the number of stops made on the majority of their single-visit 
programs.  A "stop" was defined as taking place in front of a work of art or a 
grouping of works of art so students and the facilitator can respond to the 
work[s] before moving on to the next "stop."  Of the responses from 270 art 
museums, nearly one-half of respondents indicated that they make 4–5 stops 
during a single-visit program (48 percent).  More than one-quarter indicated 6–
7 stops (27 percent).  While there is some challenge in comparing this data 
(i.e., we asked about stops in the survey but individual works of art in our 



program programs), it raises some questions: 
◦ Are art museums training program staff to stop at fewer works of art than 

program facilitators actually choose to visit? 
◦ What factors may be leading program facilitators to visit more art (is it at their 

choice, directed by students, at encouragement of the teacher to see 
more)?   

 
 
------------------------------ 
Amanda Krantz 
Randi Korn & Associates, Inc. 
krantz@rka-learnwithus.com 
 
9.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Theresa Sotto 
 
Hannah, the fact that an average of 7 works were included on a single visit 
stuck out to me too. At the Hammer, students viewed 5 or fewer works of art, 
according to the individual report that I received. Even though that's lower than 
the average across study sites, it was still somewhat surprising to me, since 
we model 3-4 stops in a 1-hour visit for our educators (all paid employees who 
are UCLA students). 
 
While there will always be discrepancies between how we train educators and 
what actually happens in the galleries, I suspect that having professional 
educators rather than emerging educators (Hammer's model) or volunteer 
docents (most sites in the study) would greatly impact the study findings. 
 
Rather than seeing the value of adding more works of art to a single visit, I am 
thinking of this differently: What would the findings have looked like if all 
educators kept to 4-5 stops across study sites? For example, since we all 
know that it takes time to observe and interpret art, would we have seen more 
of an impact in critical thinking if educators spent at least 15 minutes with a 
work? 
 



------------------------------ 
Theresa Sotto 
Associate Director, Academic Programs 
Hammer Museum 
Los Angeles CA 
(310) 443-7047 
------------------------------ 
 

10.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
Sarah Mostow 

 
In response to Theresa's question about how experiencing Emotive Recall 
and/or the Physicality of Art might be important for students or society, Ashley 
suggested that maybe museums should embrace outcomes that are "markedly 
different" from the skills children are learning at school.  I agree.  We should 
play to our strengths. 
 
I also think the broader context of what childhood looks like these days makes 
the study's results even more relevant.  As we all know, children-and often the 
adults taking care of them-spend hours looking at screens.  Even in schools, 
Smartboards and videos are increasingly integral to instruction.  The museum-
specific outcomes found in the study are part of the resistance!  Heightened 
perception, captivation, questioning, human connections… these precious 
experiences/skills should be celebrated as something special to on-site 
museum learning. 
 
These days, I often start my tours by saying "So… this is not the Internet.  We 
are sitting in the real space of this historic building. (Pause.)  What do you 
notice?" 
 
I also want to respond to Olga's suggestion that the study might benefit 
Museum Educators ourselves.  Yes!  What a wonderful document this is for 
Professional Development.  I can imagine taking a tour plan and trying to 
improve it by looking at the list of "Teaching Practices Emphasized" 
(p.19.)  How can I encourage awe?  How might I broaden students' sense of 
self in their community?  Etc. 
 
My question for fellow educators is: what are the ways we can deepen the 
benefits of museum visits even more, now that we know our singular 



strengths? 
------------------------------ 
Sarah Mostow 
Brooklyn NY 
(718) 596-1525 
------------------------------ 
 

11.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Amanda Krantz 
 
Thanks, Sarah!  I just posted about how we designed the research design to 
speak to those audiences outside of the art museum, but certainly there is a lot 
of things museum educators can mine from this study and the process!  To 
your point, "I can imagine taking a tour plan and trying to improve it by looking 
at the list of "Teaching Practices Emphasized" (p.19.)  How can I encourage 
awe?  How might I broaden students' sense of self in their 
community?  Etc."  YES!  We have heard a lot of enthusiasm about looking 
inward at museum teaching and defining what it means to teach to x,y, or z.  If 
you haven't run into these resources so far, check out: (1) our observation tool, 
and (2) teaching behavior examples, which provide examples of how we 
defined each teaching behavior.   
------------------------------ 
Amanda Krantz 
Randi Korn & Associates, Inc. 
krantz@rka-learnwithus.com 
------------------------------ 
 

12.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Dr. Olga Hubard 



 
Regarding the finding related to the physicality of art (thanks for bringing it up, 
Theresa!): In a small study I conducted years ago with high school students I, 
too, found that an original artwork-a European Renaissance painting, in this 
case--prompted students to reflect about the material qualities of the object, 
which was not the case when they responded to reproductions. What I found 
significant was that, as students recognized the physical qualities of the 
painting-its materials, texture, brushstrokes, size, heft, and so on-they seemed 
particularly aware that a human being in another time and place had made 
particular choices and taken specific actions to shape the object in front of 
them (again, this was not the case with reproductions). This resonates with a 
finding from Csikszentmihalyi and Robinson's (1990) study on the aesthetic 
experience (cited in the lit review for the NAEA-AAMD study). Specifically, the 
researchers found that, in some cases, art experts' "significant" encounters 
with art involved a sense of connection with the artist--and that this sense of 
connection was at times rooted in the physical traces of the creative process 
evident in original works. 
 
My understanding is that the NAEA-AAMD study did not quite get at this 
connection between awareness of the physicality of art and a sense of human 
connection--a more fine-grained data analysis than was possible in this study 
would be needed (am I right, Amanda?). In any case, given the recent 
discussion, it seemed pertinent to share this as food for thought for future 
research. After all, while suggestive, my own study was relatively small, and 
Csikszentmihalyi and Robinson's focused on art experts and not school 
children. 
 
------------------------------ 
Olga Hubard 
Associate Professor of Art Education 
Teachers College Columbia University 
New York NY 
(212) 678-8221 
------------------------------ 
 

13.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 



 
Amanda Krantz 

 
Re: Olga's post on physicality of art 
 
Yes, Olga, you are correct that a more fine-grained data analysis would be 
needed the NAEA-AAMD to get at the connection between awareness of the 
physicality of art and a sense of human connection.  Note that the findings 
related to physicality of art truly emerged from the interview data and was 
unanticipated.  Before diving into the more performance-based assessment 
portion of the interview where students were asked to look at the work of art 
by Chagall, we asked students a few warm-up questions to get them 
comfortable speaking with the interviewer and potentially gather some 
context.  The result of physicality of art emerged in students responses to the 
question: What comes to mind when you think about art?  We coded students 
responses to this question into the categories shown in the table on page 51 
from the technical report (page inserted below for easy access).  These 
categories were generated by us, the researcher, in analyzing the data (not 
given as options from students to pick from). 



 
 
I definitely agree with Theresa's question about: And in the grand scheme of 



things, is it important for students to understand the material properties of 
art?  Olga's research and others suggest there is something there, but more 
research is needed in this area to connect the dots than what could be 
accomplished in this scope of work.  From my perspective, the research to 
answer this needs to be qualitative and descriptive to begin to answer the 
question of "So what?" 
 
Theresa's questions and my prior post about the challenges of communicating 
the findings, makes me wonder whether findings around physicality of art 
should have be omitted from our big findings.  On the one hand, I think this 
finding is important to report findings about physicality of art as it does point 
out a direction of future research.  On the other hand, is the finding so nascent 
that it becomes a distraction for school administrators, policy makers, and 
others who may want more clear-cut takeways? 
 
------------------------------ 
Amanda Krantz 
Randi Korn & Associates, Inc. 
krantz@rka-learnwithus.com 
------------------------------ 
 

14.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Amanda Krantz 
 
COMMUNICATING STUDY FINDINGS: THE CHALLENGES 
 
As part of the research team, one of the biggest challenges of this study has 
been distilling down the findings to communicate them in a meaningful 
way.  Early on in this study (really years before it began), a core team from 
NAEA Museum Education Division had decided that the goal of this study was 
to speak to audiences outside of art museums, in particular: educational policy 
entities, funders, and media (see Emily and Michelle's early post about the 
purpose of the study).  These audiences shaped both how we designed the 
study (e.g., quasi-experimental, national study, heavily quantitative, large 
samples) as well as how we reported the findings.  But, related to one of 



Olga's questions yesterday, how well have we done in reporting the findings? 
 
The process of reporting on this much data was grueling.  Analysis took a full 
seven months, and the first draft of the report was prepared January 2018-not 
to be "completed" until September 2018 after much thinking with the NAEA 
Museum Education Core Team and AAMD.  I feel positive about the diligence 
that went into inviting and responding to the comments of critical readers in 
the editing process.  Yet, I still have nagging concerns about whether the 
reporting speaks to the intended audiences (i.e., the advocacy part). 
 
Critical to this research study is the framework developed for describing and 
theorizing the potential benefits to students of facilitated single-visit art 
museum programs.  In line with recent research and based on input from art 
museum educators about the purpose of their work, we chose to focus this 
research on five capacities: creative thinking, critical thinking, sensorial and 
affective responses, human connections, and academic connections.  The 
illustration below depicts our framework for examining the impact of the 
facilitated single-visit museum program on students.  The top layer shows four 
capacities-each is distinct and overlapping because cognitive psychology and 
neuroscience indicate that these capacities do not occur in isolation from one 
another-instead they are interconnected (see literature review by Terrassa et 
al.).  All four are essential to cognition-or the process of acquiring and 
constructing knowledge-and we believe they are activated simultaneously 
during engagements with original works of art.  Academic connections-the fifth 
capacity-is depicted as a layer beneath the four capacities because we 
conceptualize that growth in the former mentioned capacities can help 
students connect museum experiences to in-school learning. 

                      
 
For the purpose of developing research measures, we operationalized each 
capacity separately, but in reporting, also pointed out ways in which they 
overlap.  For this reason, it is problematic to make broad statements about 
"effects in creative thinking" when we saw effects in "questioning," which is 



one aspect of creative thinking.  As a researcher, we are pretty a skeptical of 
broad statements making claims about improvements in areas like creative or 
critical thinking.  Our reaction is normally to seek out the methodology and 
instruments to interpret the findings ourselves. 
 
In this study, we sought to report the findings authentic to the research design 
because we consider the nuances of the findings quite important.  But does 
that speak to funders and policy makers?  Nuance doesn't necessarily make 
for good headlines or elevator pitches. 
 

 
 
 
------------------------------ 
Amanda Krantz 
Randi Korn & Associates, Inc. 
krantz@rka-learnwithus.com 
------------------------------ 
 
 
 
 
 
 
 
 



15.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Dr. Olga Hubard 
 
Amanda, you say that you "still have nagging concerns about whether the 
reporting speaks to the intended audiences" of educational policy entities, 
funders, and media. I appreciate the honesty in this comment--and I 
particularly appreciate the caution you express about the tempting (and all-
too-common) impulse to inflate findings. 
 
Going back to my earlier question, do you--or anyone else--have a sense 
about how people in the intended audience groups have in fact been 
responding to the findings as currently reported? I am wondering this, given 
the finding that school teachers (non-art, I assume?) want students to "have an 
awe-inspiring experience at an art museum [above thinking critically or 
creatively]". This finding seems to complicate what many of us in museum ed 
assume teachers want. I am also wondering about any impact that policy-
driven initiatives such as the Gifts of the Muse, which sought to reframe the 
debate about art's value to highlight intrinsic benefits over instrumental ones, 
may or may not have had. 
 
------------------------------ 
Olga Hubard 
Associate Professor of Art Education 
Teachers College Columbia University 
New York NY 
(212) 678-8221 
------------------------------ 
 

16.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
Ms. Brittany Rose Powell 

 
PARTICIPATING AS A PILOT & HOST SITE 



 
Alternative titles for this post include "It's Really Hard to Learn About How We 
Learn", "May The Odds Be Ever in Your Favor", and "If Something Can Go 
Wrong, It Probably Will". 
 
With a bustling schedule of PK-12 programs, 60 active volunteer docents 
facilitating programs, and historically strong relationships with educators and 
administrators across the state, the Walters was excited to be chosen as pilot 
and participating site for a study on the impact of single visit art museum 
school programs.  The Walters serves approximately 25,000 students and 
teachers annually through programs onsite and in the classroom with the 
majority coming from Baltimore City and Baltimore county. The students range 
in grade levels PK-12 with the largest concentrations in grades 4-6, and at the 
time of the study pilot and implementation, the museum was a participating 
site for a city-wide initiative that hoped to have every 6th grade student across 
Baltimore City Public Schools visit for an arts-integrated experience focusing 
on ancient cultures. 
 
Programs, check. Educators, check. Participants, check. Schedule, check. 
Just start following some tours and report on what happens. That sounds easy 
enough, doesn't it? NEVER! 
 
Carelessly constructed research doesn't yield meaningful data, and 
thoughtfully designed studies don't happen overnight. The RK&A team is 
incredibly thorough and with so many moving parts along with the challenge of 
assessing the impact of complex, multi-dimensional experiences, the study 
was a huge undertaking with large-scale and institution-specific logistical 
challenges. 
 
The Take-Aways 
 
·         A schedule is a moving target so stay organized! Shared spreadsheets 
with schedules and details for meetings, programs, contacts, etc. helped keep 
everyone in the loop. Inevitably, things needed to be rescheduled, sometimes 
more than once (think snow days, sick days, school-wide testing, etc.). A 
master document with all of the pertinent info in one place helped to keep all of 
the moving parts together. 
 
·         IRBs are tough! And rightfully so. The team at RK&A are amazing and 
thorough when it comes to navigating the logistics, but they still can't move 
mountains. Decades-long relationships with a district/key staff, letters of 
support, and all of the best intentions didn't mean a thing when a district had a 



strict embargo on research of any kind. 
 
·         The data is about the facilitators as much as it is about the students! 
(More on this later.) We can't examine program impact without also exploring 
the design and delivery. 
 
·         It takes time to implement, reflect, and refine! Amanda will likely have 
more to offer, but the protocol for the study was complex and the opportunity 
to calibrate, test, and regroup was essential to successful implementation. It 
also took lots of practice and time for the researchers. 
 
·         The team is AWESOME! NAEA, AAMD, RK&A, IMLS, Samuel H. Kress 
Foundation, and all of the pilot and participating sites are full of amazing 
professionals who care deeply and think critically about our work. The 
literature review, technical reports, and conversations like the one we are 
having this week are essential to assessing and informing the structure and 
design of programs for PK-12 students and teachers along with the way we 
advocate and report on learning in museums. 
 
As we engage in further conversation and dive deeper into the data and 
impact, a huge thank you goes out to everyone that has made it possible for us 
to ask these big questions and keep learning more! 
 
------------------------------ 
Brittany Powell 
The Walters Art Museum 
Newark DE 
(443) 655-7218 
------------------------------ 
 

17.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Dr. Olga Hubard 
 
Thanks for this illuminating post, Brittany. It would be great to hear 
from anyone else out there who has experience hosting or conducting 



research at their institutions. Do Brittany's comments resonate? Do you have 
anything to add? What should others who are thinking about research at their 
sites keep in mind? 
 
------------------------------ 
Olga Hubard 
Associate Professor of Art Education 
Teachers College Columbia University 
New York NY 
(212) 678-8221 
------------------------------ 
 

18.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Amanda Krantz 
 
R-E-S-P-E-C-T: A GUIDING PRINCIPLE FOR CONDUCTING RESEARCH 
 As a researcher and evaluator collecting data firsthand from subjects, respect 
for people is a must.  In fact, "Respect for people" is one of the competencies 
outlined by the American Evaluation Association and described as: "Evaluators 
honor the dignity, well-being, and self-worth of individuals and acknowledge 
the influence of culture within and across groups."   An Institutional Review 
Board, or IRB, is one important check on respect for people.  In the Belmont 
Report, "respect for persons" is outlined as one of the three guiding ethical 
principles for the protection of human subjects in research.  As such, the IRB 
requires detailed descriptions of how potential study participants are recruited, 
so the IRB can assess potential recruitment bias or coercion.  The IRB also 
requires detailed descriptions of the research protocols participants are 
subjected to if they enroll in the study as well as an explanation of how the 
benefits of the study outweigh any risks to participants.  If you have never 
completed IRB paperwork, note that it requires extensive and specific 
description of research protocols.   School districts often have other specific 
procedures that serve as a check on respect.  Some school districts, generally 
those in large cities, have their own IRB.  Other districts have a review process 
that asks similar questions as an IRB but does not grant IRB approval.  Still 
other districts have no formal process for reviewing research, but diligence is 



required to seek approvals from the superintendent or another district 
official.   Going through all of the IRB and school district procedures for research 
can feel like unnecessary red tape for social science research.  However, as I 
have written before on RK&A's blog, they serve as important checks on 
respect.  Yes, it is frustrating to learn a school district we were targeting had a 
moratorium on research to protect students and teachers from being overly 
solicited (we were rejected by one school district for this reason).  And yes, it 
can be frustrating to have one school district request changes to the study 
protocol that others did not (e.g., two of the districts in our study allowed a 
passive consent form for student questionnaires, while five districts did 
not).  As Brittany mentioned in her post this morning, decades-long 
relationships with school districts don't warrant favor for your research (so may 
the odds be ever in your favor...).   These hurdles may trigger thoughts about 
increasing costs of research projects and a potential slow down, but it is 
important to remember the big picture.  We-researchers, funders, school 
districts, and schools-all care about students.  Therefore, we as researchers or 
funders of research, must respect school districts and schools as they are 
charged with the well-being of students.  A study may not go off as planned, 
but that is exactly why research and evaluation reports have a description of 
methodology and limitations.  Respect for individuals should always trump 
methodological interests, in my opinion.    
------------------------------ 
Amanda Krantz 
Randi Korn & Associates, Inc. 
krantz@rka-learnwithus.com 
------------------------------ 
 

19.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Stephanie Downey 
 
As one of the researchers on the study, it is incredibly stimulating to read this 
conversation so far.  Amanda and I have lived with the data a long time and its 
hard to remember what it might be like read about it for the first time.  So far 
reading everyone's ideas and questions is reinvigorating my own thoughts and 
giving me new ones.    



I want to respond to two things brought up so far, one by Amanda and one by 
Olga, that are related.  Amanda questioned whether we should have reported 
the finding on the physicality of art, and asks, "is the finding so nascent that it 
becomes a distraction for school administrators, policy makers, and others 
who may want more clear-cut takeaways?"   I'll admit I had that reaction at 
first, when the finding emerged (physicality of art was not something we went 
looking for, but rather emerged during analysis).  But the more time I've sat 
with the result, the more convinced I am that we made a good decision to 
report it.  I agree its nascent, and I'm not sure exactly what it means or what it 
tells us other than it tells me that interacting with the "real" art versus a 
reproduction (remember this result did not emerge from the classroom 
program, only in the museum programs) has an effect on what students 
remember and take-away.  I also think it is potentially wrapped up in the other 
capacities, like human connections-but because we were limited by the scope 
of the research and this finding was unanticipated, we were unable to go back 
into the data to explore it further.  Which leads me to Olga's comment, "I am 
also wondering about any impact that policy-driven initiatives such as the Gifts 
of the Muse, which sought to reframe the debate about art's value to highlight 
intrinsic benefits over instrumental ones, may or may not have had."  Gifts of 
the Muse gave us the confidence (or to go further, made it imperative for us) to 
explore intrinsic benefits like the sensorial and affective response, the category 
in which I believe physicality of art falls, and it gives me the confidence to 
believe that there is a "there there" even if we cannot put our finger on it just 
yet.  I believe the answer lies in the data we have and will reveal itself if given a 
chance.      
 
 
------------------------------ 
Stephanie Downey 
downey@rka-learnwithus.com 
 
 
 
20.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
Ms. Erin Kelly Branham 

 
Thanks to all the researchers for this amazing piece of work, long needed in 
the field! 



 
In regards to school teachers wanting "an awe-inspiring experience at an art 
museum" and how that relates to museum educators' assumptions about what 
teachers want: at the Getty we distribute an online teacher survey to every 
teacher who books a visit to the museum, and we get about 1200 responses 
annually. The last two years, we have been asking: 
 
Why did you choose to visit the Getty? Top answers: exposure to art for 
students (91%); supports in-class study (57%); creative inspiration (53%) 
 
Please rank your visit in order of value to your students. Top answers: 
Meaningful interactions with art; Introduce students to museums 
 
These results surprised us since teachers were given several options to 
choose from which supported standard assumptions about what teachers look 
for in a field trip, i.e. direct tie-ins to school curricula, but they seem quite in 
line with the idea of an awe-inspiring experience at the art museum. It may be 
time for all of us to re-examine our traditional assumptions about how visits to 
the art museum relate to teacher goals and classroom study. 
 
Additionally, this idea of the physicality of art being a surprise finding, and not 
quite knowing what to do with this finding - it may have terrific applications for 
art integration as awareness and understanding of art materials is an 
opportunity to explore art's connections to science. 
 
I'm also very intrigued by the study's other findings - perhaps there is 
compelling relevance for the report's intended audiences in tying these 
findings to growing movements in education such as social-emotional learning 
(emotive recall) and growth mindset (questioning and multiple interpretations). 
 
------------------------------ 
Erin Branham 
The J. Paul Getty Museum 
Los Angeles CA 
(310) 440-6746 
------------------------------ 
 
 
 

 
 



21.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Ms. Hollie Ecker 
 
I am so honored to be part of this conversation! I want to thank my former 
Professor, Olga Hubbard, for inviting my colleague, Sarah Mostow, and me to 
join such a thought-provoking and important discussion.  It has been some 
time since I've been on the research-end of things, but I certainly can share my 
thoughts and experiences as a museum educator in the field. Each week, I 
encounter many students who are the age of the students illustrated in the 
study (4th-6th grade) and their teachers (art and classroom alike) at many NYC 
art museums (for example, I currently teach at the Whitney Museum of 
American Art, the Metropolitan Museum of Art, the Museum of Modern Art and 
the Guggenheim Museum). 
 
Many of the discussion topics mentioned so far resonate with me. 
 
I was happy to read about your findings Erin, regarding many teachers' desire 
for an "awe-inspiring experience at the art museum." At the Whitney, it is our 
responsibility as educators to reach out to the teachers once they book their 
tour date. One of the preliminary questions that I always ask them, like you, is, 
"Do you have any specific goals for your visit?" I hear all the time "to expose 
my students to art and an art museum." But somehow, these same teachers 
(who seem to have good intentions) give me a lot of push back when they find 
out that we will only be seeing 3-4 artworks. It seems to be an issue for many 
of us. 
 
My hopes and dreams for this research (and for our field in general), are that 
the findings not only reach the higher powers that be (the "funders and policy 
makers" that Amanda, Olga and others have mentioned), but that they also 
make their way down to the teachers! Besides giving teachers first-hand 
experiences (as participants or observers) during our tours, how else can we 
reach them, and change their minds, before they come and experience the 
magic of an in depth encounter with an original work of art for themselves? 
 
I also loved reading about the four capacities that Amanda illustrated so 



beautifully in the diagram above. (Thanks for that by the way, Amanda. I am a 
visual learner and that really helped me make sense of the overlap of 
capacities). Of the four capacities that were mentioned (creative thinking, 
critical thinking, sensorial and affective responses, and human connections), I 
find myself thinking more and more about how our facilitated museum 
experiences not only support the face to face "human connection," but give a 
space to this kind of learning that seems to be less and less a part of these 
young students' daily lives in and out of school. So often, I have to ask many of 
the older students to pull out their headphones and put away cell phones so 
we can all be present with each other for an hour. I get a lot of eye rolls from 
them and it makes me wonder what John Dewey would say about the quality 
of experience these days when students are not in museums. 
 
 
------------------------------ 
Hollie Ecker 
New York NY 
(845) 596-2336 
------------------------------ 
 
 

22.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Ms. Megan Lucas-Chong 
 
I am so appreciative of the time and effort put into this groundbreaking study. 
As a museum educator, this study is refreshingly validating as we wonder what 
students will walk away with as they leave our museums. As a researcher, I am 
inspired by the varied methods of data collection and clearly reported findings. 
This leads me to wonder…what's next? 
Although I doubt there will be a "part two" to this immense study, I am curious 
about what suggestions for further research the researchers might have. What 
questions did this study raise that you think have yet to be answered? 
I personally look forward to seeing how more audiences respond to one-time 
museum visits. For example, I hope to examine how early childhood audiences 
respond to experiences within art museums. But I am also interested to learn 



how other factors; such as art making and specific activities might impact the 
experiences of student visitors. I would also hope to see how similar studies 
might translate when examining student museum visits in other countries. Your 
research has certainly laid the groundwork for a wide array of future studies. 
 
 
------------------------------ 
Megan Lucas-Chong 
New York NY 
 
------------------------------ 
 
 

23.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 

 
 

Dr. Laura Evans 
 
Greetings all! 
I am following this research thread with interest, enthusiasm, and much 
gratitude. What I really want to do in this post is to congratulate and 
encourage.  This was a MASSIVE undertaking (the IRB process alone is 
inspiring and if you haven't looked at the separate literature review, it is worth 
it!) and an epic study to analyze and distill.  Kudos to everyone involved. 
Like others, I am interested in the use of the word "awe-inspiring" and that so 
many teachers rated this highly as a outcome.  What does it mean to have an 
awe-inspiring visit?  What does that look and feel like for teachers and for 
students?  Why is an awe-inspiring experience so important? In the 
Implications Section of the NAEA-AAMD document (pg. 31), they point out that 
we still need more research, particularly around understanding these sensorial 
and affective responses… so that seems like a call to arms to me!  Like 
Megan, I wonder, "What else?"  What other research can come from this and 
how can we support each other in undertaking this sort of critical research? 
Like Olga and Sarah, I am thinking about how this study can benefit museum 
educators but in a tangible way.  I am wondering if anyone has used/thought 
about using this study to show their own value to their museum or 
stakeholders?  At our DFW Museum Educators Roundtable last month, we 



were talking about museum educator's salaries and what we might be able to 
do to increase how much museum educators are valued (as well as how to 
support paid internships to continue to diversify the field).  Has anyone used 
this study as a way to advocate for more of what you deserve and to help your 
institution understand the impact a museum educator has?  
I look forward to seeing these questions being asked and answered by the 
field!  
 
 
------------------------------ 
Laura Evans, PhD 
Associate Professor 
Coordinator of Art Museum Education Certificate 
Department of Art Education + Art History 
University of North Texas 
------------------------------ 
 

24.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Ashley Mask 
 
This has been such an interesting, and inspiring, thread to follow this week. 
There are so many different aspects to this study, which reflects the multiple 
realities of our work as museum educators. As Amanda referenced in a post 
earlier this week (and I'm sure those involved directly with the research feel), 
there are so many varied opportunities for follow-up research, based on the 
findings of this study. It's a little overwhelming, as I read each post, to think 
about just how much work we have ahead of us, if we really want to flesh-out 
all of the dimensions that come together in a single museum visit (and thank 
you once again to all of those involved with this study for diving in and actually 
doing this work!) 
 
One thing that stands out for me, though, are the connections. For instance, 
the teacher feedback that Erin shared from her work at the Getty reaffirms 
some of the study findings on teachers' perceived value of art museum field 
trips. I am delighted to see this connection across research, showing that 



many teachers do, in fact, "get it." They want their students to interact with art 
and with our museums, for the sake of "expanding students' worldview or 
mind" and "experiencing artworks in person" (NAEA-AAMD technical report, 
pg. 68). And these aspirations are echoed by the program facilitators who were 
interviewed in the study (technical report, pg. 75).  It has me thinking about 
future research from the Deleuzoguattarian perspective of how things connect 
instead of what things are (Lorraine, 2005). How might we make better use of 
the research that goes on in museums everyday (in the form of school visit 
surveys like those at the Getty, informal conversations with teachers and 
program facilitators, etc.) and combine that with extensive, robust studies like 
this one in order to make explicit the value of this work? 
 
------------------------------ 
Ashley Mask 
Brooklyn NY 
(718) 578-1033 
------------------------------ 
 
 

25.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Ms. Brittany Rose Powell 
 
MUSINGS ON THE IMPACT OF FINDINGS ON PROGRAM STRUCTURE 
AND FACILITATOR TRAINING 
 
The emerging conversation surrounding awe-inspiring experiences touches 
upon some of the same questions and ideas that colleagues and I have been 
having about the motivation, structure, and design of gallery experiences for 
students. Inspiring awe is deeply personal and doesn't necessarily come from 
exploring content that connects directly to what students have covered in a 
textbook (although we know that constructing meaning requires some sort of 
context for the experience). 
 
Recent conversations regarding programs at the Walters have focused on how 
we can revise and refine our model in ways that still successfully provide the 
teachers and administrators with the connections that justify the out of 
classroom learning time but also center the students and provide them with a 
sense of agency and ownership over their experience. Some of these 



conversations focus on exploring training for program facilitators and 
considering how we can support them in utilizing best practices that support 
student-centered learning while balancing the needs and motivations of the 
teachers who have scheduled their visit. In most cases, the students in our 
galleries for an out of classroom trip might not have chosen to be there, so 
how can we give them some choice once they arrive and how can this impact 
the learning that takes place? 
 
Advisory committees and teacher panels affirm that experiences should be 
connected to classroom learning, and administrators definitely want to know 
that there are learning objectives that justify the out of classroom time, but one 
of the exciting things the study attempts to assess is how the unique aspects 
of learning in a museum setting can support students in cognitive and 
social/emotional capacities outside specific curriculum standards or content. 
 
Perhaps some answers to designing awe-inspiring experiences lie in planning 
for possibilities and training program facilitators in strategies that will provide 
students with more choice throughout their experience and still support the 
development of 21st century skills. 
 
Like Ashley, I'm excited by the conversation regarding how things are 
connected and wonder how other museum educators are considering the 
structure and design of their programs for students and the training for 
educators who facilitate those programs? 
 
------------------------------ 
Brittany Powell 
The Walters Art Museum 
Newark DE 
(443) 655-7218 
------------------------------ 
 
 

26.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Ms. Emily Anne Holtrop 



 
Wow! This has been a great conversation this week, thank you all for your 
questions, comments and most importantly things to think about moving 
forward. The NAEA/AAMD/RK&A Core Team is also interested in discussing 
"what's next" and looking at the findings through new lenses. 
 
On that note, I wanted to draw everyone's attention to two documents: 
1. The User Guide for the Study was uploaded to the Study Website last week. 
Part of that User Guide are one page Fast Facts that can be shared with 
different audiences. One of those Fast Facts is titled -  Considerations to 
Advance Practice: Fast Facts for Research Professionals - in this document we 
pose questions for future research. 
 
2. Data collected for the NAEA/AAMD Impact Study of the Effects of Facilitated 
Single-visit Art Museum Programs on Students Grades 4-6 are available for 
future research. You can request this data here. 
 
As always, if you have any questions - send them our way. We love to talk this 
study. It has been part of our lives for the last 4+ years. 
 
 
 
------------------------------ 
Emily Holtrop 
Cincinnati Art Museum 
Cincinnati OH 
(513) 639-2972 
------------------------------ 
 
 

27.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Ms. Wendy R. Wolf 
 
OWNERSHIP OF IMPACT: TEACHERS & COOPERATIVE PRAXIS 
 



As a career museum educator, it is fulfilling that this research study formally 
articulates the specific value of single-visits. The study inspires me to consider 
again how we can further spotlight and reflect upon the impact of single visits, 
and this evidence in particular, with teachers. 
It's rewarding to "hear" capacities while facilitating discussions with art. When 
students probe artworks through questions, scaffold with each other's ideas, 
building deeper meanings and becoming comfortable with divergent 
possibilities, I want to break out of the facilitator role and call out the capacities 
like a sports commentator – GOOOOAAAAL for creative thinking! 
I wonder, are participating teachers hearing what I hear? Are they attuned to 
how these capacities sound in the museum setting, during inquiry-based art-
based discussions? What are teachers listening for? 
We hope teachers will use this data as evidence that museum visits are 
integral to their academic curriculum and student learning. Consequently, what 
specific and intentional role could we encourage for teachers during the single-
visit and how can we best prepare and support teachers for that role? How 
can we listen and learn cooperatively and with more intention based on the 
results of this research? 
The possibilities could surely have multidimensional impact, building stronger 
bridges between classroom learning and museum learning, as well as 
advocacy for single-visits as the accountable learning experiences we design 
them to be. 
What have you accomplished working cooperatively with teachers to connect 
theory to practice? What does this study and its findings inspire you to try? 
  
PS: Fast Facts for Art/Classroom Teachers & School Administrators is a 
tool in the User Guide that provides a quick reference and talking points 
about the findings, designed specifically for teachers. 
 
 
------------------------------ 
Wendy Wolf 
Vizcaya Museum and Gardens 
wendy.wolf@vizcaya.org 
(305) 860-8435 
------------------------------ 
 
 
 
 
 
 
 



28.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Amanda Krantz 
 
So many wonderful thoughts! 
◦ Erin, thanks for sharing your findings from the Getty that you note "seem 

quite in line with the idea of an awe-inspiring experience at the art 
museum." Again it was a small sample of teachers we worked with in the 
NAEA/AAMD, but my instinct is that the teachers, as individuals, truly 
most value awe-inspiring experiences for their students.  However, 
teachers may need to justify field trips through other means.  As I 
mentioned earlier, to do this research we had to justify its alignment with 
school district goals.  The same is true for teachers to justify field 
trips.  This excerpt isn't from the NAEA/AAMD study but from focus 
groups with teachers for one specific art museum, although it is relevant: 
Teacher 1: "You kind of sell it to the principal to be more than just a 'fun' 
day away from class."  Teacher 2: "We have to actually sell it to our 
school board, too.  So we have to present it to the school board saying 
that we're addressing this, this, and this standard.  So then the board 
can or can't approve it." 

◦ Hollie, this particular comment of yours really rings true to me: "But 
somehow, these same teachers (who seem to have good intentions) give 
me a lot of push back when they find out that we will only be seeing 3-4 
artworks." I would love to hear from more museum educators on 
this.  When I commented to Hannah about the disconnect between the 
self-reported average number of stops by art museums versus what we 
observed in the NAEA/AAMD study, teacher push back is definitely one 
factor I had in mind. 

◦ Megan and Laura, in terms of what is next, the sensorial and affective 
response is beckoning to me. It has been one of the hardest to 
communicate, which leads me to feel it needs more research.  Gifts of 
the Muse has been mentioned both by Olga and Stephanie, and its 
influence is definitely felt in this study with the inclusion of sensorial and 
affective response as a capacity.  But, I do feel we fell short of what the 
literature review describes as the study's potential "to reframe the 
cultural and political discourse about the value of art museums within the 



context of education by adopting a comprehensive and integrated 
approach that places intrinsic benefits from museum experiences at the 
center of the discussion (page 4 in Terrassa et al.). But this conversation 
makes me feel optimistic that we are on the precipice of this goal! 

◦ Ashley, I love this question and want to return to it: "How might we make 
better use of the research that goes on in museums everyday (in the form 
of school visit surveys like those at the Getty, informal conversations with 
teachers and program facilitators, etc.) and combine that with extensive, 
robust studies like this one in order to make explicit the value of this 
work?" 

◦ Brittany and Wendy, I am interested to hear how museum educators respond 
to the questions you concluded your posts with! 

 
 
------------------------------ 
Amanda Krantz 
Randi Korn & Associates, Inc. 
krantz@rka-learnwithus.com 
------------------------------ 
 
 
 

29.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Ms. Wendy R. Wolf 
 
STUDENT AGENCY & CO-CREATORS 
 
About 10 years ago, I had the opportunity to work on a team to develop two 
Museum Magnet Schools in Miami-Dade County Public Schools. Our partners 
were an elementary school and a middle school. At the middle school, with 
students' emerging metacognitive skills, we welcomed the opportunity to make 
learning transparent. There was a satisfaction in talking about the connections 
between the museum-based lessons and pedagogy, and the learning purpose. 
In reflection, I had considered students as partners in developing meaning, 
though admittedly within the framework of an audience rather than a partner. 



Considering students as partners with the same level of agency as teacher and 
administrator partners was progress, and felt right. Pivoting the relationship 
became about building curriculum with students as agents in their learning 
process. 
We often hear, especially from middle school students: Why do I need to learn 
this? How will this help me in real life? What's the point of this lesson? 
How can we make these capacities transparent to middle school students? 
How can we encourage metacognition and design opportunities for it? What 
opportunities does this create for cooperation among museum educators, 
teachers and students? 
What further or additional impact might occur if middle school students could 
identify and assimilate the broader implications of their museum visit? 
How do you include and acknowledge students as agents and co-creators in 
learning? What does this study and its findings inspire you to try? 
  
PS: There are several ways to further explore the capacities. The Glossary 
of the User Guide includes descriptions for the capacities. The Summary 
Report & Discussion includes discussion about the capacities in the 
context of findings. The Literature Review is the most comprehensive 
resource. 
 
 
------------------------------ 
Wendy Wolf 
Vizcaya Museum And Gardens 
wendy.wolf@vizcaya.org 
(305) 860-8435 
------------------------------ 
 

30.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Ms. Megan Lucas-Chong 
 
STUDENT AGENCY & CO-CREATORS 
 
Wendy, your point regarding student agency is a wonderful reminder of our 



most important key players: students! Many times I have worked with groups 
of students who have traversed to the museum through snow, on subways or 
cramped buses with very little idea of where they are going let alone the 
possible benefits their excursion may hold for them. These students are the 
reason why we all develop programs and craft lessons. By creating an 
awareness of the types of learning they exercise during their time in the 
museum, we are not only demonstrating to students what they are personally 
capable of, but also communicating to teachers and chaperones what is 
possible in the museum environment. 
My colleague, Hollie Ecker (also participating in this conversation) has 
practiced "naming" skills students exercise during their museum visits. I have 
since followed suit and worked to identify when students exhibit flexible 
thinking, close looking or making inferences. Metacognition is not only a way 
to help students find purpose in their visit, but to create an awareness of their 
capabilities in a new environment. The findings of this study only emphasize 
the importance of identifying these types of responses and skills demonstrated 
by students. I wonder what else educators can do to help students recognize 
their own gains garnered from museum experiences, to empower learners in 
an environment that may be new or unusual to them. 
 
 
------------------------------ 
Megan Lucas-Chong 
New York NY 
------------------------------ 
 

31.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Dr. Olga Hubard 
 
So many thoughts and questions circling in my mind right now. Just a few... 
 
◦ Moving forward, how might we use forums such as this one to coordinate the 

"everyday" research efforts of multiple museums and others in the field 
to illuminate the questions we care about more fully, as Ashley 
suggested? I imagine we could identify selected pointed questions--say, 



"What do teachers want from a museum visit"?--and create a space 
where institutions from around the country (and beyond) could share 
what they are finding through their ongoing surveys, etc. Perhaps we 
could even coordinate data collection instruments and processes in 
certain cases. 

◦ Like many of you I, too, am compelled to think more deeply about the place 
and relevance of sensorial affective response in museum visits. Having 
developed that part of the literature review, I am mindful that what we are 
calling "sensorial affective response," far from being a single thing, is a 
broad realm that includes a range of experiences and responses, and 
that each can be complex, multidimensional, and elusive. For example, 
visitors may respond emotionally to being out of school, or to the 
museum space, or to an interpersonal dynamic that occurs in the 
galleries, or to a process of inquiry and discovery, or to the contents or 
features of an artwork... It is one thing to consider emotional responses 
that are activated during a museum visits, and another thing to consider 
how these experiences travel (or not) beyond the visit. And then there is 
sensorial response, and its interrelationship with the emotional... I could 
keep going. So, when we talk about sensorial emotional response, what 
exactly is it that we want to begin studying and why? Given that 
emotions are not necessarily visible to observers, that they are always in 
flux, an that they are not always clear or easy to articulate for those who 
experience them, what sort of research design might be needed to begin 
to address our questions? 

◦ I love Wendy's comment about what museum- and school-based educators 
might be able to "hear"--and not hear--as students respond to art in the 
galleries. Perhaps the capacities we are able to "hear," those we are 
attuned to, are those that are most valued, and therefore most talked 
about, in our society/culture. We are able to "hear" what we are familiar 
with. I once again find myself thinking: Which capacities have we come 
to value or disvalue in our culture and why? What is being lost in our 
current value system? What might it take to reevaluate what is deemed 
worthwhile? And, should we arrive at a new value system (as this study 
invites us to do), how might we develop fresh language and resources 
that help stakeholders at all levels become attuned to the broad range of 
human capacities that art experiences (at their best) can nurture? With all 
these questions in mind, I applaud the efforts that went into the creation 
of the Study User Guide, and look forward to other efforts to come. 

 
 
------------------------------ 
Olga Hubard 



Associate Professor of Art Education 
Teachers College Columbia University 
New York NY 
(212) 678-8221 
------------------------------ 
 
 

32.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

0 Recommend 

 
 

Theresa Sotto 
 
In thinking about the interest of teachers in "awe-inspiring" experiences and 
"exposure to art" in the museum, I'm wondering about the assumptions that lie 
in these intentions. We all know that the description of "awe-inspiring" isn't the 
best word to describe a lot of art, especially contemporary art. When someone 
wants awe-inspiring experiences as a general rule, as well as "exposure to art," 
it may signal a narrow definition of art or a lack of understanding of what 
exposure can actually do. 
 
For those of us who work with contemporary art, we are constantly having 
conversations with visitors of all ages that art need not be beautiful or well-
crafted. And on a related note, exploring the media used in contemporary art 
may not be the most useful way to foster human connection (although I really 
like reflecting about the link between the physicality of art and a sense of 
human connection). I'm thinking of, for example, text-based art, conceptual 
art, or exhibitions of performance art that have to rely on documentation. The 
strength in exploring many of these works is provoking ideas, not examining its 
material propreties. 
 
I think we need to critically examine how we're training teachers in conjunction 
with how we're teaching students. It would also be interesting to examine how 
the types of art at a museum change learning outcomes. Ah...so many dreams 
for next areas of research! 
 
------------------------------ 



Theresa Sotto 
Hammer Museum 
Los Angeles, CA 
------------------------------ 
 
 
33.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

David Rufo, Ph.D 
 
Theresa – I'm glad you brought up the topic of contemporary art. During my 
tenure as a general elementary classroom teacher much of my research 
centered on the self-initiated creativity of children. I defined self-initiated 
creativity as creative actions in which children took part of their own volition 
and in a place and time of their own choosing. Such creative actions were not 
directed by an administrator, teacher, staff or part of a school sanctioned 
project or event. The items were often made from the detritus children 
acquired from classroom floors, found while walking through the hallways, or 
pilfered from a supply cabinet. 
 
Often, the self-initiated creative objects were temporal or in constant flux. The 
children added and detracted elements perpetually altering, modifying, and 
refining the object according to their impulses and whims. I was amazed by the 
ways in which these self-initiated creative artifacts were similar to many 
contemporary and conceptual art pieces. For example, I recall a student who 
filled a latex glove with water and red food dye and placed it in the freezer our 
classroom mini-fridge. Later she removed the glove to reveal a frozen hand 
shape that had a strikingly similar visual and psychological impact to Marc 
Quinn's "Self" where Quinn had a cast of his head made from a mixture of 
frozen silicone and his own blood. 
 
Another time during a math class one of my students set out an array of 
colored pencils, copy paper, and glue sticks on a table. I watched as she took 
a glue stick and, with it, formed a tight circle on a sheet of white paper. She 
then sharpened a colored pencil, flipped off the top to the sharpener, and 
proceeded to carefully empty the pencil shavings onto the glue. After making 



small adjustments by tapping and pushing a few shavings into place, she lifted 
the paper and lightly blew on the circle of shavings, allowing the loose pieces 
to fall to the floor. What remained on the page was a vibrant orb of color. I was 
struck by how the orbs this child produced felt just as powerfully meditative as 
the saturate golden blocks of pollen by the contemporary artist Wolfgang Laib. 
 
It seems that the realms of contemporary art and the visual language of 
children is much closer than we realize. 
 
------------------------------ 
Dr. David Rufo 
Fordham University 
------------------------------ 
 

34.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
Dr. Cheri Ehrlich 

 
Laura, your comment about museum educator salaries connects to one point I 
am surprised about, which is the large number of guided single visits being 
taught by volunteer docents. Given the field of museum education has become 
more and more professionalized and a greater number of museum education 
programs, including those at master's and doctoral level, now exist, I'm 
wondering how much more students may be able to benefit from educators 
who are professionally trained through these formalized programs. Megan, 
Hollie, and Will have identified specific strategies they consider with regard to 
cognition and development. In addition to knowledge of inquiry-based 
strategies, art, and art history, to what extent are volunteer docents taught 
about human learning and development, more generally, and artistic and 
aesthetic development, more specifically? Furthermore, in addition to acquiring 
and holding a formal degree in the field of museum education, is an 
accompanying salary a greater incentive for museum educators to be reflective 
on their practice and more invested in how students are learning in the 
museum? On the other hand, perhaps if there is no difference, we would have 
to question the necessity of formalized museum education programs and what 
is taught in these programs. However, if this study shows several solid benefits 
as a starting point, as you note, the door is open now to advocate for our 
values and for financial support to fund school programs in museums and for 
funds to recruit and retain paid staff. 
 



------------------------------ 
Cheri Ehrlich, Ed.D. 
Assistant Professor and Art Education Coordinator 
Southern Connecticut State Unversity 
ehrlichc1@southernct.edu 
(917) 757-7990 
------------------------------ 
 
 

36.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Mr. Bob Reeker 
 
Hannah, 
Thank you for pointing out the mean number of 7 art works viewed.  I do think 
this may be impacted greatly by the developmental level of students.  Students 
in elementary school may have a shorter attention span which may require 
docents and tour guides to move through images at a more rapid pace.  And 
of course, the dynamics and backgrounds of individuals, small groups, and a 
school population would also impact the number of works a tour could 
include.  It's about knowing your audience! 
 
------------------------------ 
Bob Reeker 
Elliott Elementary School 
Lincoln NE 
(402) 560-2735 
------------------------------ 
 
 
 
 
 
 
 
 
 
 



37.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

David Rufo, Ph.D 
 
Student agency is a necessary ingredient for all types of meaningful 
pedagogical practices and it is evident from this study, that museum visits can 
provide an exceptional opportunity for students to have ownership of their 
learning. This particular study highlighted how a single visit can help students 
form deep connections to, and expand how they critically engage with, works 
of art. I wonder how the idea of student agency could be further explored in 
subsequent studies? So much of an artist's practice involves making choices. 
The artist determines every aspect of the art making process including the 
medium, materials, tools, colors, work schedule, etc. Might it be possible to 
have student choice become integral to the single-visit process as well? 
 
I wonder if a system could be designed where the students have a choice in 
determining what and how many works of art they view during the visit. In such 
a system the students could be allowed to navigate the museum's galleries 
until they happen upon a work they find particularly interesting and that 
resonates with them on some level. After settling on a particular work, the 
students could communicate the reasons for their choice and then generate a 
list of questions they have about the work. Before leaving, a picture could be 
taken of the work along with the wall text. Back in the classroom, each student 
could show the artwork they chose along with the wall text to the rest of the 
class for further discussion and to gather additional questions from their peers. 
The questions could then be communicated back to the docents and museum 
educators to continue the conversation, enrich the dialogue, and deepen the 
relationship between the museum and the community. Additionally, it would be 
easy for teachers to integrate this type of learning into their curricula as each 
work of art contains stories set in geographical and historical contexts. As 
we've already learned from this study, works of art provide opportunities for 
discussion, which can be used as writing prompts that connect to a wide 
variety of state and Common Core learning standards. Many works of art also 
highlight technological developments, the sciences, and mathematical 
formulas making for seamless integration with STEAM-based explorations. 
 



Perhaps, this type of ownership in the learning would generate interest in 
follow-up visits from the schools as well as individual students. I can see how 
student choice and agency in the single-visit process might lead to an 
extended engagement with the work. However I would like to ask the many 
extraordinary and learned museum educators, scholars, and experts in this 
conversation if they feel a system that allows student choice to drive the 
single-visit program is possible? 
 
------------------------------ 
Dr. David Rufo 
Fordham University 
------------------------------ 
 
 

38.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Dr. Olga Hubard 
 
What wonderful examples, David! Thank you for sharing them. I am going to be 
observing children more closely now. Your post and Theresa's are pertinent 
reminders of the wide range of objects and manifestations that we group 
together under the term, "art." Can we expect them all to have the same sort of 
impact on viewers? Theresa's suggestion that the specificities of a work--its 
materiality or lack of thereof (among other factors)--matter resonates with me. 
It reminds me of Elliot Eisner's contention that what the arts teach depends on 
what is taught and how. The specificities of the works we show students 
during a visit are an important part of the "what," I think. The "how" relates to 
our teaching approaches. So, to bring together some questions that have 
emerged in this conversation: 
 
How might the impact of single museum visits vary (or not) when: 
 
◦ Students engage with different kinds of artworks (different eras, different art 

forms, different content...)? 
◦ Students spend longer or shorter periods of time with individual works, and 

engage with more or less works? 



◦ Programs are led primarily through group dialogue, or also include pertinent 
gallery activities and/or studio workshops? 

 
I also wonder about museum visits in relation to non-materials works. When a 
work is meant to be experienced on a screen, for example, or through 
documentation that exists online or in a book, what might be the impact of 
encountering it in a museum vis-a-vis a school setting? 
 
------------------------------ 
Olga Hubard 
Associate Professor of Art Education 
Teachers College Columbia University 
New York NY 
(212) 678-8221 
------------------------------ 
 

39.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

Dr. Cheri Ehrlich 
 
David, your comment reminds me of an idea my former colleague at the 
Brooklyn Museum, Adelia Gregory, who is now at the MoMA, explored several 
years ago. She developed a "choose your own adventure activity" for public 
tours by creating a large laminated poster (about 11" X14") with about 10-12 
color images of objects in the museum. In the lobby, Adelia would ask visitors 
which artworks they would like to visit. By narrowing down the objects in this 
way, Adelia was able to ensure she would be able to facilitate discussions on 
the objects she had knowledge about. We would have to confer with Adelia 
about the ways she experimented with her idea and its success, but each visit 
would be unique and determined by the participants, either upfront or as they 
went along. A format like this could be explored in a single visit in the ways you 
describe, David, or as a pre-visit activity, either with the classroom teacher or 
museum educator. 
 
------------------------------ 
Cheri Ehrlich, Ed.D. 
Assistant Professor and Art Education Coordinator 
Southern Connecticut State University 
ehrlichc1@southernct.edu 
(917) 757-7990 
------------------------------ 



 

40.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Ms. Mieke Fay 
 
This is a great discussion.  At The Corning Museum of Glass, we have 
presented the findings to our docent corps and are planning a presentation for 
the museum's Leadership Team.  We were especially interested in the teaching 
behavior examples, and we plan to use them in training our docents and teen 
Explainers.  We haven't fleshed out what this looks like yet, but it's fantastic to 
be able to give them concrete examples of what we are looking for in tour 
experiences. 
 
------------------------------ 
Mieke Fay 
Corning NY 
------------------------------ 
 
 

41.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Ms. Wendy R. Wolf 
 
I am inspired by the research study, and the conversation here, to do a better 
job communicating the value in all of the ways that students engage capacities 
in their museum experiences. Thank you Olga for sharing your reflections on 
how those may be unintentionally shaped. 
 
And sometimes it is intentional. I know that my own communication about 
school experiences has indeed been biases towards specific types of learning 
- to advocate that we are accountable to learning and that the community-



based learning experience is as rigorous as in-school experiences. 
 
At Vizcaya, we have piloted and launched a high school experience that 
includes small group work and is based on students exploring the main house 
and gardens independently in their small groups to identify preservation and 
conservation challenges. We frame the problem, let them explore with guided 
questions and tasks, and then re-convene to review their findings and 
synthesize to the issue. Students are on task, connect with the issues and 
appreciate the agency. We have a hard time getting teachers excited about it, 
though. We wonder if one reason might be that it looks less like a tour. 
 
As was mentioned earlier this week, we also feel the pressure to ensure 
students get to see "everything" since they will likely only have the one, single 
visit to our museum. We are open to multi-visit programs, but it's not what 
schools can commit to. And, in a city like Miami with many arts and cultural 
options, teachers want to be able to diversify their limited access to 
community-based experiences. I understand that, too. 
 
I am also intrigued by David's ideas of ongoing dialogue between students and 
museum educators based on the single visit. 
 
------------------------------ 
Wendy Wolf 
Vizcaya Museum And Gardens 
wendy.wolf@vizcaya.org 
(305) 860-8435 
------------------------------ 
 
 

42.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Theresa Sotto 
 
EDUCATION EQUITY AND MUSEUM VISITS 
 
Since I started working in museums in Los Angeles over a decade ago, I have 



visited dozens of elementary schools across LA county--almost all have been 
under-funded Title I schools with limited access to arts instruction. By 
contrast, I have only recently started exploring elementary schools in my 
personal life as a mom of a 3-year-old. A few days ago I toured one of the 
highest-performing public elementary schools in the Los Angeles Unified 
School District even though we do not live in the area that would qualify us to 
enroll. Because I have the wherewithal and time to research alternative 
schooling options, I had heard that applying for a permit to enroll is a 
possibility and I wanted to learn more. I also wanted to see first-hand what an 
active and wealthy PTA can accomplish to strengthen the quality of instruction. 
The difference between this school and the majority of schools I've visited in 
the past is stark. And depressing. 
 
It was clear when I entered the auditorium that parent involvement in the 
school is very strong--and it wasn't just the donated artisanal pastries 
arranged on cutting boards and cake stands. Parent volunteers swarmed the 
school, offering cheerful welcomes, staffing info tables, and leading tours. 
During the orientation, the school touted the importance of the school 
community in the success of the school. And rightly so. Parents not only 
volunteer their time at events, they also grade papers so teachers can focus on 
instruction, and they provide financial support for a range of high-quality 
academic enrichment programs. The inequities between this school and 
schools in low-income communities, predominantly communities of color, 
seem insurmountable. 
 
As I've been reflecting on this school visit and the impact of the NAEA-AAMD 
study this week, I've been asking myself so many questions about what the 
museum field can do more of to help with education inequity and also what we 
need to be realistic about. For starters: 
 
◦ Is it possible for every 4th-6th grade student to visit an art museum at least 

once? In urban communities with several museums, how can institutions 
join forces to make this happen? In rural communities without a local art 
museum, can mobile museums or some other program play a role? 

◦ Which museums are already partnering with school districts for district-wide 
museum visits, and what is the cumulative impact on the school district 
over time?  

◦ In the absence of community involvement from active, engaged parents, how 
can museums step in to offer a sense of a larger, city-wide community? 
Does a single visit do enough, or should museums focus more on multi-
visit programs for these schools? 

◦ If students visit one art museum during all of elementary school, and they do 



not see themselves reflected in the art or in the staff, and if the art aligns 
with dominant white narratives that marginalize their communities, we are 
likely doing more harm than good.  How can we prevent this from 
happening? 

 
In the face of poverty, homelessness, foster care, threat of deportation, or any 
number of factors that impact students' lives, a single visit to an art museum 
seems superfluous. Is it enough to just move the needle a tiny bit? 
 
------------------------------ 
Theresa Sotto 
Hammer Museum 
Los Angeles, CA 
------------------------------ 
 

43.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

David Rufo, Ph.D 
 
Theresa, you bring up an excellent point and ask a far-reaching question: 
 
"If students visit one art museum during all of elementary school, and they do 
not see themselves reflected in the art or in the staff, and if the art aligns with 
dominant white narratives that marginalize their communities, we are likely 
doing more harm than good.  How can we prevent this from happening?" 
 
Might one response be that the dominant white narratives are acknowledged 
and unpacked during the visit and that works of art by artists such as Glen 
Ligon provide the framework and/or philosophical lens for the visit? Might 
there also be a way to incorporate the visual experiences of those dealing with 
poverty, homelessness, foster care, and threat of deportation, etc. in 
meaningful ways? 
------------------------------ 
Dr. David Rufo 
Fordham University 
------------------------------ 



44.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Dr. Dana Carlisle Kletchka 
 
First, my deepest appreciation to Emily Holtrop, Michelle Grohe, Amanda 
Krantz, Brittany Powell, Theresa Sotto, and Wendy Wolf for their participation 
and support of this herculean project. I can't imagine how much time you have 
devoted to this undertaking. 
 
One of the things that strikes me as someone who recently made the transition 
from art museum educator to assistant professor is how few large-scale 
research projects like this one exist in our field. While evaluation of existing 
programs, methods, and departments is fairly common in the art museum 
world, the generation of new knowledge through sophisticated mixed methods 
quantitative research methodologies seems much more rare. 
 
It has been a gift for graduate students in particular to see educators, 
researchers, and professional associations come together to collectively study 
a phenomenon in an academically rigorous way and to then to witness in 
person the presentation of that research at the Detroit Institute of Arts. In 
addition to how this work will affect the myriad constituents mentioned in 
responses to this thread, I am keenly interested in how this study will serve as 
a model for current students and future researchers in our field and how it may 
change the trajectory of research in art education and art museum education in 
particular. 
 
So many of the respondents to this thread noted very specific areas of interest 
or questions that the research evoked for them: Amanda noted aspects of the 
research that are calling out to her for more inquiry, Theresa mentioned an 
increased awareness of the inequity that is prevalent in our schools, David 
Rufo revealed that his understandings of creativity in small children are 
heightened, Laura Evans wondered how we might think more about the notion 
of inspiring awe, and many of the museum educators who have responded 
considered ways that they might incorporate this research into their daily 
pedagogical practices. 
 



Are there any plans to capture, connect, or reflect on the emerging questions 
and that this research is engendering in the field, or perhaps keep the 
conversation going at NAEA? 
 
 
------------------------------ 
Dana Carlisle Kletchka, Ph.D. 
Assistant Professor of Art Museum Education 
Faculty Director, Museum Education Specialization 
Department of Arts Administration, Education and Policy 
The Ohio State University 
Columbus OH 
kletchka.1@osu.edu 
------------------------------ 
 
 

45.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Ms. Wendy R. Wolf 
 
EQUITY & INCLUSION 
Theresa has raised the possibility of art museum visits for all, "imagine that 
every 4th–6th grade student has the opportunity to visit a museum." 
Our discussion earlier in the week also questioned whether the results of this 
study were reaching those we had initially hoped would connect with the 
impact. Now that we have articulated impact, how can we best advocate for 
single visits to art museums? 
My earlier posts consider how to communicate and make findings transparent 
with teachers and students. For me, this is an important part of the continuum 
to reach the external advocacy we need. Taking the time to construct a shared 
language and to build transparency, agency and praxis are useful steps. And, 
they seem attainable. 
Let's imagine equity of access for a moment. The possibility of every 4th–6th 
grader throughout the United States visiting an art museum at least once 
during grades 4 through 6, introduces the idea that teachers, administrators, 
funders and a variety of the gatekeepers, might talk with each other about 



museum visits in new and different ways. Perhaps with more rigor and 
accountability. And further, that perhaps they might talk about the role of 
community-based learning (specifically art museums) in different ways – as 
accountable, equal partners. With such broad aspiration, I also wonder 
whether research practices, about teaching and learning in museums, would 
become more accessible and prevalent. 
Aside from reaching this aspiration, what else might spark conversations 
among these stakeholders and gatekeepers? 
Like Dana, I am also curious how we can continue these discussions, about 
national data and impact, on a national scale. 
I have spent the day at a local art museum, with a dear friend who currently 
teaches 6th grade in a Waldorf School, has been a librarian in a community 
library and a middle school library, as well as a volunteer docent in an art 
museum. We visited two very different exhibitions; both were enlightening, 
visually rich and tactile, and thought-provoking. We agreed that there was a 
level of awe for the artists and exhibitions. It was her first time inside this 
museum; I have visited many times. As we talked about the findings of the 
study and her experiences with middle school students especially, I began to 
wonder whether awe-inspiring might stand in the way of relevance. Are the 
motivations of teachers at odds with our intentions to build ongoing 
relationships with students, and might it also stand in the way of relevance? 
Encouraged by colleagues in my own museum and community to explore 
multi-visit programs, I am not always clear which or whose relevance is at play. 
These reflections cycle me back to student agency. 
This seems the place I would like to focus: to be able to have conversations 
with students about what learning is taking place, and how it's meaningful for 
them in school and out of school, during this museum visit and any 
subsequent visits, too. If we accomplish this, it adds a new voice and catalyst 
to our advocacy discussions, our core partners: students. 
 
 
------------------------------ 
Wendy Wolf 
Vizcaya Museum And Gardens 
wendy.wolf@vizcaya.org 
(305) 860-8435 
------------------------------ 
 
 
 
 



46.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Dr. Olga Hubard 
 
"To be able to have conversations with students about what learning is taking 
place, and how it's meaningful for them in school and out of school, during this 
museum visit, and any subsequent visits, too." Wendy, I am 100% with you on 
this. 
 
------------------------------ 
Olga Hubard 
Associate Professor of Art Education 
Teachers College Columbia University 
New York NY 
(212) 678-8221 
------------------------------ 
 

47.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Amanda Krantz 
 
Thank you everyone for this conversation!  It is very rewarding and 
inspiring.  Some new thoughts, categorized: 
 
FUTURE RESEARCH 
◦ Olga's question is a great one: "Given that emotions are not necessarily 

visible to observers, that they are always in flux, an that they are not 
always clear to or easy to articulate for those who experience them, what 
sort of research design might be needed to begin to address our 
questions."  Our study analyzed emotion on a continuum, which was 
somewhat subjective, but included listening to students' tone and pacing 



in responses as well as exploring the response itself.  I do think some 
refined analytical approaches based on this study would be beneficial.  

◦ Spurred by Wendy's comment, Olga wrote, "Perhaps the capacities we are 
able to 'hear,' those we are attuned to, are those that are most valued, 
and therefore most talked about, in our society/culture. We are able to 
"hear" what we are familiar with. I once again find myself thinking: Which 
capacities have we come to value or disvalue in our culture and why? 
What is being lost in our current value system? What might it take to 
reevaluate what is deemed worthwhile?"  This is a particularly tough 
question but one worth continually asking.  As my colleague Stephanie 
mentioned previously, "Gifts of the Muse gave us the confidence (or to 
go further, made it imperative for us) to explore intrinsic benefits like the 
sensorial and affective response..."  However, this uncharted territory is 
intimidating.  In identifying benefits like sensorial and affective response, 
how do we describe them in a way to acknowledge their importance?      

STUDENT AGENCY 
◦ In response to Wendy's post on student agency, David wrote, "I wonder how 

the idea of student agency could be further explored in subsequent 
studies? So much of an artist's practice involves making choices. The 
artist determines every aspect of the art making process including the 
medium, materials, tools, colors, work schedule, etc. Might it be possible 
to have student choice become integral to the single-visit process as 
well?"  Like Wendy and David, I place a lot of value in student 
agency.  Yet, I do have a lot of questions about its affect on students, 
particularly in a single-visit program.  Is student agency something that 
can be accomplished in a single-visit program, or does it need a multi-
visit program experience?  What exactly are the outcomes of student 
agency?  How do students' classroom experiences affect the outcomes 
of student agency in single-visit programs?  

TYPE OF ART 
◦ Theresa and David both talked about the role of contemporary art on 

students versus other types of art.  The effects of the type of art is 
something I am also curious about.  The data from this study presents 
opportunities to explore students' responses to different types of art, 
although it was beyond the scope of this specific study.  Teaching is a 
confluence of so many variables, but David's comment resonates with 
me: "It seems that the realms of contemporary art and the visual 
language of children is much closer than we realize."  i have been taking 
the National Gallery of Art's MOOC and this point was particularly striking 
to me when I saw the first-grade class viewing the Kandinsky.  Types of 
art would need to be defined for future study, and I think it will need to go 
beyond art historical terms based on time periods. 



EDUCATION EQUITY 
◦ Theresa's post on education equity definitely strikes a personal chord with 

me.  I currently have a Kindergarten student in a Title 1 school.  I am 
learning the district, but as a "rural" district (and I say this with 
reservation because we are still within a 2-hour drive of NY- and Philly-
art museums), I feel my district lacks some essential knowledge to tap 
into the cultural resources around them.  Furthermore, Theresa's one 
question particularly disturbs me (in a good way): "If students visit one art 
museum during all of elementary school, and they do not see themselves 
reflected in the art or in the staff, and if the art aligns with dominant white 
narratives that marginalize their communities, we are likely doing more 
harm than good. How can we prevent this from happening?" I don't have 
a response, but want to call attention to these questions. 

 
 
------------------------------ 
Amanda Krantz 
Randi Korn & Associates, Inc. 
krantz@rka-learnwithus.com 
------------------------------ 
 

48.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Mr. William Brice Crow 
Hi everyone, 
 
I've greatly enjoyed this conversation, particularly the new questions that this 
research raises for future studies and implications for practice.  Clearly there is 
an enormous need for further empirical studies in museums, not only to bolster 
arguments for the impact of our work, but also to inform and shape why we do 
what we do. 
 
As many have mentioned, I'm drawn to the finding from the study that 
illuminates how students generate questions during a museum experience 
(rather than the more frequent focus on answering questions).  The ability--and 
the desire--to create questions, and to exercise a purposeful curiosity is a 



lifelong skill that is critical for success in all fields.  I think that museums would 
do well to spotlight this area for further research. 
 
Along the lines of questions, our field as a whole would benefit from continued 
conversations with researchers, not only to generate future studies but also to 
integrate fundamentals of empirical research methods into our own daily 
practices.  Often we are not asking the right questions ourselves, or lack the 
skill set to probe studies so that we establish rigorous standards in our field. 
 
I celebrate this study and admire its ambitious scale.  As others have said, 
including the researchers, all studies have limitations.  Some questions that 
have come up for me while reading the study: 
 
◦ Given the lack of random assignment, I'm wondering about the matching of 

classes to their treatment.  In reaching out to participants, were 
educators who had an existing relationship with the museum (or visiting 
museums generally) prioritized for the museum visits?  Since teacher 
behavior can be a strong predictor of student learning, I'm curious to 
know more (since students who are primed to ask questions or respond 
to multiple interpretations in their daily classroom experience may be 
more likely to do so in the museum setting). 

◦ In an ideal world, it would be fantastic to see targeted studies for specific age 
groups, since grades 4-6 represents a broad range 
developmentally.  There can be quite radical changes in thinking and 
behavior between ages 9 and 11 (particularly from "ego-centric" thinking 
in age 9 to more acceptance of others' ideas in age 11).  In the analysis 
was there any control for age? 

◦ While it's wonderful to see results that show that the participants who visited 
the museum generated more questions, I can't help but think again about 
teacher behaviors.  For example, museum educators/docents are trained 
to ask questions that prompt further questions (i.e "What do you see that 
makes you say that?" or "tell me more").  Obviously these prompts will 
encourage students to generate more questions and answers (as 
compared to those who aren't receiving treatment).  Further, the novelty 
of being in a new context (the museum) may contribute to participants' 
questions, as opposed to being in one's desk and daily routine of the 
classroom.  Is it fair for us to say that the museum context itself is 
contributing to students' responses?  Would other "novel environments" 
have the same effect? 

◦ In terms of our own language, I think that we need to be careful in how we 
describe findings.  For example, the title of the table on p. 23 reads 
"Students Who Received a Museum Program Are More Able to 



Question."  Is this true?  Since the study didn't measure ability (but rather 
observed behaviors), perhaps the title "Students Who Received a 
Museum Program Generated More Questions" would be more accurate.   

 
It's a pleasure to have this opportunity to discuss research and implications for 
practice with colleagues, and agree that forums such as this one are critically 
needed for our field. 
 
------------------------------ 
William B. Crow, Ph.D. 
Director and Professor of Practice 
Lehigh University Art Galleries 
Bethlehem, PA 
------------------------------ 
 

49.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Dr. Olga Hubard 
 
It is exciting to see a research agenda about museum visits developing 
organically in this conversation. A few more questions to add: 
 
◦ Throughout this chat we have been referring to instrumental and intrinsic 

benefits of museum visits. In terms of advocacy, instrumental rewards 
might seem like an easier "sell"--but then there is the issue of transfer. 
Research shows that transfer is by no means automatic: The fact that 
you learn to do something in one context does not mean that you will be 
inclined or able to apply it to a different one. And, in spite of frequent 
claims to the contrary, there is very little evidence of transfer between 
arts learning and non-arts domains (see, for example Hetland, L. & 
Winner, E., 2004). So, are students who participate in a single museum 
visit asking more complex questions about other kinds of objects or 
situations? Are they more accepting of multiple interpretations in other 
areas of their lives and education?  

◦ If we consider the study's more "instrumental" findings in terms of intrinsic 
rewards: What is the relevance of students generating more complex 



questions about works of art? How does it matter that they are more 
accepting of multiple interpretations of artworks? Addressing these 
questions assumes that we already value the experiences and 
understandings that works of art make possible. (I often think the issue of 
recognizing the value of art may relate more to philosophical stances and 
educational values--What is education for? What are worthwhile human 
endeavors? What does it mean to nurture a human mind?--than to 
research findings.) 

 
On a different note, but also with implications for advocacy: 
 
◦ This conversations highlights that (a) classroom teachers and administrators 

don't necessarily have the same expectations of museum visits, (b) our 
assumptions about what teachers expect are not always on target, and 
(c) different classroom teachers can have different expectations of 
museum visits. For more effective advocacy, it might be helpful to gain a 
deeper, more fine-grained understanding about the expectations of the 
various audiences we seek to "convince." 

 
 
------------------------------ 
Olga Hubard 
Associate Professor of Art Education 
Teachers College Columbia University 
New York NY 
(212) 678-8221 
------------------------------ 
 

50.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
Ms. Brittany Rose Powell 

 
IDEAS FOR FURTHER EXPLORATION, REPORTING, AND ADVOCACY 
 
Like Olga, I am excited to see this conversation evolve with so many ideas and 
questions leading to more questions (my favorite kind of questions, thank you 
Dr. Leslie Bedford �)! 
 
My colleagues at the Walters have been having lots of conversations about 
how we can start to refine the way we tell the story of our programs in grant 



narratives or reports and when we are advocating in various contexts for our 
work. As is illustrated by the rich dialogue this week, the study findings along 
with the institution-specific data are a wonderful place to start. Our team at the 
Walters already compiles and analyzes binders of statistical data annually in 
order to examine our programs, but we'd love to start a richer qualitative 
exploration. We want to shift our internal and external conversations to be 
more about program activities and impact rather than numeric or quantitative 
data as a measure of success. 
 
Some of our first ideas and impressions include: 
 
·         Sharing the literature review, findings, and institution-specific data with 
all of our colleagues in order to start a dialogue across the museum. This 
includes multiple conversations across the School Programs and Gallery 
Learning teams and with our colleagues in advancement. Sharing the findings 
externally with our partners across the districts and stakeholder groups like the 
Teacher Advisory Committee are additional places to gather feedback and 
have deeper conversations about some of the questions we've been asking 
this week. 
 
·         Revising our program evaluations to align with some of the study 
capacities and asking more meaningful questions as we encourage 
participants to reflect on their experience. It's great to hear that 98% of 
respondents say the museum experience met their expectations, but what 
does that really mean? We've completely revised the post-experience 
questionnaire that is distributed to teachers and we've also included questions 
that could help illuminate some of the motivations for choosing the museum for 
an out of classroom learning experience. 
 
·         Developing activities or "experiments" to utilize throughout the museum 
visit that provide opportunities for students to evaluate and assess their 
experience in real-time. A follow up to this is also empowering program 
facilitators to immediately respond to the feedback and flexibly adjust their 
plans to more authentically meet the participant needs. 
 
As we continue to explore the study findings, implications for further research, 
reporting, and advocacy will continue to emerge. If this week is any indication, 
great minds across the field are enthusiastic and ready to roll up their sleeves, 
dig in, and keep the conversation going! 
 
------------------------------ 
Brittany Powell 



The Walters Art Museum 
Newark DE 
(443) 655-7218 
------------------------------ 
 
 

51.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

Amanda Krantz 
 
Hi Will, 
I agree with you "that forums such as this one are critically needed for our 
field."  While we have made the rounds of presenting these findings at different 
conferences, the symposium, etc.   It is so nice to have the chance for deeper 
and more extended conversation when everyone has time to think and 
respond so thoughtfully. 
◦ In terms of some of your questions: Lack of random assignment: Indeed the 

study did not employ random assignment in the way that Greene, Kisida, 
and Bowen were able to do in the Crystal Bridges study.  Pages 18-20 of 
the technical report has the most extensive write-up of selection and 
pages 17-18 of the summary report has an abbreviated version.  But to 
answer your questions specifically, in reaching out to participants, 
educators who had an existing relationship with the museum (or visiting 
museums generally) were not prioritized for the museum visits.  Some of 
the participating teachers had a relationship to the museum but some did 
not.  However, it was elective to sign onto the study so there is potential 
that there could be some biasing to certain types of teachers, even 
though we actively recruited across the districts targeted and were able 
with funding from IMLS to provide stipends for transportation and 
substitute teachers (in addition to offering the single-visit programs for 
free).  From my understanding this is similar to the Crystal Bridges study 
as they were randomly assigning classes to treatment groups based on a 
list of teachers who were interested in touring the museum (so not 
random assignment from all schools).  For more info on the schools in 
this study, see the appendix.  Also, based on your questions about 
teacher background, you might interested to read the teacher 



questionnaire and teacher interview section of the technical report as it 
has some background context for the teachers.  

◦ We agree that there can be quite radical changes in thinking and behavior 
between students in grades 4-6.  We did indeed use grade level (but not 
age) as a control in the regression analysis.  And while we did not report 
the magnitude of the effect of the variables in the regression analysis, I 
can say grade level was a significant factor on just one questionnaire 
measure (so surprisingly didn't come into play). 

◦ First, I do want to clarify that our rubric looked at the complexity of questions 
and not the number of questions generated (see page 22 of summary 
report).  And the measure was a performance-based assessment 
happening outside of the museum visit.  While I would hope that the 
museum educators'/docents' use of questions would help prompt 
students to ask questions in the future, I don't think it is obvious that this 
would stick with the students after a one-time experience.  I am glad this 
study shows it does, but keep in mind the short-term exposure of 
students to these teaching practices in a single-visit program.  Second, 
to your question of novelty, I think this is a valid and interesting question 
that we cannot answer definitely from this study. 

◦ For your question about the title of the table on p. 23 reads "Students Who 
Received a Museum Program Are More Able to Question," I would say 
yes it is true that students who had a single-visit museum program asked 
more complex questions about a work of art in a performance-based 
assessment (as opposed to students who had a similar program in the 
classroom or no program at all).  Again, this specific data on questioning 
did not come from observed behaviors but a performance-based 
assessment happening outside of the program.  I know it gets a little 
confusing where all these data points are coming from in the summary 
and discussion report, so do check out the technical report as it reports 
everything by method. 

Keep the questions coming! 
 
 
------------------------------ 
Amanda Krantz 
Randi Korn & Associates, Inc. 
krantz@rka-learnwithus.com 
------------------------------ 
 
 
 
 



52.  RE: "The Effects of Single-visit Art Museum Programs 
on Students" 

 
 

David Rufo, Ph.D 
 
After re-reading through all of the 51 posts, I feel Amanda Krantz's final 
statement offered a fitting directive as we come to the end of this 
conversation: "Keep the questions coming!" 
 
In that same spirit, I would like to invite all members to continue our 
conversation regarding the NAEA-AAMD Research Study: "The Effects of 
Single-visit Art Museum Programs on Students" and share any additional 
questions, ideas, reflections, recommendations, or insights by clicking on the 
Start a Research Conversation button on our home page at 
https://collaborate.arteducators.org/research/home. There you can reference 
this event and create a new conversation that focuses on a particular comment 
that was made or responds to, and expands on, a question or theme that 
arose. 
 
I would like to extend a heartfelt thank you to everyone who made this possible 
and joined in on the conversation including Michelle Grohe, Emily Holtrop, 
Amanda Krantz, Brittany Powell, Theresa Sotto, Wendy Wolf, Ashley Mask, 
Sarah Mostow, Stephanie Downey, Erin Kelly Branham, Hollie Ecker, Megan 
Lucas-Chong, Laura Evans, Cheri Ehrlich, Bob Reeker, Mieke Fay, Dana 
Carlisle Kletchka, and William Brice Crow. 
 
Finally, a special thank you to Olga Hubbard who generously offered her time, 
insights, expertise, experience, and scholarship to help make this inaugural 
NAEA Research Commission Conversations event a spectacular success! 
 
------------------------------ 
Dr. David Rufo 
Fordham University 
------------------------------ 
 
 
 


