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Chapter 4: NAEA Interest and Allied Groups
David Burton and Read Diket

Interest groups have been an important part of the 
National Art Education Association (NAEA) since its 
earliest days. In the NAEA 50th anniversary history, Charles 
Qualley (1997) noted that NAEA

is not… a monolithic entity focusing entirely on the 
practices of the K-12 art teacher. While few would 
doubt that the purpose of this organization is driven 
by a concern with the art education that is delivered 
to children and young people in these grade levels, the 
interests of art educators are much broader than that. This 
association has provided an increasingly large umbrella 
under which a variety of groups, holding different 
orientations to the theory and practice of art education, 
can find support and audience. Indeed, the emphasis and 
interests of these groups now stretch all the way from 
early childhood to art experiences for older adults—
almost literally art education from birth to death. 

NAEA, through its publications and conventions, has 
provided a forum for this wide range of views and 
interests relating to many concerns about teaching art 
and studying about teaching art. It has given support, 
shelter and the regular opportunity to be heard, not only 
to the large group of K-12 art teachers, but also to ethnic, 
feminist and politically oriented groups whose concern 
about art education is that it should be open to, and 
reflect, the diversity and richness of ideas about art that 
exist in society at large. NAEA has fostered, as no other 
organization has ever tried, an open attitude toward what 
constitutes art education and thus has been able to attract 
a rich and exciting, albeit sometimes acrimonious and 
contentious, study and presentation of the content of our 
field. (p. 105)

NAEA membership spreads far beyond American soil. Finding 
others who share your particular views, understand your 
particular insights, and experience your particular needs can 
be challenging for members—and, with life, changes. Interest 
groups offer members a shared base, expertise, vision, leader-
ship, a coherent voice, services, and often an agenda for action. 
These alliances provide a rallying point where art educators can 
meet to share their particular interests and motivations and 

their unique perspectives. NAEA interest groups bring together 
like-minded members through NAEA News columns and other 
publications, and during National Conventions.

Interest-group members share experience and expertise and 
develop social and research networks. Special interests grow out 
of unique situations that persist over time. Most art educators 
face a variety of situations where advice and help from kindred 
spirits makes all the difference. This is especially true of begin-
ning art professionals who need to realize they are not alone in 
their workplaces, that they can easily connect with colleagues 
who have faced the same challenges and have resolved them. 
Interest groups offer a base as well as a network.

Interest groups go far beyond addressing immediate needs and 
challenges. They create a vision of art education from a certain 
perspective. Unique challenges give birth to new insights and 
grow into new orientations and parameters that add depth and 
dimension to the whole of NAEA. Interest groups pull together 
a plethora of insights into a coherent vision and provide a 
cohort to make ideas happen in real places. 

From vision comes voice. Interest groups give their members 
many opportunities to exchange views within their group—
and to express their vision beyond their own horizons. Each 
interest group contributes regular columns to NAEA News. 
These columns are usually written by the current chair or 
president, although invited or guest contributors frequently add 
incisive and insightful views. Each group also encourages and 
sponsors presentations and workshops at the NAEA National 
Convention (and sometimes at state conventions as well). 

Leadership is essential for vision and voice. Interest-group 
leaders and those with experience and expertise are often the 
first to articulate a particular vision and voice. Interest groups 
provide the fertile ground from which new leaders emerge and 
new visions evolve into wider incentives. Leaders provide the 
can-do confidence and support to their membership by clearly 
demonstrating their strength in numbers. 

Most interest groups develop an agenda, a statement of purpose 
for the future based on their needs, vision, and voice. What 
members encounter in their daily teaching reveals the needs 
and challenges of the future, to those who share particular situ-
ations and for NAEA as a whole. 

Finally, interest groups provide services to their members 
and to NAEA. Groups encourage publications in our profes-
sional journals and in books published or co-published by 

NAEA members can join an interest group by logging into 
this page on the NAEA website.

https://my.arteducators.org/naea-interest-groups?reload=timezone
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NAEA. They sponsor presentations and workshops at NAEA 
Conventions. Most of all, interest groups gather like-minded 
art educators, new and experienced, together into a cohesive 
entity with shared values and needs. 

The 50th-anniversary history of NAEA (Michael, 1997) listed 
the following affiliate groups: 

1966 National Association of State Directors of Art Education 
(NASDAE)

1970 Seminar for Research in Art Education (SRAE)

1971 The Black Caucus (became the Committee on Minority 
Concerns in 1979, and then the Committee on 
Multiethnic Concerns, COMC, in 1991)

1973 Women’s Caucus (WC)

1978 National Student Affiliate (became a Division)

1979 Museum Education Affiliate (became a Division)

1982 Caucus of Social Theory in Art Education (CSTAE)

1983 Distinguished Fellows (DF; elects members)

1984 Overseas Art Education Affiliate/Association (inactive)

1985 Public Policy and Arts Administration (PPAA)

1985 Retired Art Educators Affiliate (RAEA) 

1986 United States Society for Education Through Art 
(USSEA)

1987 Canadian Society for Education Through Art (CSEA)

1990 Lifelong Learning Interest Group (began earlier in the 
1980s as a section of the Higher Education Division)

1995 Electronic Media Interest Group (became Art Education 
Technology, AET, in 2010; and Art & Media Technology, 
AMT Interest Group, 2022)

1996 Lesbian/Gay/Bisexual Issues Caucus (became LGBTQ+ 
in 2001)

In the late 1990s, the designation “affiliate” was changed to 
“interest group.” The NAEA Constitution (Article IV, Section 
9; 1995/2017), describes affiliates as “organizations that have 
a structure separate from the NAEA” and interest groups as 
“groups within the NAEA which provide interaction among 
those NAEA members of like interests and encourage the 
Delegates Assembly and the membership-at large to consider 
their interest issues.” Several dates can be used as the “begin-
ning” of a group: a date (1) for when the group formed 

unofficially, but with a name; (2) when the group formally orga-
nized; or (3) when the group was recognized by NAEA’s Board. 
Since the last iteration of NAEA’s history, 11 interest groups 
have joined the fold: 

2000 Early Childhood Art Educators (ECAE)

2001 Built Environment Interest Group (became Design 
Interest Group, DIG, in 2008)

2001 Special Needs in Art Education (SNAE)

2008 Independent School Art Education (ISAE)

2012    Community Arts Caucus (CAC)

2007    Caucus on the Spiritual in Art Education (CSAE)

2015 Asian Art and Culture Interest Group (AACIG)

2017  Choice-Art Educators (CAE)

2017  Disability Studies in Art Education (DSAE)

2020 Visual Arts Skill-Based Interest Group (VASB)

2021 Ecology and Environment Interest Group (EEIG)

The 1960s and ‘70s 
Associated Professional Organizations and 

Earliest Caucus Groups
The growing number of interest groups seeking formal status 
within NAEA indicates systemic merit and deep-seated 
social needs for members who locate familiar faces and share 
concerns, particularly at the National Convention. Initially the 
purposes of formalized alliance with NAEA may have been 
professionally necessary, as was the case with the National 
Association of State Directors of Art Education (NASDAE) in 
its role for art education delivery. In the earliest years, those 
heavily involved in research also sought to meet together at 
conferences, under the auspices of the Seminar for Research in 
Art Education (SRAE). The Black Caucus (which became the 
Caucus on Multiethnic Concerns, COMC) brought attention to 
diversity and fostered deep friendships. The Women’s Caucus 
(WC) provided a forum for equity and a welcoming place for 
new attendees. 

n   Most art educators face a variety 
of situations where advice and help 
from kindred spirits makes all the 
difference. This is especially true 
of beginning art professionals who 
need to realize they are not alone  
in their workplaces.  

See Appendix 4A for leadership of interest groups 1997–
present, Appendix 4B for Distinguished Fellows recognized 
during that period, and Appendix 4C for interest group 
honorees and awardees.
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National Association of State Directors of Art 
Education (NASDAE)
Kelly Bisogno 

NASDAE encourages the establishment, maintenance, and 
furtherance of art education positions within state depart-
ments of education. The purpose of NASDAE is to identify 
and promote sound visual arts education curricula, programs, 
and policies. In doing so, NASDAE works cooperatively with 
NAEA, among its affiliated organizations, and with other 
professional organizations by developing policies, programs, 
projects, publications, legislation, and research to help clarify, 
strengthen, and expand the role of visual arts in education  
and society. 

Membership. Members of NASDAE are state education agency 
directors of arts education who oversee fine arts education in 
their state and have been appointed to this position by their 
state’s department of education or public instruction. They are 
members of NAEA and typically have an emphasis in visual arts 
education. Former members who have retired receive honorary 
memberships; ex-officio members include the President and 
Executive Director of NAEA. NASDAE brings together a great 
collection of strategies, system analysts, curriculum developers, 
contracts with local school districts, and experienced art educa-
tors. NASDAE members lead sessions at NAEA Conventions on 
significant topics (nationwide and within states), including arts 
standards, voices of the states regarding state issues, and super-
vision. NASDAE provides NAEA with guidance and a voice on 
state issues affecting visual arts education. 

Leadership structure. NASDAE Executive Committee officers 
originally included a President, Past President, President-Elect, 
and Secretary–Treasurer, each serving a 2-year term. Officers 
are responsible for and have authority to conduct the affairs of 
the Association between annual meetings.  

In the late 1970s, committees were formed and actively tried 
to bring about some of the goals of this new organization. 
NASDAE members created a logo and letterhead, and the 
first NASDAE Newsletter was published in 1977. A state-
ment supporting comprehensive arts planning and cooper-
ation was prepared during a job-like session in 1974 at the 
Comprehensive Arts Planning and Development Project 
Conference in Washington, DC, and received wide distribution 
at the time. 

In 1979, NASDAE conducted the first national survey among 
members concerning the condition of art education in the 
United States, with results published in Art Education (Mills 
& Thomson, 1981). This survey was repeated in 1984–1985 in 
order to assess changes in art education in each state; the results 
were published by NAEA (Mills & Thomson, 1986). 

In 1981–1982, NASDAE was successful in pressing for the 
creation and distribution of NAEA’s Statement on Coloring 
Books (updated 2019). The focus was on not supporting 
coloring books due to stereotyped images and thwarting of 
creative expression. In 1982, NASDAE members assisted the 
Getty Center for Education in the Arts in identifying model 
art education programs and assisted in the development of the 
booklet Beyond Creating: The Place of Art in America’s Schools 
(1985). In 1997, NASDAE member Jeanne Rollins (TX) was 
the chair of the visual arts standards committee participating 
in development of the first national arts standards. Within 
that articulation, visual art stands as its own unique discipline 
within the arts.

Since the early 1980s, the purpose and uniqueness of NASDAE 
has remained much the same, focused on strengthening the 
role of art education and advocating for the position of direc-
tor of arts education in state departments of education. In 

NASDAE has been an (unofficial) affiliate of NAEA since 
the early 1950s. Most directors of art education positions 
within state departments of education were created after 
1946, with the notable exceptions of Pennsylvania (1915) and 
Delaware (before 1930). In 1952, these two states—along 
with Massachusetts, Missouri, Virginia, New Hampshire, 
Louisiana, New York, and Texas—established the State 
Directors of Art Education (SDAE) during the Eastern Arts 
Association conference in Atlantic City, New Jersey. 

In 1966, NAEA sponsored a conference on curriculum and 
instructional development, bringing together experienced 
and fledging state directors of art education. Although 
William Bealmer (IL), Alice Baumgartner (NH), Sarah Joyner 
(VA), and Bill Flanagan (MA) had initiated efforts to organize 
prior to 1965, NASDAE was born on September 22, 1966, 
with 31 charter member states. Clyde McGeary (PA) was 
elected the first Chair and Jerry Tollifson (OH) Chair-Elect 
(see Appendix 4A). In addition to the officers, the initial 
Executive Committee (1966–1969) included Ruth West (KY), 
Charles Stubbs (UT), Perry Kelly (NC), Al Kochka (NJ), Neil 
Mooney (FL), and Ernest Mills (NY). 

The group’s original purposes were to (1) work collabora-
tively with the parent organization (NAEA), (2) offer assis-
tance and leadership, (3) provide communication more 
directly among states, and (4) provide a basis for the study 
and solution of common problems in State Departments 
of Education. Over the years, NASDAE’s constitution and 
titles of officers were updated to coincide with NAEA policy. 
In 1977, Article I of the revised Constitution and bylaws for 
NAEA made NASDAE an official affiliate. 

http://nasdae.ning.com/
http://nasdae.ning.com/
https://www.arteducators.org/advocacy-policy/articles/505-naea-position-statement-on-coloring-books
https://www.arteducators.org/advocacy-policy/articles/505-naea-position-statement-on-coloring-books
https://www.nationalartsstandards.org/
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2017, NASDAE developed the NAEA Position Statement on 
Importance of State or Province Level Agency Directors of Arts 
Education (updated 2021). Such positions help to ensure exem-
plary visual arts programs across school districts that meet the 
needs of all students and provide equitable access to the arts. 

NASDAE member Frank Philip (MI) worked with Council of 
Chief State School Officers to build the capacity for the 2008 
Arts National Assessment of Educational Progress. NASDAE 
members helped develop, field-test, and disseminate the items 
for this assessment. 

Through the following years, NASDAE member Marcia 
McCaffrey represented NASDAE on the State Collaborative 
on Assessment and Student Standards steering committee. 
To support NAEA’s development of its 5-year strategic plan, 
a needs survey of the states regarding visual arts issues was 
distributed during the summer of 2006. 

In 2007, members centered on providing a “leaner” set of offi-
cers. While NASDAE’s mission and vision remained the same, 
its structure was changed to three officers (President–Treasurer, 
President-Elect–Secretary–NAEA News columnist, and Past 
President), elected each odd year for a 2-year term. 

In 2010, NASDAE records were included in the NAEA archives 
at Penn State. That same year, the group established its website, 
which provides information on NASDAE and resources for 
members. Between 2010 and 2012, NASDAE members assisted 
in two major projects to represent arts educators across the 
nation: updating the national Course Codes for the fine arts 
and revising the 1997 fine arts standards. 

There had been ongoing conversations among leading arts 
education groups regarding the need to revise the 1997 
standards. The National Coalition for Core Arts Standards 
(NCCAS) was formed to undertake the work of creating and 
supporting national arts standards. Work on the Visual Arts 
Standards revision was led by NAEA’s Dennis Inhulsen. The 
visual arts writing committee included NASDAE members 
Joyce Huser, Deb Hansen, and Lynn Tuttle; Marcia McCaffrey 
also served on the NCCAS coalition. 

In 2017, the Course Codes descriptors were revised again, in an 
effort to align them with the 2014 National Core Art Standards. 
The committee for this second round included NASDAE 
members Nancy Carr, Joyce Huser, and Deb Hansen. 

SEADAE. Over time and from the seeds of NASDAE grew 
SEADAE, the State Education Agency Directors of Arts 
Education. SEADAE evolved through many meetings of 
NASDAE and Art Education Partnership. The founders of 
SEADAE were all NASDAE members who continued to attend 
NAEA Conventions and support NAEA’s mission even as they 

retired. SEADAE members represent all the artistic forms in 
education—art, dance, media, music and visual arts. Today, 
NASDAE members are SEADAE members and represent the 
visual arts and NAEA.

Seminar for Research in Art Education (SRAE)
Lisa LaJevic and Mary Louise Patnaude

The original focus of SRAE was to support an exchange of 
ideas about research in the field and provide peer support in 
conducting research. This primary goal was fostered by the 
review and inclusion of research abstracts for presentation at 
the NAEA Convention each year; examples of such research 
publications can be found in the ERIC database. The focus of 
this interest group later expanded to include graduate-student 
research. As reflected in its 2017 Constitutional amendments, 
SRAE now has two primary goals: the original articulation as 
“a means for those concerned with research to come together 
to learn of each other’s activities, discuss work in the field, and 
project means by which the Seminar might further research 
efforts” (National Art Education Association, 1989), and the 
new focus “to provide a supportive community for the voices 
and research efforts of graduate students in the field” (National 
Art Education Association, 2018).

The Seminar for Research in Art Education (SRAE) began 
in 1966 as a private group of elected members who shared 
a goal of increasing interest and visibility in research within 
NAEA. At the 1970 National Convention the group officially 
became an affiliate of NAEA and adopted a constitution—
key to these early processes were Kenneth Beittel and June 
King McFee. The constitution was amended in 1984 to clarify 
an election process of officers and again in 2005 to update 
standing presentations and focus. The most recent amend-
ments in 2017 reflect NAEA nomenclature changes (from 
President to Chair).

SRAE maintains a relationship and collaborates with the 
NAEA Research Commission and its Professional Learning 
Through Research (PLR) working group to provide continued 
support and mentorship for all researchers—K–12, graduate, 
and higher education practitioners with NAEA. SRAE also 
supports research and development of new ideas in art 
education that increase advocacy outside the field, creates 
learning opportunities, and initiates a continuum of profes-
sional learning experiences for educators about conducting 
research: gathering, analyzing, and using relevant data to 
make reflective and informed decisions.

https://www.arteducators.org/advocacy-policy/articles/520-naea-position-statement-on-importance-of-state-or-province-level-agency-directors-of-arts-education
https://www.arteducators.org/advocacy-policy/articles/520-naea-position-statement-on-importance-of-state-or-province-level-agency-directors-of-arts-education
https://www.arteducators.org/advocacy-policy/articles/520-naea-position-statement-on-importance-of-state-or-province-level-agency-directors-of-arts-education
http://nasdae.ning.com/
https://www.nationalartsstandards.org/
https://www.arteducators.org/community/articles/74-seminar-for-research-in-art-education-srae
https://eric.ed.gov/
https://www.arteducators.org/research/articles/169-naea-research-commission-professional-learning-through-research-working-group
https://www.arteducators.org/research/articles/169-naea-research-commission-professional-learning-through-research-working-group
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Research can serve as a powerful tool to access efficacy and 
expertise. It empowers art educators to improve their prac-
tice, reframe and reflect upon their experiences, and “resist 
the narrative of the powerless teacher” (Buffington & Wilson 
McKay, 2013, p. xi). Often, graduate school is the domain in 
which teachers are first exposed to research practices; SRAE 
makes room for research voices, especially the voices of 
emerging researchers while in graduate school, at the National 
Convention (Nolte-Yupari & Hanawalt, 2018). Although this 
shift is relatively new in the official documents of SRAE, the 
group has long supported the efforts of graduate students.

The NAEA Convention provides multiple opportunities for 
researchers to come together. At the Convention, SRAE and 
Visual Arts Research present the Elliot Eisner Doctoral Research 
Award, which recognizes outstanding doctoral research in the 
field. The annual session includes a presentation by the award 
winner and occasionally the runner(s)-up. 

Marilyn Zurmuehlen Working Papers in Art Education 
(MZWP), initiated in 1981, showcase cutting-edge doctoral 
candidate research from across the continent. During this 
extended session, doctoral candidates speak about their 
end-stage work, which 

typically revolves around issues relevant to the field of 
art education including but not limited to visual culture, 
pedagogy, teaching and learning, K-12 and community 
education, policy, ethics, philosophy, technology, and the 
process and history of making and consuming visual art. 
(Powell, 2016)

For many years, Marilyn Zurmuehlen organized and offici-
ated working papers sessions at NAEA Conventions. She was 
dedicated to giving opportunities to upcoming researchers in 
the field, and the session is now named in her honor. Working 
Papers in Art Education was renamed Marilyn Zurmuehlen 
Working Papers in Art Education after her passing in 1993 and 
publishes essays, scholarly articles, and images of art about the 
teaching, theory, and praxis of visual art. Some popular works 
generated from the MZWP include “A Presentation of the 
Methodology Used in an Exploratory Study for the Purpose of 
Generating Hypotheses Regarding the Relationships Between 
an Individual’s Daily Life and Aesthetics” (Ballard, 1990), 
“Feminist Art Criticism: Issues in Feminist Criticism Written 
About the Work of May Stevens” (Garber, 1990), and “The Role 
of Pedagogical and Subject Matter Knowledge in Preservice Art 
Teaching” (Auseon, 1995). 

Chairperson’s Salon. This NAEA Convention event is a 
research lecture on a topic of interest to the SRAE Chair. In 
2017, the session, “Thinking With Theory in Art Education 
Research,” featured 8-minute presentations where panelists 
Sara Scott Shields, Brooke Hofsess, gloria j. wilson, Rachel 

Fendler, Jaye Thiel, Christine Marmé Thompson, Laura Trafí-
Prats, Elizabeth Dubin, and Kimberly Powell provided a range 
of examples of how they applied theory in their research. To 
compare, the 2019 Chairperson’s Salon, “Expanding Dialogue 
on Balancing Teaching, Service, and Scholarship as a Solo 
Art Educator,” focused on the ins and outs of being solo art 
educators in higher education. The panelists—Samantha 
Nolte-Yupari, Ross Schlemmer, Lisa LaJevic, and Amanda 
Alexander—offered strategies to accommodate scholarship, 
teaching, service, and administrative tasks. These chair-de-
signed salons continued with “Activating Concepts Toward 
a Relational Ecology of Art Education” in the online 2021 
Convention. The session featured ways in which educators 
cultivate their multiple roles: Samantha Nolte-Yupari opened 
the discussion for a larger conversation about sustainable 
research practices in the field, focusing on the challenges facing 
solo faculty to make time for research and scholarship, and 
Christopher Schulte brought to the forefront exemplars of how 
educators and researchers were implementing different prac-
tices. In 2022, the salon was reorganized to focus on gradu-
ate research. Lisa LaJevic led the session, “Graduate Student 
Research Lightning Talks,” where 13 graduate students from 
various universities across the continent shared their in-prog-
ress scholarly work in a lightning-talk format. A summary of 
each student presenter’s work was featured in the Summer 2022 
SRAE column of NAEA News. 

Then and Now. Organized by the Chair-Elect, this panel session 
at the Convention features work by an established scholar and 
an emerging scholar in their specialty areas and their experi-
ences with the mentoring process. In 2019, the session—“Then 
and Now: Collage as Critical Practice in Art and Pedagogy” 
(presented by Christina Hanawalt, Charles Garoian, and Jorge 
Lucero)—explored collage as a theory and gesture informing 
their practices as artists, teachers, researchers, and mentors 
across various spaces and times. In 2021, the session was “Then 
and Now: Navigating Socially Engaged Practice as Research” 
(presented by Lisa LaJevic, Kimberly Powell, and Christen 
Sperry García). The panelists examined socially engaged art 
practice in relation to teacher preparation and curriculum stud-
ies as well as the ways in which the mentoring process guided 
and informed their research journey. In 2022, the session—
“Then and Now: The Borderlands of Art, Media, and Curating” 
(presented by Ilayda Altuntas Nott, Christen García, Eduardo 
Navas, and Leslie C. Sotomayor)—focused on borderlands 
theories and how the mentoring process informed the panelists’ 
work in relation to art practice, media, curating, and pedagogy.

Past Chairperson’s session. This Convention session serves as a 
mentoring forum for emerging researchers. Research, confer-
ence work, and mentorship of graduate students contribute to 
the vibrancy and community of NAEA by creating a home for 

https://www.press.uillinois.edu/journals/?id=var
https://pubs.lib.uiowa.edu/mzwp/
https://pubs.lib.uiowa.edu/mzwp/
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beginning and established researchers at the Convention as well 
as providing a venue for cutting-edge research that contrib-
utes to the field. In 2022, the session—“Mentoring Lineages, 
Emergent Resonances: Graduate Student Mentoring Across 
Time and Place” (presented by Christina Hanawalt, Christopher 
Schulte, Heather Silver, Christine Thompson, and Hayon 
Park)—aimed to provoke resonances across time and place as 
panelists discussed their work.

Business Meeting. This Convention session includes the 
sharing of pertinent business items such as the purpose of 
SRAE, the Eisner Dissertation Award winners, reports from 
the officers (e.g., assembly notes, number and type of confer-
ence presentations), and an open forum to address member 
concerns. In 2021, the meeting was restructured to also include 
a focus on graduate student networking. As part of the focus, 
the officers invited an esteemed faculty member in art educa-
tion to serve as a faculty mentor for the session. Kimberly 
Powell served as the guest speaker in 2021, and Michelle 
Bae-Dimitriadis served in 2022. Powell’s research advice for 
graduate students and emerging scholars was featured in the 
October/November 2021 SRAE column of NAEA News.

SRAE fosters recognition of the contributions doctoral students 
are making to the field of art education while cultivating the 
mentorship, support, and comradery needed to continue in the 
field. NAEA staff and members collaborate with SRAE to work 
to support professional growth, change, and leadership through 
mentoring, networking, participating in art education confer-
ences, and developing and disseminating exemplary resources 
on art education.

Committee on Multiethnic Concerns (COMC)
Bernard Young

The purpose of COMC is to promote, strengthen, and encour-
age the role of visual arts education while fostering respect for 
and a greater understanding of cultural diversity. As an interest 
group, COMC studies areas of concern in diversity, conducts 
programs and professional activities, and annually informs the 
NAEA Board about its concerns and needs. COMC maintains 
a special role in member representation by offering specialized 
knowledge to inform the policy recommendation process. 
COMC also supports NAEA’s core values and professional 
standards while advocating for culturally responsive curricu-
lum design and national and global community art education 
programs. 

Preservation of the intellectual legacy of multiethnic contri-
butions to art education, art, art history, and aesthetics consti-
tutes the group’s primary concern. COMC identifies artists, art 
educators, art historians, aestheticians, curriculum developers, 
and museum educators—including African, Asian, Hispanic, 

Native American, and others—who affirm COMC’s philosophy. 
The group encourages contributors to further their education 
or engage in research, writing, and studio activities. COMC 
supports diversity, equity, and the advancement of the growth 
for a greater understanding of cultural and ethnic diversity 
within our society.  

COMC honors a person each year at the NAEA Convention 
who has made outstanding contributions to the field of 
multiethnic concerns. The J. Eugene Grigsby, Jr. Award brings 
light to the historic and contemporary accomplishments 
of people of color or those honoring people of color while 
advancing NAEA policies and practices. The COMC also 
honors another outstanding person by inviting the Grace 
Hampton Lecturer; Hampton was also one of the cofounders of 
COMC, a distinguished scholar and art educator. 

Women’s Caucus (WC)
Sheri Klein

The mission of the NAEA Women’s Caucus (WC) is to “repre-
sent and work to advance art education as an advocate of equity 
for women and all people who encounter injustice and shall 
work to eliminate discriminatory gender and other stereotyping 
practices for individuals and groups, and for the concerns of 
women art educators and artists.” The WC was one of the first 
NAEA special interest groups, formed in 1973 in the context of 
the second wave of the feminist movement that drew attention 
to the obstacles women face in society and within professional 
spheres of practice. Paralleling the beginnings of the NAEA/
WC at this time was the emergence of feminist artists, exhibi-
tions, collaborations, and workshops that gave voice to women 
artists, educators, and activists—all of which set the stage for a 
third-wave feminism (Dicker, 2008).

The Black Caucus was established in 1971; it became 
the Committee on Minority Concerns in 1979 and was 
renamed the Committee on Multiethnic Concerns in 1991. 
COMC also identifies visual arts curricula and instructional 
methodologies and strategies that successfully meet the 
needs of students from African, Asian, Hispanic, Native 
American, and other backgrounds. The group identifies 
and recognizes art educators from underrepresented and 
underserved communities who have made significant 
contributions to NAEA and COMC. COMC encourages 
research and publication of significant issues and findings 
influencing art, artists, art education, museum education, 
and art history in underrepresented and underserved 
communities and provides scholarships and fellowship 
support for selected art professionals in alignment with its 
positions. (See Chapters 7 and 10.)

https://www.comc-naea.org/
https://naeawc.net/
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Since 1973, 30 elected Presidents have served the WC. WC 
Presidents have worked to fulfill the WC mission through the 
following initiatives: preserving and archiving WC history; 
advancing feminist pedagogy and research through conference 
sessions and publications; enhancing solidarity and activism 
through the WC/NAEA Lobby Activism events; and mento-
ring, which is a critical component to all WC initiatives. All 
of these initiatives would not be possible without dedicated 
membership and leadership—some of whom bear lifetime WC 
memberships. 

WC presidents have also served in Co-President roles and 
many past presidents have served on the WC Board in multiple 
roles, including as Archivist (Mary Ann Stankiewicz), Lobby 
Activism Coordinator (Karen Keifer-Boyd), and Conference 
Coordinator (Sheri Klein).

Preserving and archiving WC history. In recent years, the WC 
Board has archived documents related to the WC sessions and 
events at NAEA Conventions. Many documents that were once 
stored in boxes and file cabinets—which includes written and 
visual papers—are now part of the NAEA archives at Penn State. 
In addition, many WC documents such as business meeting 
minutes and yearly reports can be found on the WC website.

The WC archives include The Report, a newsletter printed by 
WC between 1975 and 2007 (with gaps between 1980 and 1984, 
1985 and 1987, and 2001 and 2007). NAEA and WC newsletters 
from this time period reflect the concerns of NAEA women 
art educators. In one of the early Reports, Marylou Kuhn (Past 
President of WC) wrote, “The tyranny of stereotype can come 
from any direction. It is still affecting individuals at the profes-
sional level” (1975, p. 4). Many of the WC Reports address the 
ongoing discrimination of women in the profession and in the 
visual arts relative to gallery representation. Advocacy issues 
were addressed in the Reports as WC leaders pursued equity 
within the NAEA organization. Some challenged the use of 
sexist language in publications as well as the low proportion 
of women on the NAEA Board. The WC Reports provide both 
hard data and narrative anecdotal research to illuminate the 
issues and the times. The Reports and other oral histories can be 
found on the WC website.

Advancing scholarship. Several WC initiatives have promoted 
feminist scholarship in art education. The Visual Culture & 
Gender journal, founded in 2005 by WC Past Presidents Karen 
Keifer-Boyd and Debbie Smith-Shank, is a key online journal 
focused on addressing the intersections of visual culture and 
gender. In addition, NAEA/WC Convention sessions have 
advanced scholarship through a focus on a wide range of topics 
that explore the intersections of gender, art education, identity, 
leadership, and social issues. Numerous NAEA book publica-
tions, NAEA News columns, and the WC website call attention 
to feminist issues and offer an extensive array of resources that 
further advance scholarship. 

Enhancing solidarity and activism. The Lobby Activism 
events were formed during the 2008 NAEA Convention by then 
Presidents Karen Keifer-Boyd and Read Diket. Since 2008, the 
yearly Lobby Activism events (organized by Keifer-Boyd and 
the WC Board) have been well attended and documented. Each 
year, the event is scheduled in the lobby of the Convention 
hotel. Although not an official session on the NAEA 
Convention program, the aims of the Lobby Activism event 
are to build community; strengthen solidarity toward common 
aims; and provide a space for mentoring, support, and discus-
sion of critical social and professional issues. The event offers 
an opportunity for members to work in small groups to address 
a yearly theme, explore questions and solutions, and engage 
in image/object making. Many of the responses have been 
documented through recordings, photographs, and scholarship 
(Kay & Arnold, 2014). The recent NAEA publication, Lobby 
Activism: Feminism(s) + Art Education, edited by four past WC 
Presidents (Keifer-Boyd et al., 2021), focuses on a wide array of 
topics associated with Lobby sessions and relevant to feminist 
art education.

Artist talks and member exhibitions. Beginning in 2010, the 
artist talk event evolved under the leadership of WC Board 
member Elizabeth Garber. This event was envisioned as a way 
to support and celebrate WC members’ artistic works. The WC 
membership selected a local artist to speak at the WC breakfast 
event at the national conference and to serve as juror for its 
WC/NAEA annual digital exhibition. For many years, a full-
color exhibition catalogue of juried members’ works accompa-
nied the juried digital exhibition.

Member recognition and awards. WC offers five awards to 
honor and recognize its members: the June McFee Award 
(est. 1975), the Mary J. Rouse Award (est. 1979), the Kathy 
Connors Teaching Award (est. 1999), the Carrie Nordlund 
pre-K–12 Feminist Pedagogy Award (est. 2002), and the Maryl 
Fletcher de Jong Service Award (est. 2009). Since 1975, WC 
has recognized over 100 K–16 art educators, honoring their 
contributions to teaching, research, service, collaboration, and 
mentoring. The yearly awards ceremony is a scheduled event 

n  It is anticipated that the future will 
yield profound social changes and 
education reforms that will impact 
the field of art education and the 
ways in which feminist pedagogy, 
scholarship, and advocacy are 
conceived and enacted. 

https://naeawc.net/history/
https://libraries.psu.edu/findingaids/1067.htm
https://naeawc.net/archives/
https://naeawc.net/the-reports/
https://naeawc.net/archives/
http://vcg.emitto.net/index.php/vcg
http://vcg.emitto.net/index.php/vcg
https://naeawc.net/publications/
https://www.arteducators.org/research/articles/818-coming-soon-naea-women-s-caucus-book
https://www.arteducators.org/research/articles/818-coming-soon-naea-women-s-caucus-book
https://naeawc.net/awards-2/
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on the NAEA Convention program and is a highly anticipated 
and memorable event. On the WC website, many WC awardee 
presentations are documented and posted.  

Since its inception, the NAEA/WC has evolved over time but 
never wavered from the commitment to explore and advance 
connections between feminism and art education and to 
provide a space for mentoring, solidarity, and activism to 
flourish. Using new technologies, the WC has strengthened its 
presence using social media (e.g., WC website, Facebook) to 
connect with WC members and the public at large.

The current times are dynamic for the WC as the definitions and 
relevance of feminism continue to be challenged and expanded 
through the lenses of inclusivity, diversity, and intersectionality. 
It is anticipated that the future will yield profound social changes 
and education reforms that will impact the field of art educa-
tion and the ways in which feminist pedagogy, scholarship, and 
advocacy are conceived and enacted. It is hoped that new gener-
ations of WC members and leaders will continue to advance the 
vital legacy and mission of the WC in ways that will be inspiring, 
energizing, timely, and forward thinking.

The Past Presidents are a key component to the living history 
of the Women′s Caucus. For the purposes of this publication, 
Sheri Klein invited several WC Past Presidents to respond 
to the prompt “How has the NAEA Women’s Caucus been 
indispensable for NAEA?” These WC Past Presidents shared 
the ways the WC serves its members both individually and 
collectively in their professional pursuits:

n The role of women in NAEA continues toward positive 
change, partly in response to the growing awareness of art 
education professionals of their narratives of success and 
difficulty in educational contexts. The sharing of stories occurs 
at conferences and is embedded in the published materials of 
the association and its affiliates. As one of the original group 
of affiliates that have provided leadership and guidance 
within the frames of NAEA, WC has been influential in guiding 
affiliate membership toward present and future goals defined 
by strong mission statements. (Read Diket, WC President 
2008–2010, personal communication, May 2, 2019) 

n The WC has been a vital contribution to NAEA in working 
toward goals of equity, diversity, and inclusion. Working 
toward equity by joining the 1973 boycotts of states that did 
not ratify the Equal Rights Amendment, the WC continues to 
lobby for equity as exemplified by the Lobby Activism events 
at the annual NAEA convention since 2008. The WC promotes 
diversity by taking a position against racism, sexism, classism, 
ableism, and other systems of oppressions. The WC strives 
for inclusion without flattening the nuances of individuals and 
specific needs of marginalized groups; and by prioritizing 
the voices of the historically excluded and building coalition 
consciousness. (Karen Keifer-Boyd, WC President 2010–2012, 
personal communication, May 18, 2019)

n From its start, the field of art education has been popu-
lated by more female than male art educators. Only after 
the Second World War did men dominate leadership in 

professional associations and higher education. I joined 
the Women’s Caucus as a doctoral student at Ohio State 
University where Rogena Degge, Georgia Collins, and Renee 
Sandell were raising awareness of the potential contributions 
of feminism to art education. Having seen how many sessions 
at the 2019 Boston convention addressed social justice, 
equality, diversity, and inclusion as elements of art education, 
I was reminded how the Women’s Caucus brought a feminist 
lens to bear on related issues. Women’s Caucus members 
boycotted the 1980 NAEA convention in Atlanta because 
Georgia had not ratified the Equal Rights Amendment 
proposed as the 27th amendment to the Constitution. The 
Women’s Caucus brought attention to the necessity of using 
non-sexist language in art educational publications. Women’s 
Caucus sessions brought attention to women artists of color. 
The NAEA Women’s Caucus has supported first-time confer-
ence attendees and recognized the achievements of noted 
women in the field. Over four decades, Women’s Caucus 
members have persisted in speaking out against gender 
inequality. (Mary Ann Stankiewicz, WC President 1985–1986, 
personal communication, May 7, 2019).

n The NAEA Women’s Caucus is a vital anchor for those of 
us concerned with gender inequity in art education. We work 
to reveal the history of feminism in the field, address ineq-
uities as they manifest in various forms, work to articulate 
future feminisms as they relate to our work, and support all 
art educators in their quest to eradicate gender discrimina-
tion. The WC refuses to succumb to dismissive attitudes that 
gender doesn’t matter in our work, enacting feminist activism 
each year at conference in particular, and supporting its 
members throughout the year in their professional endeavors. 
We enthusiastically promote the achievements and contri-
butions of our members and all women in the arts. (Linda 
Hoeptner Poling, WC President 2016–2018, personal commu-
nication, May 20, 2019).

Reflections by Past WC Presidents 

https://naeawc.net/archives/
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The 1980s
Formalizing Groups Within NAEA’s Structure

NAEA acknowledged in the 1980s that the organization needed 
to attend to societal developments affecting the field. It formally 
recognized the Caucus of Social Theory in Art Education 
(CSTAE) and honored major contributors to furthering art 
education objectives as Distinguished Fellows. NAEA also 
recognized that professional wisdom and conference attendance 
has great value among and for retirees; thus, RAEA became 
a recognized entity. The United States Society for Education 
Through Art (USSEA) was formed to provide a place for inter-
national and national arts advocates to congregate and discuss 
mutual goals for research and policy. The Public Policy and Arts 
Administration (PPAA) group encouraged NAEA members to 
participate in policy awareness. An alliance was formed with 
NAEA’s Canadian counterpart, bringing those members into 
the NAEA Convention structure.

Caucus of Social Theory in Art Education (CSTAE)
Karen Keifer-Boyd

CSTAE is concerned with all the currents of social dynamics 
that pervade our society and culture, and how they influence 
art education. The purpose of CSTAE (2021) is to promote the 
use of theoretical concepts from the social sciences to 

• study visual culture and the teaching of art;

• inform art educators about theory and practice in the 
social sciences, thus acting as a liaison between social 
scientists and art educators;

• encourage research into the social context of visual culture 
and teaching art; and

• develop socially relevant programs for use in the teaching 
of art. 

Publications. In 1989, The Bulletin of the Caucus on Social 
Theory and Art Education became the Journal of Social Theory 
in Art Education (JSTAE). The journal serves as an alternative 
voice for the field of art education through the promotion 
of scholarly research that addresses social issues, action, and 
transformation as well as creative methods of research and 
writing. Beginning in 1995, each JSTAE volume has focused on 
themes suggested by CSTAE members at the annual business 
meeting, and decided on by the journal editor and approved 
by the CSTAE Executive Board. Themes have ranged from 
social action through art (1996) to empowerment through 
dialogue (2000), reframing fail(lure) (2015), and (en)countering 
(un)certainty (2021).

JSTAE became an online publication in 2010. With this change 
from a print to a digital journal, the system’s algorithms identify 
the most popular articles based on the average number of 

full-text downloads per day since the paper was posted. Journal 
articles can be searched by keywords and volume.

Awards. The Dr. Melanie Buffington CSTAE Social Theory in 
Art Research and Teaching (START) Grant began in 2021 as 
an annual award that supports a curricular program, event, 
or research project that demonstrates social theory in prac-
tice within a K–12, higher education, community, or museum 
setting. The CSTAE Art Teacher Social Theory-in-Practice 
Award and the CSTAE Graduate Research Travel Award 
support attendance at the NAEA Convention and encourage 
CSTAE presentations.

Distinguished Fellows
David Burton

NAEA Distinguished Fellows have been recognized for their 
exemplary teaching, research, leadership, and service to the 
Association and the profession, demonstrating a profile of 
accomplishments that extends across many criteria (see NAEA, 
2021–2022): 

• NAEA or other awards that honor exemplary teaching, 
research, scholarship, or professional service

• Chair or membership in NAEA standing or ad hoc 
committees

From discussions that began in 1979 resulting from their 
attendance at each other’s sessions at the NAEA National 
Convention in San Francisco, a small group of art educa-
tors—Robert Bersson, Jack Hobbs, Ann Sherman, Vincent 
Lanier, Ellen Kotz, Peter Purdue, and Nancy Johnson—
formed the Caucus of Social Theory in Art Education. What 
was unique about these sessions was their critical social 
theory perspective toward art and art education. 

Elleda Katan (Coordinator, 1986–1989) described an import-
ant goal of the Caucus and its Journal of Social Theory in 
Art Education as “reach[ing] towards dialogue.… In place of 
‘new answers,’ we create a space in which to pose better 
questions… where the questions asked change not just our 
ideas but the processes by which we pursue them” (as cited 
in Keifer-Boyd et al., 2008, p. ix).

Early CSTAE members included the core group mentioned 
above, with Cathy (Brooks) Mullen (1981) and jan jagodzinski 
(1981). Membership grew to include Amy Brook Snider, Herb 
Perr, Elleda Katan, Ellen Kotz, Vincent Lanier, Harold Pearse, 
Karen Hamblen, Graeme Chalmers, Peter Helzer, Helen 
Muth, Edmund Feldman, Arthur Guagliumi (archivist, cover 
designs), Lanny Milbrandt, Dan Nadaner, Steve Grout, John 
Davenport, Marilyn Russell, and Robert Saunders. 

http://www.cstae.org/
https://scholarscompass.vcu.edu/jstae/
https://scholarscompass.vcu.edu/jstae/
https://scholarscompass.vcu.edu/jstae/
https://scholarscompass.vcu.edu/jstae/
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• National or regional convention program chairs

• NAEA task force chair or membership

• Editorship or member of NAEA editorial boards 

• Research and research-related activity reported through 
NAEA publications

• Major presentations at NAEA national or regional 
conventions 

• Service on Board of Directors, Delegates Assembly, or 
other NAEA governance bodies

NAEA officers and Board members may be nominated as 
Fellows only after their retirement from the Board of Directors; 
Past Presidents are automatically nominated upon conclusion 
of their term of office.

Each August, the Distinguished Fellows nominations team 
sends potential inductees a nomination packet. Current Fellows 
vote on the ballot, for as many nominees as they wish (although 
only up to five are inducted each year). A nominee must 
receive at least 50% of the votes to be considered for election. 
(It is customary for all nominees to be offered a second chance 
the following year to be elected by the Fellows if they are not 
elected their first time.) Nominations and recommendations are 
forwarded to the NAEA Board of Directors for consideration 
at their fall meeting. New Fellows are formally inducted at the 
National Convention the following spring.  

Convention forums. NAEA Distinguished Fellows pres-
ent forums at the National Convention that focus on topical 
issues of importance to art educators and to the Association. 
Distinguished Fellows draw upon their long histories, exper-
tise, and experience to offer insights into complex issues. 
One forum, “Everything You Always Wanted to Know About 
Art Education but Were Too Shy to Ask,” initiated by Laura 
Chapman and Pearl Greenberg, repeated over several years 
with different panelists each year. Such forums allow panelists 
to candidly express their views about issues facing art education 
and their own experiences. 

Research Advisory Network. The Distinguished Fellows 
Research Advisory Network was established in 2009, following 
its proposal by David Burton. The purpose of the Network is 
to coordinate collaborative contacts between NAEA members 
(particularly young researchers, graduate students, and 
beginning art teachers) with Distinguished Fellows who have 
decades of experience and expertise in art education practice 
and research. Bringing together researchers and educators from 
different stages of their careers supports and strengthens the 
integration of research and practice in art education. Currently, 
NAEA’s Research Commission Conversations page on NAEA 
Collaborate serves as a research resource site for all members.

In 1980, Kent Anderson, Charles Dorn, and Harlan Hoffa initi-
ated the NAEA “Past Presidents Council.” At the Convention 
that year, five Past Presidents met to discuss the possibility 
of forming a distinguished fellows group under the auspices 
of NAEA. In March 1982, Harlan Hoffa (Past President of 
NAEA) and John Mahlmann (NAEA Executive Director) met 
to continue the discussion. In 1983, Hoffa wrote to Kent 
Anderson (President of NAEA), 

Many professional groups recognize members who 
have distinguished themselves in one way or another 
by designating them as Fellows. There is no vehicle for 
such recognition in Art Education and the profession 
has been worthy of the continuing special recogni-
tion that designation as a Fellow would afford (NAEA 
Distinguished Fellows Handbook, 2020, p. 3). 

The NAEA Distinguished Fellows were established during 
the presidency of Edmund Feldman (1981–1983), with the 
first class—comprising the 16 Past Presidents of NAEA—
inducted in 1983. The following year, other members of 
NAEA were considered for membership. Currently, up to five 
new Fellows may be inducted each year. See Appendix 4B 
for a list of all NAEA Distinguished Fellows elected 1999–
present; for Fellows elected prior to 1999, see Johnson 
(1997, p. 62). 

Revisions made by DF Chair Enid Zimmerman (2009–2011) 
to the NAEA Distinguished Fellows Handbook were 
accepted in September 2011. The handbook was again 
amended in 2012 by Chair Rick Lasher and is now kept 
current by Chair Doug Boughton. The electronic version 
was developed by Barry Shauck with the assistance of the 
national office. The Distinguished Fellows meet annually at 
NAEA National Conventions to review and plan the group’s 
activities and projects. Oral memorials are presented for 
Fellows who have died in the preceding year by Fellows 
who knew them well as colleagues, mentors, and friends. 
New Fellows are introduced and welcomed as part of the 
reception.

n  NAEA acknowledged in the 1980s 
that the organization needed to 
attend to societal developments 
affecting the field. 

https://collaborate.arteducators.org/home
https://collaborate.arteducators.org/home
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Mentoring. In 2015, the Distinguished Fellows sponsored 
their first mentoring sessions at the NAEA Convention in New 
Orleans. The intent of these sessions, coordinated by David 
Burton, is to bring together young art education researchers 
and Fellows to discuss ideas, issues, and information in an 
informal, conversational setting. Typically, six to 10 researchers 
and five to six Distinguished Fellows attend each session. The 
three 2-hour mentoring sessions provide sufficient time for each 
person’s ideas to be heard and discussed by everyone. These 
lively conversations offer a robust exchange of ideas and infor-
mation. Often, new insights emerge, important information and 
references are shared, and new contacts are made. 

Retired Art Educators Affiliate (RAEA)
Patsy Parker and Bob Curtis 

RAEA conducts programs of professional activities for state and 
national events; encourages continued personal involvement 
and development in art education after retirement; informs 
state associations and NAEA of concerns relevant to members 
of long standing; and encourages, supports, and provides 
mentorship for student members. 

RAEA develops convention sessions in coordination with 
student chapters. Its Committee on Legislative Awareness/
Action collects data concerning legislative activities that impact 
art education programs.   

Publications. The RAEA E-Bulletin received NAEA Newsletter 
Awards in 2013 (Category III, Honorable Mention; Co-editors 
Robert Curtis and Dean G. Johns), 2015 (Category III, Award of 
Excellence; Co-editors Robert Curtis and Dean G. Johns), and 
2022 (Category III, Honorable Mention; Co-editors Flowerree 
McDonough and Donna Anderson).

Awards. The RAEA Emeritus Art Educator Award (see 
Appendix 4C) is given in recognition of an exceptional and 
continuous record of achievement in writing, research, teaching 
professional leadership, and/or community service bearing on 
education in the visual arts, but especially such professional 
involvement after retirement. The Distinguished Service Award 
reflects the vision of John Michael that, once retired, members 
still had many contributions to make to the profession and 
should be recognized for their work with and for preservice 
members, RAEA, and NAEA. Preservice chapters of NAEA may 
apply to RAEA for acknowledgment of their student activities 
in the areas of digital media communications, arts advocacy, 
community service, professional development, presentations, 
and fund-raising.

United States Society for Education Through Art 
(USSEA)
David Burton

USSEA was founded in the last quarter of the 20th and affil-
iated in 1986 through the cooperation of the International 
Society for Education Through Art (InSEA) and NAEA. USSEA 
represents those working in curriculum development, teaching, 
and research related to art education who share interests in 
multicultural and cross-cultural concerns in art education with 
others in the United States and in the world. 

The goals of USSEA reflect the goals of InSEA and InSEA’s 
parent affiliate, UNESCO. USSEA is a society of people who 
work toward deeper understanding and respect for learners 
from all ethnic, minority, and sociocultural backgrounds. 
USSEA provides a network with other art educators through-
out the world and encourages cross-cultural research and 
professional relationships. 

Publications. USSEA began the Journal of Multicultural and 
Cross-Cultural Research in Art Education in 1983; the name was 
changed to the Journal of Cultural Research in Art Education in 
2001. Since 1977, USSEA has also published Voices, a newsletter 
for its members. USSEA also sponsors a Child Art Exchange 
program and an annual exhibit of children’s art.

Awards. USSEA annually presents numerous awards. Two 
Ziegfeld Awards (national and international) are presented 
annually at the NAEA Convention. These are intended to honor 
an American art educator and a foreign art educator who have 
made distinguished leadership contributions to international 

The Retired Art Educators Affiliate was established in 1985 
to take advantage of the “energies, potential and knowl-
edge” these retirees provide. Each state or province presi-
dent appointed a representative to the retirees’ affiliate, and 
an organizational meeting was held in New Orleans in 1986, 
with John A. Michael (OH) in charge. Rosemary Fleig from 
the NAEA office chaired the initial meeting, and Michael was 
elected the first President (1986–1987). By 1989, 42 states 
had appointed an RAEA representative to organize the retir-
ees of their respective states. The 1987 NAEA Convention 
was the first to have sessions designed by and for retirees, 
and such presentations continue to this day. The RAEA 
President sits with presidents of other interest groups in the 
Delegates Assembly. 

With the passing of the years, the group’s name has 
changed several times. RAEA was originally an “issues” 
group, then returned to being an “interest” group. Members 
are from all the Divisions (Elementary, Middle Level, 
Secondary, Museum Education, Higher Education, and 
Supervision and Administration) and have interests in many 
facets of art education. 

https://www.arteducators.org/community/articles/73-retired-art-educators-affiliate-raea
http://ussea.net/
http://ussea.net/
https://eric.ed.gov/?id=ED365566
https://eric.ed.gov/?id=ED365566
https://www.jcrae.org/
https://www.ussea.net/children-art-exchange
https://www.ussea.net/ziegfeld-awards
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art education. The Kenneth Marantz Distinguished Fellows 
Award recognizes exemplary contributions to the field of 
culturally inclusive art education and USSEA by its members. 
USSEA also recognizes excellence in preK–12 art education, 
outstanding student projects, and master’s and doctoral theses. 
A list of award recipients is available on the USSEA website.

Public Policy and Arts Administration (PPAA)
F. Robert Sabol

PPAA promotes and provides an informal yet focused exchange 
of ideas about research and inquiry in the fields of art educa-
tion and arts administration. PPAA provides an opportunity 
for those concerned with policy issues to come together to 
learn about each other’s activities; examine current educational 
trends and issues; discuss work in the field; inform their policy 
work; and further policy research, review, study, and develop-
ment efforts at the local, state, and national levels. 

Members of PPAA are interested in how education policy and 
arts administration influence and are influenced by public and 
private schools; arts and arts education organizations; commu-
nity, state, national, and international educational settings; and 
by local, state, and federal legislation and mandates. In exam-
ining arts education policy in these settings, members employ 
theoretical concepts and research methods used in the visual 
and performing arts, art education, law, and public adminis-
tration. PPAA members examine social, political, economic, 
cultural, and administrative perspectives in exploring policy 
and administrative developments. PPAA strives to broaden and 
inform the pedagogical and research bases of the field of art 
education, cultural policy, and arts administration. 

Canadian Society for Education Through Art 
(Société canadienne d’éducation par l’art)
Peter Vietgen

CSEA/SCÉA represents art educators, students, and artists in 
schools, universities, and art galleries. The Society is dedicated 
to the visual arts as essential to student learning in schools, 
colleges, universities, community settings, and other venues, 
because art education is the conduit to holistic human growth 
and development, both affective and cognitive. The visual arts 
are implicit in and expressive of culture. Engagement in and 
with the visual arts has the power to transform who we are, 
individually and collectively. CSEA/SCÉA believes students 
must engage in the visual arts conceptually, analytically, 
critically, reflectively, historically, culturally, and creatively. Its 
membership remains committed to strong partnerships with 
provincial, national, and international arts education organi-
zations. CSEA/SCÉA promotes and supports seminal concep-
tions of theory, research and practice at our conferences, in our 
publications, and in art teaching and learning in all public and 
private education institutions in Canada.  

Publications. Published once or twice a year from 1972 to the 
present, the Canadian Review of Art Education presents reviews 
and reports on speculative or empirical matters of a scholarly 
nature in art education. This publication was a print journal 
through 2014; in 2015, it became an online-only journal. It is 
freely available.

The Canadian Art Teacher (Enseigner les arts au Canada) has 
been printed twice a year since 2000. It is a peer-reviewed 
publication dedicated to the promotion of quality art educa-
tion throughout Canada. It continues the tradition started in 
its predecessor, The Annual Journal (published 1970–1999), 
of including an insert featuring the work of a Canadian artist, 
and providing teaching ideas related to the artist. The journal 
became available digitally in 2020.

The Public Policy and Arts Administration (PPAA) interest 
group was founded in 1985. PPAA examines the complex 
policy environment of arts education and arts administration 
in both school and non-school settings. The focus of PPAA is 
on research, contemporary issues in education, teaching of 
issues in public policy, and policy study as it relates to arts 
administration and arts education policy. 

Over the past 25 years, members of PPAA have worked to 
increase visibility of the group by creating a presence in 
social media and outreach to NAEA members. PPAA is also 
focused on creating easily distributed policy briefs to be 
used for advocacy and policy studies by local art educa-
tors in addressing policy issues or questions in their school 
districts. 

The PPAA engages in data-driven research and in gathering 
anecdotal information and personal stories regarding the 
impact of policy on art education programming and imple-
mentation. Findings from this research have been shared 
at NAEA Conventions and in NAEA publications (see also 
Chapter 3, this history). Topics ranging from multicultural-
ism to immigration; diversity, equity, and inclusion; social–
emotional learning; and legislation; to world culture and 
local culture theory, comparative education studies, fair 
trade, LGBTQIA+, and numerous other policy topics have 
provided direction for engaging policy examinations by 
PPAA members. In addition, PPAA has worked on develop-
ing comprehensive databases of local, state, and national 
policy agencies and organizations in order to facilitate 
policy study and to provide guidance and sources of 
policy information of significance for all stakeholders in art 
education.

https://www.ussea.net/marantz-fellow-award
https://www.ussea.net/marantz-fellow-award
https://www.ussea.net/excellent-pk-12-art-educator
https://www.ussea.net/excellent-pk-12-art-educator
https://www.ussea.net/past-award-recipients
https://www.arteducators.org/community/articles/72-public-policy-and-arts-administration-ppaa
https://csea-scea.ca/
https://csea-scea.ca/
https://crae.mcgill.ca/
https://crae.mcgill.ca/
https://csea-scea.ca/journals/
https://csea-scea.ca/canadian-art-teacher
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In addition to its journals, the CSEA/SCÉA has published 
several print books from 1975 to the present, including 
textbooks widely used in art education methods courses 
at Canadian universities, adding the very popular eBook,  
StARTing With… (4th edition), in 2020.

National conferences. The CSEA/SCÉA, often in conjunction 
with a provincial art education association, has held confer-
ences in various cities across Canada since its beginning in 
1955. Starting in 1987, Gaitskell Memorial Speakers (named 
in honor of CSEA/SCÉA’s founder, Charles Dudley Gaitskell) 
have been invited to give a presentation in recognition of 
their outstanding contributions to the field of Canadian art 
education.

Awards. The CSEA/SCÉA Canadian Art Educator of the 
Year Awards honor art educators who have made significant 
contributions to the field of art education in Canada. At the 
time of this publication, there are six national awards: The 
Ronita deBlois Canadian Art Educator of the Year (Grades 
K–8), Canadian Art Educator of the Year (9–12), Canadian 

Art Educator of the Year (higher education), the CSEA/
SCÉA Community Art Education Award, the CSEA/SCÉA 
Dissertation Award, and the CSEA/SCÉA Master’s Thesis 
Award. In addition, an art teacher from each province can be 
recognized with a CSEA/SCÉA Provincial Affiliate Award. 
Awards are presented each year that a Canadian conference  
is held.

Membership. CSEA/SCÉA strives to create connections and 
networks between all provincial associations of art teachers. 
Graduate students are a vital part of CSEA/SCÉA. A graduate 
student symposium is held at each Canadian conference, after 
which graduate students are invited to submit their work to be 
published in a special issue of the Canadian Art Teacher.

The 1990s
Emerging Technology and Identifying 

Underserved Individuals
In this decade, NAEA welcomed new groups with specific 
interests. Increasing numbers of dissertations about lifelong 
learners and their needs and manuscripts entered publication 
and gathered individuals in support of further efforts. The use 
of technology in instruction was on the rise, and like-minded 
individuals who were tech-savvy reached out to the NAEA 
community with their prototypes. Focus on underserved indi-
viduals in art professions and in classrooms drew a new interest 
group into a prominent position at conferences and in NAEA 
journals. 

Committee on Lifelong Learning (LLL)
Andrea Elliott

LLL seeks to promote study, research, and teaching of concepts 
about lifelong learning; widen art education and artistic prac-
tice to adults of all ages; offer resources, guidance, and exem-
plars to all those interested in expanding adult art education; 
act as liaisons among local, state, and national agencies for the 
purposes of coordination; and develop a core of retired and 
semiretired individuals in the field to lobby for school arts and 
community visual arts programs. 

LLL publications include Abstracts (renamed Proceedings after 
the 1995 Convention), and the International Journal of Lifelong 
Learning in Art Education.  

The work of LLL is focused on concern and advocacy for art 
learning from “womb to tomb”; its existence and acceptance by 
NAEA gives credence and continuing support to this advocacy 
for equity for all persons. The group serves as an informational 
conduit for higher education art programs, so future educators 
might be involved in advocacy efforts. Looking to the future, 
where the senior population is expected to almost double 

CSEA/SCÉA was established as a voluntary association, 
founded in Quebec City on September 18, 1955, by Charles 
Dudley Gaitskell and others. Today, it is the only Canadian 
national organization that brings together visual arts educa-
tors from all levels of education: elementary, secondary 
college/university, artist–educators, art galleries/museums, 
community art education, and others with similar interests 
and concerns. Starting with 44 members, the Society has 
grown to several hundred members, including individuals, 
provincial affiliate associations, and library subscribers. 
CSEA/SCÉA became a registered Canadian charity in 1977 
and is an institutional member of InSEA.

The North American Art Education Accord, signed by NAEA 
President Mark Hansen and CSEA/SCÉA President Rita Irwin 
on October 28, 1994, in Regina, Saskatchewan, Canada, 
formalized the mutual concerns of the two associations 
toward the advancement of art education in the two coun-
tries for the 21st century. The Accord focuses on an explora-
tion of shared programs, benefits, and services to members, 
as well as the establishment of a communication system 
along the elected leadership of each association. 

In 2011, 2014, and 2017, CSEA/SCÉA participated in the inter-
national student art exhibition, Eksperimenta!, held trienni-
ally in Tallinn, Estonia. Artworks by students from across the 
country were selected to be part of the exhibition. Several 
students and art educators representing CSEA/SCÉA partici-
pated in the events that surrounded the exhibitions.

https://csea-scea.ca/store/#!/StARTing-With-4th-edition/p/101217242/category=3603001
https://naea.digication.com/naea_committee_on_lifelong_learning/Welcome/published
https://scholarscompass.vcu.edu/ijllae/
https://scholarscompass.vcu.edu/ijllae/
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(Population Reference Bureau, n.d.), the work on behalf of 
lifelong learners needs to expand to those individuals who pass 
the hours in dreary, unaesthetic spaces. 

Art & Media Technology (AMT) Interest Group
Debra S. Pylypiw

Educators interested in the role of technology in art education 
have been involved in NAEA for decades. Probably more than 
any other interest group, AMT’s mission and function has 
evolved as technology has developed. AMT members provide a 
wide range of presentations at NAEA Conventions, including a 
popular PechaKucha-style session in which a dozen presenters 
give 5-minute presentations. Currently one of NAEA’s largest 
interest groups, AMT has an NAEA Collaborate page that is 
used to communicate with members and to share information. 

AET presented a daylong preconference preceding the 2017 
NAEA National Convention in New York City. A full day of 
presentations was organized and held at Teachers College, 
Columbia University. Another preconference, “Weaving 
Design and Computerized Thinking Together to Build Future-
Ready Art Students,” was held at the Massachusetts Institute 
of Technology Makerspace Lab preceding the 2019 NAEA 
National Convention in Boston. In 2020, AET held a Zoom 
virtual conference featuring presentations previously scheduled 

The Committee on Lifelong Learning (LLL) began in the 
1980s as a section of the Higher Education Division. In vari-
ous years Pearl Greenberg (NY), Donald Hoffman (KY), and 
Marion Jefferson (FL) led sessions dedicated to work with 
older adults (see Michael, 1997). The avowed intent of the 
Committee was to provide quality art education for every-
one, especially those that often go unnoticed, as these are 
under-researched and under-advocated by those most able 
to become involved. LLL became an NAEA affiliate in 1990 
with a strong following for its mission. 

Diane Barrett, Pearl Greenberg, Angela La Porte, and 
Pamela Lawton revealed some of the passion about the 
purpose of the group in a publication, Lifelong Learning 
(2009). The research projects they described arose from 
personal and professional circumstances, and community 
art classes that offered opportunities to reflect on how art 
contributes to meaningful lives for older adults.

Diane Barrett (GA) became involved with the group when 
it became an affiliate of NAEA. As was the case with many 
individuals in the group, she stayed involved because of 
the avowed needs ascribed to by the group. In Lifelong 
Learning (2009), Barrett discussed the early contributions 
of Greenberg, Hoffman, and Jefferson, and explained how 
Sharon and Howard Gray (UT) brought their work with art 
programming in nursing homes to the conferences in the 
1990s; Jean Ellen Jones’s (GA) interest in self-directed 
learning over the lifespan; Marylou Kuhn’s (FL) “creative 
unfolding” of adulthood; Maureen Roberts’s (PN) highlight-
ing the “ripple effect” afforded when teaching adults; and 
the contributions of Claire Clements (GA), Madeline Rugh 
(OK), Cathy Mullen (QB, Canada), and Mary Stokrocki (AZ). 
Barrett’s own contributions stem from a senior outreach 
program at the Georgia Museum of Art and extensive grants 
on behalf of senior centers.

The Electronic Media Interest Group (EMIG) was founded 
at the 1994 NAEA National Convention in Baltimore and 
accepted as an interest group by NAEA in 1995. The earliest 
iteration of the group attempted to provided suggestions for 
technology-related concepts and outcomes for art educa-
tion, suggestions for use of the internet as a tool, sugges-
tions for technology-based studio design standards, state 
representatives, and annual CD-ROM archives. Throughout 
the 1990s, EMIG presented NAEA Convention sessions 
highlighting best practices and new media developments. 
In the 2000s, the interest group developed a submoniker—
the Technology, Education and Art Network—as the focus 
continued to evolve. Through these years, Anna Martin and 
Diane Gregory chaired the group and provided guidance 
and expertise. 

Significant changes occurred in the group in 2010 at 
the EMIG business meeting at the 2010 NAEA National 
Convention in Baltimore, the site of the group’s beginning. 
Joanna Black became Chair, and the membership voted to 
change the group’s name to the Art Education Technology 
Interest Group (AET). Diane Gregory had worked exten-
sively to update the bylaws. A new mission statement was 
defined to encourage and exchange knowledge and ideas 
related to new media technologies in the making of visual 
arts, art teaching, and research in art education. A website 
was created, along with blogs and a Ning. 

n  The use of technology in instruction 
was on the rise, and like-minded 
individuals who were tech-
savvy reached out to the NAEA 
community with their prototypes. 

http://artedtech.org/
https://collaborate.arteducators.org/home
http://artedtech.org/
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for the Minneapolis Convention (cancelled due to the COVID-
19 pandemic), including the annual AET PechaKucha. In 
2021, AET’s awards, business meeting, and PechaKucha were 
conducted in the NAEA virtual Convention platform, as were 
members’ scheduled sessions.

In 2022, at the NAEA Convention in New York City, AET 
voted to approve a name change to Art & Media Technology 
Interest Group in order to recognize and include more educa-
tors in this area.

Awards. The AMT grant program began in 2020 with a $500 
grant for individual teachers and a $2000 grant for teams of 
educators. These grant-reward projects directly benefit students 
through innovative and creative teaching methods. Selection 
preference is given to projects featuring emerging technologies. 
The 2021 awardee was Nicholas Piejko; the 2022 awards went to 
Dan Li and Kandra Scullin.

LGBTQ+ Interest Group
James Sanders

The official naming of what is today’s LGBTQ+ Interest Group 
has been a contentious journey. Ongoing naming debates 
have been integral to the group’s mission, topics always openly 
discussed, grounded in human rights struggles, and often 
reflecting academic fashions of the day. An identity label 
considered reasonable to some might be found highly offen-
sive and hurtful to others (as was the situation when the group 
considered renaming itself the Queer Issues Caucus). The 
rationale for each proposed change reflected changes unfold-
ing within the American Education Research Association and 
the College Art Association’s Queer Studies interest group. 
Debates concerning the appropriateness of proposed names 
reflected a member’s generation, historic affiliations, contem-
porary academic mindsets, research foci, and critical framing 
perspectives.  

LGBTQ+ presentations at the NAEA National Convention have 
focused on how to safely and productively work in schools and 
other public settings, sharing data amid rapidly shifting legal 
and teaching contexts that vary globally. (Readers are reminded 
that homosexuals can still be imprisoned or put to death in 
some nations today.) Presenters have shared strategies for how 
to manage homophobic remarks (un)intentionally spewed in 
school settings (e.g., classrooms, hallways, school buses), and at 
times emerging from the mouths of both students and teaching 
peers. Many presentations have focused on school safety for all 
students and legal precedents. 

Another repeated focus of LGBTQ+ Convention sessions is 
historic research. Some people have wrestled with if, when, and 
to how to broach an artist’s sexual identification and rationales 

for why such examinations are important. Some members 
have argued that naming and explicit exploration of an artist’s 
sexuality identifications only be considered if the artist’s works 
particularly raise such concerns. Others insist always naming 
and claiming an artist’s sexuality allows teachers to use them as 
role models and communicate that artists of all sexualities have 
made significant cultural, political, and aesthetic contributions. 
Another repeating theme concerns pedagogical practices—
sharing successful strategies for broaching caucus concerns in 
classroom contexts with or without risking one’s professional 
stature and personal safety.

One of the most reaffirming threads within LGBTQ+ sessions 
has been sharing fellowship. Laughing, serving witness, or 
claiming the power of irony and humor as survival tools are 
valuable in the face of unbearable cruelties or unthinking 
offenses. The group has adopted respectful rituals (such as shar-
ing one’s gender identity and naming preferences, e.g., he/him, 
Mr. Gay), that model ways to treat each other with respect and 
dignity. The LGBTQ+ Interest Group seeks to create welcoming 
and safe spaces in which to create, research, teach, and learn. 
Discussions concerning how a particular strategy could be 
(mis)understood and interpreted have opened up spaces for 
deeper discussion into risks taken when attempting to develop 
innovative pedagogical practices and broaching topics histori-
cally considered forbidden.

The original Lesbian/Gay/Bisexual Issues Caucus was 
organized to work against lesbian, gay, and bisexual 
invisibility, misrepresentation, and bias in art and in schools, 
and to develop safer spaces for all members of NAEA to 
share their concerns about homophobia, and anti-gay and 
anti-lesbian bias in teaching and education. The name 
changed to the LGBT/Queer Issues Caucus after a sustained 
debate at the membership meeting in March 2008, and until 
2010 the acronym LGBT/QIC was used to confirm the schism 
between the two labels (never formally filed, nor recognized 
by NAEA).

At the 1994 NAEA Convention, interested parties worked 
with CSTAE and the WC to position the Caucus. Research 
presented at the Convention included Laurel Lampela’s 
“Invisible No Longer: Art by Lesbians,” which addressed 
scholarly inquiry into LGBT invisibility. 

Early letters of support in the Caucus archives were 
received from Gordon Parks (National Gallery of Art),  
Bob Phillips (Canada), Kristin Congdon (UC-Florida),  
Laura H. Chapman and Maryl Fletcher de Jong (OH), and 
Terry Barrett (Getty Museum). 

https://www.arteducators.org/community/articles/69-lgbtq-issues-group
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Early 2000s
Focus on Student Populations and  

Curricular Expansion
During this time period, early childhood needs were addressed 
by a new group; special education needs within student popula-
tions was also recognized officially by NAEA. Curricular expan-
sion included a more clearly defined curriculum for design. A 
more clearly defined path for independent schools within the 
organization emerged with an interest group dedicated to their 
role in the national organization. Spirituality gained official 
recognition as a component of interest in art education. 

Early Childhood Art Educators (ECAE)
Christine Marmé Thompson 

The ECAE Interest Group is composed of early childhood 
professionals interested in visual arts education for young chil-
dren, birth through 8 years. Membership is inclusive and fluid, 
and no official roster exists. There are currently 700 members of 
the ECAE Facebook group, where the purpose of the group is 
described more fully:

• To define and establish the role of the Early Childhood Art 
Educators as a special interest group of NAEA

• To conduct programs of professional activities at state 
and national levels concerning appropriate art education 
practices for children from 0–8 years

• To inform State Associations and NAEA of current issues 
and research relevant to the area of early childhood 
education

• To provide leadership in art education for young children 
to early childhood professional organizations, museums, 
and other organizations involved with programs for young 
children

• To develop materials and provide information about 
appropriate art education practices for the early childhood 
years. (ECAE, n.d.) 

The journal Arts Education Policy Review invited four members 
of ECAE to expand upon the core principles in a coauthored 
article in 2017. As McClure and colleagues noted,

the position statement has framed the mission of the 
ECAE: to provide leadership and advocacy for quality 
art experiences for young children (i.e., 0–8 years). Its 
eight principles have supported the development of 
early childhood visual arts practice, weathering the 
standardization movement of NCLB and providing 
justification for movements toward greater understanding 
of the role visual arts can play in the lives of young 
children. Specifically, the document has served as a 

touchstone for active ECAE members who collaborate to 
enrich their teaching and research practice with young 
children, and in turn, collaborate to make their practices 
and research visible to the stakeholders in their localized 
communities. (2017, p. 154) 

Design Interest Group (DIG)
Robin Vande Zande

Members of DIG are interested in all aspects of design—includ-
ing 2D graphic design, 3D product design, 4D spatial design, 
and 5D interactive experience design—and their applications 
and implications for art education. The basis for design-based 
learning is design thinking, which is a form of problem solving. 

Davis Publications was an early proponent of an applied arts 
(later called “design”) education. The Applied Arts Book, now 
known as SchoolArts Magazine, has devoted editions on the 
topic throughout its existence, from the early 1900s to the 
present. Henry Turner Bailey, editor in 1903, was determined to 
“promote by every legitimate means the progress of sound art 
instruction and the development of public taste in all matters 
relating to the applied arts” (Davis Publications, n.d.). More 

Early Childhood Art Educators originated in 1991 when 
founding member Patricia Tarr organized an informal 
meeting of NAEA members who shared a concern with what 
was being presented as good early childhood practice 
at NAEA Conventions. The group continued to meet, to 
organize panel presentations, and to develop a position 
statement prior to official recognition as a special interest 
group in 2000. 

The 2004 ECAE position paper, Art: Essential for Early 
Learning, was inspired by NAEA’s 2004 mission and vision 
statements. This document was adopted by NAEA in 2005 
and revised in 2016. As Patricia Tarr (2008) has noted, 
the goal was “to use the mission and vision statement 
to help guide our teaching, research, and writing” (p. 
19). The document was drafted through a collaboration 
among several of the most active members of ECAE and 
subsequently approved by the full membership. The 
principles list universal needs for children, from a materials-
rich environment to a variety of art media; unhurried time 
in which to explore materials; and responsive educators 
who value children’s diverse abilities, support appropriate 
development of skills, and listen to and reflect upon 
children’s learning (ECAE, 2016, p. 2).

This position statement has become a highly visible repre-
sentation of the principles and practices recommended by 
ECAE and NAEA.

https://www.arteducators.org/community/articles/67-early-childhood-art-educators-ecae
https://www.facebook.com/groups/earlychildhoodarteducators
https://naea-dig.org/
https://www.davisart.com/schoolarts/
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recently, SchoolArts featured an issue on design education 
in 2014 (editors and DIG members Paul Sproll and Martin 
Rayala); Martin Rayala continued to write a column on design 
thinking (2014–2016) and editions were devoted to design 
education in 2020 and 2021. In 2020, Davis published the 
book Fashion Fundamentals by coauthors and DIG members 
Robin Vande Zande, Terese Giobbia, Marjorie Wachowiak, and 
Gretchen Kaine.

DIG Timeline
1999 Wisconsin Art Education Association created the 

Visioneer Design Challenge

2000  Wisconsin was the first state to include art and design in 
its state standards under the leadership of Martin Rayala

2008  National Building Museum, Washington, DC, hosted 
DIG meeting 

2009 Cooper-Hewitt, National Design Museum, NYC, hosted 
DIG meeting

2010  Proposed to Delegates Assembly a philosophical change 
to include teaching of design in visual arts

2012 NAEA Board accepts change to include teaching of design 
in visual arts

2014 Revision of the National Standards for Visual Arts added 
a greater emphasis on design

2015  Theme of NAEA National Convention was “The Art of 
Design”

2016–2018  NAEA Design SummerStudio, created by Jan 
Norman, held in Cleveland, Dallas, and Laguna Beach               

2016  NAEA co-published Design Education: Creating Thinkers 
to Improve the World (Vande Zande)

2017  South Carolina, under the leadership of Carrie Ann 
Power and Robin Vande Zande, was the first state to 
develop stand-alone state standards for design

2020–2021 StudioChat monthly webinars

Since 2014, DIG has recognized outstanding design educators; 
see Appendix 4C for award recipients.

Special Needs in Art Education (SNAE)
Doris Guay

SNAE provides a voice and advocacy for those with special 
education needs and the art educators who work with them; 
shares best practices for working with students through 
the arts; provides information for the NAEA website and 
NAEA News related to teaching, advocating, and working 
with individuals with special needs; acts as a liaison with the 
Council of Exceptional Children (CEC) to share information, 
education, and training expertise; and provides a network of 
NAEA members who have an interest in ensuring that those 
with special needs have access to the arts. Students with special 
education needs include but are not limited to those who identify 
as having learning or cognitive issues, emotional and behavioral 
disorders, gifts, and physical impairments (e.g., deaf, hard of 
hearing, mobility- or visually impaired). It also includes those 
who have been identified as at risk due to environmental, social, 
or emotional factors such as incarceration, poverty, or abuse. 

Since its inception, SNAE has grown to become, within NAEA, 
the leader on the education of learners experiencing disabilities 
or psychological trauma. SNAE addresses art educators’ ques-
tions and concerns through its website and Facebook group. 

Publications. SNAE members are leaders in the publication of 
research and best-practices information about art education for 
all learners. Notable publications by SNAE members include 
Reaching and Teaching Students With Special Needs (Gerber & 
Guay, 2006), NAEA’s best-selling title, and:

Understanding Students With Autism Through Art (Gerber & 
Kellman, 2010)

Including Difference: A Communitarian Approach to Art 
Education in the Least Restrictive Environment (Kraft & Keifer-
Boyd, 2013)

Art for Children Experiencing Psychological Trauma: A Guide 
for Art Educators and School-Based Professionals (Hunter et al., 
2018)

Online lesson plans with adaptations and modifications for all 
learners (Dorff & Hoeptner Poling, 2013, 2014–2015)

The Design Interest Group (DIG) was created by Joanne 
Guilfoil in 2001 as the Built Environment Issues Group 
(BEIG), to recognize the role of the built environment in art 
education, which referred to human-designed environment 
such as architecture, landscape design, and city planning as 
distinct fields. The original board consisted largely of former 
doctoral students of June King McFee, who cowrote Art, 
Culture and Environment: A Catalyst for Teaching (McFee & 
Degge, 1977). 

BEIG goals were to teach about visual literacy in architec-
ture design, landscape design, urban planning, universal 
design, accessibility, and a continuous path of travel for 
everyone. It was considered inclusive of diverse cultures 
and vernacular forms of architecture. BEIG was changed to 
Design Issues Group (DIG) in 2008 to include 2D graphic 
design, 3D product design, 4D spatial design and 5D inter-
active experience design. By 2010 the focus had changed to 
human-centered design thinking and problem solving.

https://www.davisart.com/art-education-resources/fashion-fundamentals/
https://www.arteducators.org/learn-tools/national-visual-arts-standards
http://www.naea-dig.org/awards
https://www.specialneedsarted.com/
https://www.specialneedsarted.com/
https://www.facebook.com/groups/specialneedsarted/
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The many articles published and the workshops presented by 
SNAE members provide art teachers with starting points and 
problem/solution possibilities in their quest to teach students 
with diverse abilities and disabilities. 

Awards and grants. Since 2008, SNAE has annually presented 
two awards. The NAEA/CEC/VSA Beverly Levett Gerber 
Lifetime Achievement Award and the NAEA/CEC/VSA 
Peter J. Geisser Art Educator of the Year Award are named in 
honor of two of the founders of SNAE. Each year at the NAEA 
Convention, art educators who exemplify excellence in instruc-
tion, community service, professional service, and research and 
publication related to special needs visual arts education are 
honored with these awards.

In 2019, SNAE began annually awarding two Larry Marone 
Memorial Grants of $500 each in recognition of a dedicated 
special needs art educator. These grants are evaluated through a 
special committee appointed by the SNAE President. 

Independent School Art Education (ISAE)
Rebecca A. Stone-Danahy

The foundational goals of ISAE are to promote art education 
through professional development, service, advancement of 
knowledge, and leadership in the independent school setting. 
These include 

• promoting art education; 

• working at the state level to promote NAEA standards for 
art education so that all independent school art educators 
engaged in teaching visual arts develop consistent goals for 
their school art education programs;

• developing a relationship with local, state, and regional 
policy makers for the continued advancement of art 
education; and 

• working with the National Association of Independent 
Schools (NAIS) at the state and national levels to act as a 
liaison between the NAIS and NAEA for the continued 
advancement of art education in the independent school. 

In the late 1990s, a group of art educators convened 
during the NAEA National Convention to discuss the 
need for an interest group focusing on supporting access 
to art education for all learners. As inclusion in the art 
room became the norm, there was a need to address the 
concerns of those art educators and to offer knowledge, 
understanding, and support as they taught learners with 
individualized education programs. There was a great 
need to disseminate information about “best practices” to 
successfully teach all students. 

In 2000, the SNAE Interest Group developed a constitution 
and bylaws; by 2001, it was formally established. Its stated 
purpose “is to promote art education for all learners of all 
abilities including those with limitations due to disability 
or life circumstance. We do this through professional 
development, educational collaboration, leadership and the 
advancement of knowledge.”

Our logo is based on a clay work created 
by Larry Marone. It personifies the fight 
for children experiencing disabilities or 
psychological trauma for access to art 
education. The modification of the original 
logo, embraced by Larry’s mother, Beverly 
Gerber, reflects the joy experienced by 
all students participating in art education, 
creating with media, interacting with art, 

learning about art, and learning through their participation 
in art education experiences with classmates and others. 
SNAE continues to work to ensure that all children 
experience a vibrant, varied, and engaging art education 
designed to meet their individual needs.

In 2001, Rebecca A. Stone-Danahy (Forsyth Country Day 
School, Lewisville, NC) and Spencer Crawford (Asheville 
School, Asheville, NC) began hosting roundtable discussions 
for private school art educators at NAEA National 
Conventions. Stone-Danahy worked with North Carolina Art 
Education Association President Cynthia Bickley-Green and 
President-Elect Debra Pylypiw, to seek approval from the 
2003 Delegates Assembly to form an independent school 
art education interest group. 

In 2005, Stone-Danahy hosted an independent school 
conference in Lewisville, NC, in an effort to offer private 
school art educators an opportunity to share similar 
concerns. Because independent schools do not necessarily 
follow state standards, creating viable and challenging 
curricula is often left up to the individual school. The 
conference was a chance to establish what was being 
taught in independent school art rooms and to gain ideas for 
tweaking individual programs. Before the afternoon came to 
a close, it was suggested that an independent school mini-
conference become a yearly event.

At the 2007 NAEA National Convention in New York City, 
a motion was submitted and approved by the Delegates 
Assembly for all states to have an independent school ad 
hoc representative on their art education association board. 
At that time, the Independent School Art Education (ISAE) 
constitution was still being developed for submission to the 
national office for final approval. During the 2008 Delegates 
Assembly, the delegates unanimously approved ISAE as a 
formal NAEA interest group. 

https://www.specialneedsarted.com/work/specialists-67wll
https://www.specialneedsarted.com/work/specialists-67wll
https://www.specialneedsarted.com/work/specialists-67wll
https://www.arteducators.org/community/articles/68-independent-school-art-education-isae
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Caucus on the Spiritual in Art Education (CSAE)
Sheri R. Klein and Peter London

CSAE comprises artists and educators who are committed to 
creating images that speak to the universality of the human 
experience and through a universal creative impulse that is 
focused on “making special” (see Dissanayake, 1990). 

The breath, scope, and elusiveness of the terms “spirituality” 
and “spiritual art” have resulted in a long-standing lack of 
attention to and the marginalization of spirituality as a rele-
vant topic for K–16 art education contexts, particularly in the 
decades of increased standardization. CSAE was formed within 
NAEA to bring together artist–educator–researchers of a like 
mind to make a claim to the importance of the spiritual in art, 
and in education. The Caucus serves as a space in which to 
share experiences, views, and practices; legitimate and dissem-
inate research; collectively explore inclinations, problems, and 
conclusions; and extend perspectives about spirituality, art, and 
education for consideration within the general membership of 
our professional organization (see also Paintner, 2007).

For many years, individual artists and art educators understood 
that art is not only a visual affair, nor does art seek merely to 
represent the manifest world (glorious as it most certainly is), 
but that art and spirit are inextricably linked. In this sense, 
spirit might be defined as a mystical and indefinable essence 
or quality—embodied through symbolism, images, or other 
texts, connections to place (or other)—that speaks to what 
may be uniquely sublime, non-ordinary, awe-evoking, and full 
of wonder. Artists responsible for image making in cultures 
around the world have understood and practiced this inten-
tionality—from the shaman to the modernist landscape painter 
to the outsider/untrained artist, and to those committed to 
creating images that speak to the universality of the human 
experience and through a universal creative impulse. 

Between 2005 and 2008, spirituality was being explored with 
robust research and dissemination by numerous arts educa-
tors—and within American culture at large. A few examples 
include Perlmutter and Koppman’s (1999) publication of In 
Reclaiming the Spiritual in Art, a 2002 PBS series on art and 
spirituality, a 2004 national survey about spirituality and the 
professoriate (Higher Education Research Institute, 2004), and 
a 2007 National Conference on Liberal Arts and the Education 
of Artists in New York City on “Art Education, Religion and the 
Spiritual.”

Publications in the field of art education between 2000 and 
2008 explored inter- and intrarelated dimensions critical to the 
development of the “whole learner” that included the spiritual 
(Campbell, 2005, 2006; Klein, 2008; London, 2007; Miller et al., 
2005). In addition, art education scholarship explored issues 

of spirituality relative to place (Gradle, 2007; Klein, 2000). The 
International Handbook on Research in Arts Education (Bresler, 
2007) contains an entire section on spirituality, with contribu-
tions by international art educators about spirituality and visual 
arts, dance, poetry, and music education. Research by holistic 
educators during this time also addressed the connections of 
body, mind, and spirit, and the relationships of creativity to 
spirituality (Miller et al., 2005).

The creation of a CSAE workshop at the NAEA National 
Convention has served to connect artmaking and spiritual 
themes with members. Since its inception, CSAE has continued 
to grow with a diverse mix of K–16 art educators. Yearly NAEA 
Convention sessions reflect a greater diversity of understand-
ings about the intersections of spirituality, art, and art educa-
tion. New publications about spirituality and art education 
continue to emerge that explore new definitions and approaches 

Susan Nakao’s presentation at the NAEA Convention in 
Boston (2005) posited the intersection between spiritual 
realization (sartori) and science as key to the true nature of 
art and art education. Nakao was encouraged and moved 
forward with her idea to establish a special interest group 
within NAEA. Her presentation at the NAEA Convention the 
following year in Chicago opened with the idea of pioneer-
ing a special interest group or caucus to study the relation-
ship between the spiritual and art education. Peter London 
also spoke about spirituality at this conference; he and 
Nakao got together to discuss the idea of forming a caucus. 
Peter London became the first chair of the newly founded 
Caucus on the Spiritual in Art Education (CSAE), and Susan 
Nakao became the chair-elect, for the first 2 years (see 
Appendix 4A for leadership over the years).

Throughout 2006 and 2007, Nakao and London had many 
conversations on how to proceed and invited others who 
were interested in joining the group. Together they moved 
through many of the required steps of applying to become 
a NAEA affiliate, established bylaws and other necessary 
documents, and finally presented the proposal to the 2006 
NAEA Delegates Assembly. 

Nakao and London continued to present at state, national, 
and international venues on the topic of the spiritual in art 
and art education, and to recruit others who were interested 
in research on the topic. Laurel Campbell and Karen Lee 
Carroll also advocated for acceptance of the new caucus at 
the NAEA Delates Assembly. By the time the proposal was 
brought up for review by the DA in 2008, 37 NAEA members 
had become CSAE members. Within a year of its founding, 
the group grew to 54 members.

https://www.arteducators.org/community/articles/62-caucus-on-the-spiritual-in-art-education-csae
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to teaching and learning (Campbell & Simmons, 2012; Lander, 
2019), spirituality within digital environments (Stokrocki, 
2010), and art as contemplative practice (Dalton, 2018). It is 
expected that CSAE will continue to provide leadership and 
advocacy for spirituality and art education within diverse teach-
ing contexts; within artistic and social practice; and in ways that 
support diversity, inclusivity, and the greater missions of the 
Caucus and NAEA.

The 2010s
Clarifying “Identity” and Delivery of Art  

Other Than in School 
Some NAEA members serve in community art roles, and 
during this time they sought official recognition of their 
contributions to art education. Cultural contributions derived 
from Asian art educators brought attention to their growing 
numbers within NAEA and aspects that affected curriculum. 
Choice-based options—where students choose what and how 
they study in art classrooms—gained specificity through a new 
interest group. Another group formed to clarify study working 
with populations with distinct potentials, while displacing the 
authoritative designations with authentic voice. 

Community Arts Caucus (CAC)
Olivia Gude and Eunji Lee

CAC seeks to advance community arts within the field of art 
education through discussion of issues concerning community 
arts theories and practice (see Lawton et al., 2019). The Caucus 
promotes dialogue, research, curriculum development, and 
programming by convening and building a community of a 
broad array of practitioners, artists, educators, students, and 
researchers interested in the topic and practice of community 
arts.  

Each year during the NAEA Convention, CAC organizes a visit 
to a significant community arts organization in the host city. 
In 2013, the CAC group visited the Evergreen Life Services’s 
Cultural Arts Center (Fort Worth, TX) designed to provide 
arts-related employment and educational opportunities for 
persons with intellectual disability. Other CAC-sponsored 
tours have included a bus and walking tour of YAYA (Young 
Aspirations/Young Artists) of New Orleans; a tour and 
screening of the Teen Producers Project at the Media Arts 
Center in San Diego; a workshop at Urbano; an intergen-
erational art studio in Boston; and visits to Theaster Gates’s 
Rebuild Foundation, which repurposes formerly vacant 
buildings to rebuild the cultural foundations of underinvested 
neighborhoods. 

CAC organizes presentations and panels at the NAEA National 
Convention in which noted community-based artists, teachers, 

In 2009, Karen Carroll and Olivia Gude began advocating 
for a place within NAEA dedicated to promoting, sharing 
experiences, and developing practices of community arts. 
They discussed with NAEA Executive Director Deborah 
Reeve how including community arts in the NAEA mission 
could extend the range of the organization’s mission and 
encourage community arts practitioners, teaching artists, 
and others to join and participate in NAEA. 

At the Community Arts Focus Group session at the 2010 
NAEA National Convention, 73 attendees who worked in 
K–12 schools, art schools, and universities with community 
arts programming; community centers; and other nonprofit 
arts organizations agreed that it was important to form an 
ongoing community to support community arts work at 
NAEA. 

The Community Arts Caucus was approved by the NAEA 
Board with unanimous support at the Delegates Assembly in 
New York in 2012. The first leadership team—including Krista 
Robinson, Ross Schlemmer, Kate Collins, and Karen Hutzel 
(President)—wrote the Caucus constitution and bylaws 
and shepherded the proposal through the NAEA approval 
process. 

There was some confusion in relation to the category of 
community arts at NAEA in the years 2013 to 2015. Due to 
the interest and excitement about the social justice–themed 
National Convention in Baltimore, in 2011 NAEA began 
listing Community Arts as a general category (as with, e.g., 
Elementary or Museum Education), although no formal 
division or caucus existed at that time. People who were 
advocating for community arts at NAEA welcomed this addi-
tion and began submitting proposals in this category. After 
CAC was recognized as an interest group, it was listed as a 
separate presentation category for the 2013 Convention—
so that, in effect, there were two areas designated for 
community arts convention proposals, reviewed by different 
committees. 

In the April 2015 CAC column in NAEA News, Ross 
Schlemmer explained that this reflected NAEA’s differenti-
ating between the Community Arts Caucus and the more 
general category of community arts, which included “all 
outside of school or museum” art education. Ross affirmed 
the mission of the CAC as “shaping the discourse and direc-
tion of the field of Community Arts. The CAC is committed 
to defining and evolving the theory and practice of quality 
community arts that has connections to dialogical peda-
gogy and socially engaged practices” (p. 23). As of 2016, 
Community Arts was no longer listed as a general category 
for convention proposals. 

http://communityartscaucus.org/
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scholars, and practitioners share their practices and participate 
in discussions regarding current issues that relate to teaching 
and learning art in communities. Noted participants have 
included Judith Burton, Flávia Bastos, Doug Blandy, Maria 
Gaspar, Ken Krafchek, and Pepón Osorio. The CAC Travel 
Award provides an annual travel stipend to enable an emerging 
practitioner in the field to attend the NAEA Convention. Past 
winners and finalists are invited to present their work at the 
Convention through one of many CAC-sponsored panels. CAC 
has been active in building community and sharing resources 
through online forums, including its Facebook page and 
website.

Asian Art and Culture Interest Group (AACIG)
Maria Lim

AACIG seeks to identify and promote art education research 
and practices on Asian art, culture(s), artists, and philosophies 
within global and cross-cultural perspectives. AACIG also (1) 
creates and provides educational resources on Asian art and 
culture to preK–12 art teachers and museum professionals; (2) 
promotes cross-cultural and intercultural research and schol-
arship through intellectual and intercultural communication 
between American and Asian art educators; and (3) addresses 
social injustice and diversity concerning stereotypes, prejudices, 
and common misconceptions associated with Asian visual and 
popular culture.  

One of the most notable accomplishments of AACIG is 
its publication of an anthology, Pedagogical Globalization: 
Traditions, Contemporary Art, and Popular Culture of Korea 
(Shin et al., 2017). The book was released at 35th World InSEA 
Congress in South Korea. In 2018, the AACIG started its online 
Asian Art and Culture Curriculum Resources (CR). 

AACIG membership has grown since its establishment to about 
100 members in January 2022. AACIG not only serves NAEA 
members but also continuously reaches out to art educators and 
affiliations in Asia and other continents for international collab-
oration and the expansion of its purposes and visions. 

Choice-Art Educators (CAE)
Anne Bedrick

The purpose of the CAE Interest Group is to expand public 
awareness of choice-based art education and to provide a 
network for art educators who wish to share their interests in 
or learn more about teaching art with choice. CAE encourages 
professional relationships and provides for an informal yet 
focused exchange of ideas about how to teach through centers, 
choice, and student-directed learning. CAE seeks to develop 
the artistic thinking of students through centers and choices, 
encouraging them and teaching them to come up with their 
own ideas for artmaking. This facilitates differentiation, which 
meets the needs of a variety of learners.   

Choice-art educators support each other and generously share 
ideas with each other. In 2016 the Facebook group became a 
vibrant online forum for discussions, celebrations, and ques-
tions. At that time, CAE also started a Google Drive folder, 
a resource that continues to be updated with presentations, 
lessons, written documents, and more. 

In 2018, CAE developed and ran a choice-art demonstration 
room at the NAEA National Convention to help teachers 
understand the way a classroom might look as well as how 
students naturally spread around a room, using different media 
and to explore their own ideas. That idea expanded to a 2019 
pre-Convention immersion workshop with 14 different present-
ers on topics ranging from what choice education is and is not, 
best practices for assessment, incorporating technologies, and 
ways to accommodate students of all abilities through choice. 
Two lecture rooms as well as a demonstration room were incor-
porated into this workshop experience so that teachers could 
choose how to spend their time to best meet their own needs. 

Disability Studies in Art Education (DSAE)
Alice Wexler

DSAE provides a network for art educators to share their 
interests in the field of disability studies as it pertains to art 
education. DSAE encourages cross-cultural and interdisciplin-
ary research and professional relationships to promote theory 
and practice that respects peoples with disabilities as cultural 
groups. DSAE honors the lived experiences, distinct cultures, 
and self-representations of disabled people as opposed to 
pervasive stereotypical representations. Disability studies 
has played a key role over the past 3 decades of advancing 

A group of Asian art educators conceptualized and initiated 
the Asian Art and Culture Interest Group (AACIG) at the 
2015 NAEA National Convention in San Diego. Following 2 
years of deliberation and elaboration, the group submitted 
a formal proposal for an NAEA interest group. The NAEA 
Board of Directors at the 2017 NAEA Convention (New York) 
officially approved the Asian Art and Culture Interest Group. 
After that, AACIG offered NAEA members Asian art and 
culture resources concerning research, teaching, and learn-
ing of Asian art, philosophy, and visual culture for all levels 
of art education as well as museum and community settings. 
AACIG focuses on critical inquiry, collaboration, and publi-
cation and its dissemination of Asian art and culture in art 
education. At the same time, members embrace Asian tradi-
tional and contemporary philosophies, art forms, and visual 
culture in K–12 art education. 

https://communityartscaucus.org/what-we-do/cac-travel-award/
https://communityartscaucus.org/what-we-do/cac-travel-award/
https://www.facebook.com/groups/325319077516100/
http://www.communityartscaucus.org/
https://www.aacig.org/
https://www.arteducators.org/learn-tools/articles/344-pedagogical-globalization-traditions-contemporary-art-and-popular-culture-of-korea
https://www.arteducators.org/learn-tools/articles/344-pedagogical-globalization-traditions-contemporary-art-and-popular-culture-of-korea
https://www.aacig.org/resources
https://sites.google.com/view/choicearteducators/home
https://www.facebook.com/groups/1699665476977044/
http://www.tinyurl.com/Choice-Art-Drive-Folder
https://www.arteducators.org/community/articles/295-disability-studies-in-art-education-dsae
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disability arts, visual cultures, literature, policy and law, and 
sociocultural appreciation of disability as a legitimate and 
worthwhile way of being.

The field of disability studies began as part of the disability 
rights movement with the aim of challenging oppressive disabil-
ity discourses and policies and promoting disability identity 
and culture. Rooted in the humanities, the arts, social sciences, 
and allied professional disciplines, disability studies scholar-
ship critiques the network of political and economic policies 
that conceptualizes disability as a biological defect warranting 
intervention from doctors, therapists, educators, parents, and 
other caretakers without disabilities. It rejects a medicalized 
perspective of disability with the purpose of displacing the 
“authoritative” voice with one of self-determination. Disability 
studies does not adhere to a deficit model of disability (as in 
special education and applied medical fields), in which disabil-
ity is characterized as an individual phenomenon that deviates 
from an imaginary “normal” state of being. Rather, disability 
studies recognizes the potential of people with disabilities to 

live autonomous, productive lives, instead of focusing on cure, 
pity, patronization, and scorn.    

DSAE conference. In 2017, Mira Kallio-Tavin and Mikko 
Koivisto, with John Derby’s assistance, organized the first 
International Conference on Disability Studies, Arts & 
Education at Aalto University in Helsinki, Finland. The second 
DSAE conference, chaired by Lauren Stichter, was held in 
2019 at Moore College of Art and Design in Philadelphia, PA. 
The conference provides a venue for practitioners, educators, 
activists, and academics to come together from different fields, 
including all the arts. The third DSAE conference, chaired by 
Mira Kallio-Tavin, was presented online in 2021 and dissem-
inated through Aalto University in Helsinki, in collaboration 
with several U.S. and U.K. universities, such as Penn State 
University, University of Nebraska Omaha, and Liverpool Hope 
University (U.K.), as well as with colleagues from several insti-
tutions and individuals in Brazil, Egypt, and Namibia.

Publications. A special issue of conference proceedings was 
published in 2018 in the open-access journal Research in Art 
Education (formerly Synnyt/Origins), edited by John Derby 
and Alice Wexler. A special issue of the second conference 
proceedings was published in Research in Art and Education 
in 2020, edited by Karen Keifer-Boyd and J. T. (Eisenhauer) 
Richardson. A special issue of the third conference proceedings 
will be published in Research in Art Education in 2022, edited 
by Alexandra Allen, Claire Penketh, and Alice Wexler. The 

At the 2017 NAEA National Convention, Choice-Art 
Educators officially became an NAEA special interest 
group—although the idea had begun years earlier in the 
hallway of another convention, when teachers who believed 
in student-directed learning, mostly in the form of teaching 
for artistic behavior (TAB), were having difficulty finding 
among the 5,000+ attendees other like minds with whom 
to exchange ideas. Anne Bedrick decided that if she was 
feeling this way, others must be as well, and so she began 
the process of creating and applying to become a special 
interest group.

With the help of a core group of TAB teachers, bylaws and a 
constitution were crafted for the new group. The first appli-
cation was rejected because the name “TAB” was trade-
marked; the group had to wait another year to reapply. This 
time, the application was approved, and a year later, CAE 
was installed as an official group. Anne Bedrick designed 
the logo and was the first President of the group. Joy 
Schultz joined Anne Bedrick as Co-President (see Appendix 
4A for leadership through the present) and helped to craft 
the first initiatives for the group. Joy Schultz created the 
Choice-Art Resources page and assisted Anne in her duties; 
she also hosted the NAEA webinar on choice-based art with 
Nikki Faychak Kalcevic (2017). 

Teaching art with choice is growing in popularity. CAE 
presentations at NAEA Conventions are standing room only, 
overfull with teachers eager to learn more about best prac-
tices with choice and student-directed learning.

The idea of a specialized group focusing on disability 
(through the lens of disability studies rather than special 
education) was conceived by Alice Wexler in 2014 at the 
NAEA Convention in San Diego. Several higher education 
educators met during the Convention to discuss whether 
the interest group would be separate or under the auspices 
of the SNAE Interest Group. Alice Wexler, John Derby, and 
Mira Kallio-Tavin approached SNAE to discuss a partnership. 
Several conversations occurred during 2014, which led to 
SNAE’s decision that a partnership would not reflect the 
specific beliefs of its members. Thus, Wexler, Derby, and 
Kallio-Tavin submitted a proposal to NAEA to create the 
Disability Studies in Art Education (DSAE) Interest Group. 
DSAE was formally accepted at the 2017 NAEA National 
Convention in New York. Derby and Wexler became the 
first co-chairs, and appointed the Executive Board: Kallio-
Tavin, Chair-Elect; Alexandra Allen, Secretary; and Jeremy 
Johnson, Representative to the Delegates Assembly. The 
group’s first business meeting was held at the 2018 NAEA 
Convention in Seattle. 

https://dsae.online/conferences
https://dsae.online/conferences
https://www.dsae2019.com/
https://www.dsae2019.com/
https://www.dsae2021.com/about
https://wiki.aalto.fi/pages/viewpage.action?pageId=145101810
https://researtsedu.com/2020-december
https://researtsedu.com/2020-december
https://sites.google.com/view/choicearteducators/resources
http://virtual.arteducators.org/products/teaching-the-visual-arts-through-choice
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NAEA journals, Art Education and Studies in Art Education, 
have published a significant number of articles spanning 
diverse topics that bridge theory and practice. This research 
has addressed disability artists, representations of disability in 
visual culture and art, intersections between disability and other 
minority identities, disability identity, lack of critical attention 
to disability within art education literature, preK–12 lesson 
planning with disability studies, ableism, workplace discrim-
ination, universal design, works by artists with disabilities in 
institutions and community centers, and alternatives to special 
education. Art educators have also published articles in premier 
disability studies journals such as Disability Studies Quarterly. 
Contemporary Art and Disability Culture, an anthology about 
disabled artists and scholars edited by Alice Wexler and John 
Derby, was published by Routledge in 2020. 

Awards. The DSAE Masters and Doctoral Awards (see 
Appendix 4C) recognizes an outstanding master’s or doctoral 
thesis in art education with a focus on disability studies. The 
award, presented at the NAEA Convention, honors scholarship 
that challenges ableist discourses and policies in education and 
specifically art education, while promoting disability identity 
and culture.

Membership. Currently, DSAE members have the opportunity 
to review papers and abstracts, help organize the DSAE confer-
ence, write news columns, and serve as guest editors of journal 
publications. The DSAE Facebook page, the DSAE interest 
group page on the NAEA website, and the DSAE website offer 
members an opportunity for open dialogue and posting as well 
as access to resources. DSAE publishes information about its 
activities in the NAEA News as well as on its website. 

Visual Arts Skill-Based Interest Group (VASB)
Caitlin Bludgus

The purpose of VASB, established in 2020, is to provide access 
to technical drawing, painting, and sculpting training for art 
teachers and their students. This group also provides a network 
of art educators who wish to share their interests in or learn 
more about teaching skill-based art with each other. 

The VASB encourages professional relationships; provides a 
forum for the focused exchange of ideas about how to teach 
technical art skills; furnishes opportunities for NAEA members 
to learn about atelier training through workshops, newsletter 
articles, and lectures; and connects art teachers with profes-
sional development resources to expand their knowledge of 
these skills. The group also supports and mentors teachers 
interested in learning about skill-based art, advocates for best 
practices, and helps teachers modify skill-based practices to fit 
their own needs and the needs of their school and district.

Ecology and Environment Interest Group (EEIG)
Joy G. Bertling

An NAEA interest group since 2021, EEIG seeks to (1) support 
NAEA members in implementing ecological and environmen-
tal art pedagogies and (2) advance NAEA members’ scholarship 
surrounding ecological ad environmental art education. The 
group

• offers professional developmental opportunities at the 
national level to support art educators in implementing 
ecological and environmental art pedagogies in various 
teaching contexts,

• compiles teaching resources to support art educators in 
implementing ecological and environmental art pedagogies 
in various teaching contexts,

• compiles scholarship in this field and make it accessible for 
practitioners,

• showcases EEIG members’ scholarship in art education, 
and

• provides opportunities for dialogue and collaboration 
surrounding these pedagogies and related issues. 

EEIG members have access to online teaching resources and 
research, information about opportunities in the field, commu-
nity dialogue and learning, recognition through awards and 
scholarships, and leadership opportunities. n

n   Unique challenges give birth to 
new insights and grow into new 
orientations and parameters that add 
depth and dimension to the whole of 
NAEA. Interest groups pull together 
a plethora of insights into a coherent 
vision and provide a cohort to make 
ideas happen in real places.  

https://www.routledge.com/Contemporary-Art-and-Disability-Studies/Wexler-Derby/p/book/9780367203276
https://www.facebook.com/DSAE.NAEA
https://www.arteducators.org/community/articles/295-disability-studies-in-art-education-dsae
https://www.arteducators.org/community/articles/295-disability-studies-in-art-education-dsae
https://www.dsae2021.com/
https://dsae.online/copy-of-dsae-interest-group-for-naea
https://www.arteducators.org/community/articles/716-visual-arts-skill-based-interest-group-vasb
https://naeaecologyandenvironment.weebly.com/
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Appendix 4A
Interest Group Leadership 

Groups Dating From 1960s and 1970sa

National Association of State 
Directors of Art Education 

(NASDAE) Presidentsb

Seminar for Research in Art Education 
(SRAE) Chairsc

Committee on Multiethnic Concerns 
(COMC) Chairsd

1986-1984 Peter Smith

1995–1997 Martin Rayala 1995-1996 Sharon LaPierre

1997–1999 Vicki Breen 1997–1998 Thomas Brewer

1999–2001 Sandy Dilger 1999–2000 Read Diket

2001–2003 Beth Cornell 2001–2002 Robin Clark

2003–2005 Ana Cardona 2003–2004 Christine Marmé Thompson

2005–2007 Joyce Huser 2005–2006 Steve Thunder-McGuire 2005 Paul Lawrence Grigsby

2007–2009 Nancy Carr 2007–2008 B. Steven Carpenter, II 2006–2009 Minuette Floyd

2009–2011 AnnRené Joseph 2009–2010 Sara Wilson McKay
2010–2012 Sandra M. Epps

2011–2013 Vicki Breen 2011–2014 Kimberly Powell

2013–2015 Limeul Eubanks 2015–2016 Christopher Schulte 2012–2014
Joni Boyd Acuff 

Zerric Clinton

2015–2017 Debbie DeFrain 2017–2018 Samantha Nolte-Yupari 2014–2015
Joni Boyd Acuff

David Herman, Jr.

2017–2019 Debbie DeFrain

2019–2020 Christina Hanawalt

2015–2016 Joni Boyd Acuff

2019–2021 Jessica Booth 2017–2018
Hazel L. Bradshaw- 
Beaumont Young

gloria j. wilson

2021–2023 Kelly Bisogno 2021–2023 Lisa LaJevic 2019–2022 gloria j. wilson 

a For a list of all presidents of the Women’s Caucus, see the WC website.
b For presidents, presidents-elect, and treasurers with terms 1966–1967 through 1995–1997, see Qualley (1997, p. 19).
c For chairs and secretary–treasurers with terms 1970–1972 through 1994–1996, see Qualley (1997, p. 24).
d For chairs, secretaries, and treasurers with terms 1972–1974 through 1996–1998, see Qualley (1997, p. 178). From 1997–2019, Vesta Daniel 

(professor emeritus, The Ohio State University), acted as COMC advisor; William Harris was historian and archivist. 

https://naeawc.net/history/
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Groups Dating From the 1980sa

Caucus of Social Theory in Art 
Education (CSTAE) Coordinatorsb

Distinguished Fellows 
(DF) Chairs

Retired Art Educators 
Affiliate (RAEA) 

Presidentsc

United States 
Society for 
Education 

Through Art 
(USSEA)

Public Policy and Arts 
Administration (PPAA) 

Presidents/Chairsd

1980–1983 Bob Bersson

1983–1986 Nancy Johnson

1986–1989 Elleda Katan

1990–1991 Amy Brook 
Snider

1991–1992 jan jagodzinski

1993–1995 Harold Pearse

1995–1997 Gayle Weitz 1996–
1997

1997–1999
Ed Check

1998–
2001

Hilda P. 
Lewis

1997–
1998

1998–
1999

1999–2000 Karen Keifer-
Boyd

1999–
2001 David Pankratz 

2001–2003 Michael Emme
2002–
2003

Jerome 
Hausman

2001–
2002 Jim Hutchens

2002–
2003

Jim Hutchens

Doug Blandy

2003–2005 James Sanders 2003–
2005 F. Robert Sabol

2005–2007 Pamela  
McLaughlin

2004–
2007

Pearl 
Greenberg

1995–
2007

Elizabeth 
Smith-Cox

2005–
2006

2006-
2008

2007–2009 Kevin Tavin 2008–
2009

Mac Arthur 
Goodwin

2007–
2008

Maryl 
Fletcher  
de Jong 2008–

2012 James Sanders, III
2009–2011 Clayton Funk 2010–

2012
Enid 
Zimmerman

2008–
2013

Robert W. 
Curtis2011–2013 Patty Bode

2013–2015 Ryan Patton 2013–
2015 Rick Lasher 2013–

2015
Dean G. 
Johns

2012–
2014 Amanda Alexander

2015–2017 Aaron Knochel
2016–
2018

Barry 
Shauck

2015–
2017

Linda Willis 
Fisher

2014–
2016 Kyungeun Lim

2017–2019 Manisha Sharma 2017–
2019

Woody 
Duncan

2016–
2018 Lynn Thomas

2019–2022 Cala Coats 2019–
2020

Doug 
Boughton

2019–
2021

Kathryn 
Hillyer

2018–
2020 Erin Price

2022–2023 Emily Hood 2021– 2021–
2023

Betsy 
Logan

2020–2021

Ryan Shin

2020– Trina Harlow

Beth Dobberstein

a For a full list of all presidents, honorary presidents, and honorary members of the Canadian Society for Education Through Art/Société 
canadienne d’éducation par l’art, see the CSEA/SCEA website.

b For officers with terms 1981–1982 through 1996–1997, see Qualley (1997, p. 115).
c For presidents/chairs with terms 1986–1987 through 1994–1995, see Qualley (1997, p. 122).
d For presidents/chairs with terms 1987–1988 through 1995–1996, see Qualley (1997, p. 121).

https://csea-scea.ca/history-and-honourary-members/
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Groups Dating From the 1990s

Committee on Lifelong Learning 
(LLL)a Art and Media Technology (AMT)b LGBTQ+c

1994–1996 Ed Check (cofounder) 
Laurel Lampela (cofounder)

1996–1998 Laurel Lampela (co-coordinator) 
John Chamberlin (co-coordinator)

1998–2000 Anne Marie Manning (co-chair) 
Ruth C. Slotnick (co-chair)

2000–2001 Andy Kay (co-chair) 
Mark Johnson (co-chair)

2001–2002 Mark Johnson (president)

2002–2003 Debbie Smith-Shank (president) 
Kim Cosier (vice president)

2003–2004 Debbie Smith-Shank (president)  
Jim Sanders (vice president)

2004–2006 Jim Sanders (co-president)  
Kim Cosier (co-president)

2006–2007 Tracy Burton (co-president) 
John Ploof (co-president)

2007–2008 Tracy Burton (president) 
John Chamberlin (vice president)

until 2007 Anna Martin 2008–2009 Mindi Rhoades (president)

2009–2010 Pam Lawton 2007–2010 Diane Gregory 2009–2010 John Chamberlin (co-president) 
Mindi Rhoades (co-president)

2010–2012 Priscilla A. Lund 2010–2013 Joanna Black 2010–2011 John Chamberlin (co-chair) 
G. E. Washington (co-chair)

2013–2015 Christine Woywod 2013–2016 Christine Liao 2014–2015
Mindi Rhoades (co-chair) 
Sunny Spillane (co-chair) 
Courtnie Wolfgang (co-chair)

2016–2017 Jenny Ubanek

2016–2018 Ryan Patton

2015–2018
Sunny Spillane (co-chair) 
Andres Peralta (co-chair) 
Courtnie Wolfgang (interim co-chair)

2018–2019 Andrea Elliott 2018–2019
Courtnie Wolfgang (co-chair) 
Barry Morang (co-chair) 
Carlos Cruz (co-chair)

2020–2022 Elizabeth Langdon 2018–2022 Debra Pylypiw
2019–2021 Carlos Cruz (president)

2021–2023 Jess Graff (co-president)
Tara Rousseau (co-president)

a For officers (regional coordinators/representatives, secretary/treasurers, and Delegates Assembly representatives)  
  with terms from 1990–1991 through 1995–1996, see Qualley (1997, p. 16).
b For founding officers, 1995–1996, see Qualley (1997, p. 125).
c Prior to NAEA recognition.
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Groups Dating From the Early 2000s

Early Childhood Art 
Educators (ECAE) Chairs

Design Interest Group 
(DIG)

Special Needs in Art 
Education (SNAE)

Independent School Art 
Education (ISAE)

Caucus on the 
Spiritual in Art 

Education (CSAE)

2000–
2002 Penelope Miller 2001–

2003
Joanne 
Guilfoil

2003–
2004 Patricia Tarr

2004–
2006 Martin Rayala

2005–
2006

Pamela 
Krakowski

2007–
2008 Sharon Schaeffer

2006–
2014

Robin Vande 
Zande

2008–
2010

Rebecca A. 
Stone-Danahy 
(founder)2009–

2010
Christine Marmé 
Thompson

2009–
2010 Peter Geisser

2011–
2012 Marissa McClure 2011–

2012
Adrienne 
Hunter

2011–
2013

Rebecca A. 
Stone-Danahy 
(co-chair) 
Barbara Nueske-
Perez (co-chair)

2013–
2014 Angela Eckhoff 2013–

2014
Lynne 
Horoshak

2014–
2016 Delores Eaton

2015–
2016 Alison Coombs 2014–

2017 Jan Norman 2015–
2016 Juliann Dorff

2016–
2018

Rebecca A. 
Stone-Danahy2017–

2018 Kristine Sunday
2017–
2019 Rande Blank

2017–
2018 Doris Guay

2018–
2020

Nancy 
Brady2019–

2020
Shana 
Cinquemani

2019–
2020

Lauren 
Stichter

2019–

2022
Evan Thomas

2020–

2022
Marta Cabral

2019–
2021

Doris Wells-
Papanek

2020–
2021 2020–

2022 Sheri Klein
2021–
2023

Cindy Todd 2021–
2023

Susan  
Coll-Guedes

Groups Dating From the 2010sa

Asian Art and Culture Interest Group 
(AACIG) Board Members

Disability Studies in Art Education (DSAE) 
Chairs

Visual Arts Skill-Based (VASB) 
Chairs

2017–2019

Maria Lim (Chair)

Jaehan Bae, Michelle Bae-
Dimitriadis, Yichien Cooper, 
Hsiao-Cheng (Sandrine) Han, 
Kevin Hsieh, Eunji Lee,  
Oksun Lee, Ryan Shin,  
Debbie Smith-Shank

2017–2019 Alice Wexler (co-chair) 
John Derby (co-chair)

2020–2024 Caitlin Bludgus

2020–2021 Mira Kallio-Tavin 

2019–2021

Maria Lim (Chair) 

Jaehan Bae, Yichien Cooper, 
Min Gu, Sandrine Han,  
Kevin Hsieh, Ahran Koo, 
Oksun Lee, Ryan Shin,  
Debbie Smith-Shank 

2021–2022 J. T. Eisenhauer Richardson

2022–2023 Kelly Gross

a For a list of all presidents of the Asian Art and Culture Interest Group and current Board, see the AACIG website.  
  For a list of the Community Arts Caucus Executive Committees since its inception, see the CAC website.  
  For a list of all co-presidents of the Choice-Art Educators interest group, see the CAE website.  
  The officers of the Ecology and Environment Interest Group are listed on the EEIG website. 

https://sites.google.com/view/aacig/home
https://communityartscaucus.org/about/executive-committee/
https://sites.google.com/view/choicearteducators/about
https://naeaecologyandenvironment.weebly.com/officers.html
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1999 Maryl Fletcher de Jong (OH)
 Anne El-Omami (PA)
 Dwaine Greer (AZ)
 Guy Hubbard (IN)
 Sarah Tambucci (PA)

2000 Nancy Berry (TX)
 Kerry Freedman (IL)
 Barbara Laws (VA)
 Larry N. Peeno (MO)
 Patricia L. Stuhr (OH)

2001 Michael Day (UT)
 Stephen Dobbs (CA)
 Renee Sandell (MD)

2002 Peter London (MA)
 Mary Stokrocki (AZ)

2003 Cynthia Colbert (SC)
 Christine J. Davis (SC)
 James W. Hutchens (OH)
 Eldon Katter (PA)
 Bernard Young (AZ)

2004 Terry Barret (OH)
 Douglas Boughton (IL)
 Judith Burton (NY)
 Karen Lee Carroll (MD)
 Rita Irwin (BC)

2005 David Burton (VA)
 Rogena M. Degge (OR)
 Elizabeth Sacca (QB)
 Maurice J. Sevigny (AZ)

2006 Mary Read Diket (MS)
 Carole Henry (GA)
 Dean Johns (NC)
 Rick Lasher (NJ)
 George E. Szekely (KY)

2007 Tom Anderson (FL)
 Kit M. Grauer (BC)
 Mary Ann Stankiewicz (PA)

2008 Douglas E. Blandy (OR) 
 Kristin Congdon (FL)

2009 Lynn (Galbraith) Beudert (AZ)
 Paul E. Bolin (TX)
 Susan J. Gabbard (OK)
 Elizabeth J. Garber (AZ)
 Michael J. Parson (OH)
 F. Robert Sabol (IN)

2010 Liora Bresler (IL)
 Anna M. Kindler (BC)
 Deborah Smith-Shank (IL)
 Marilyn J. Stewart (PA)

2011 Sara A. Chapman (TX)
 Pamela G. Taylor (VA)
 Bonnie B. Rushlow (TN)

2012 Christine Ballengee-Morris 
 (OH)
 Thomas M. Brewer (FL)

2013 B. Stephen Carpenter, II (PA)
 Karen Keifer-Boyd (PA)
 Melody K. Milbrandt (GA)
 Barry Shauck (MA)
 John Howell White (PA)

2014 Laurie Hicks (ME)
 Margaret Peeno (MO)
 Richard Siegesmund (IL)

2015 Sheri Klein (WI)
 E. Louis Lankford (MO)
 Christine Marmé Thompson 
 (PA)

2016 David Pariser (QB)
 Patsy Parker (VA)

2017 Dennis Inhulsen (IN)
 Martin Rayala (PA)
 James H. Rolling, Jr. (NY)
 Nancy Walkup (NM)
 Steve Willis (MO)

2018  Sandra Kay (NY)
 Dónal O’Donoghue (BC)
 Linda Popp (MD)
 Robin Vande Zande (OH)
 Elizabeth Willett (TX)

2019 Flávia Bastos (OH)
 Patricia Franklin (VA)
 Olivia Gude (IL)
 Marjorie Manifold (IN)
 John Steers (UK)

2020 Mary Hafeli (NY)
 Wanda B. Knight (PA)
 Graeme Sullivan (PA)

2021 Kim Cosier (WI)
 Kim Defibaugh (VA)
 Lisa Kay (NY)
 Roger Tomhave (VA)

2022 Daniel Barney (UT)
 Diane Scully (MN)

Appendix 4B
NAEA Distinguished Fellows, 1999–Present

Art and Media Technology
2015 Research Award: Karen Keifer-Boyd
2016 Teaching Award: Tim Needles
 Service Award: Tricia Fuglestad
2017 Research Award: Mary Stokrocki
 Service Award: Matt and Laura Grundler
 Teaching Award: Alice Gentili
2018 Service Award: James McLellan
 Teaching Award: Erin Riley
2019 Research Award: Joanna Black
 Teaching Award: Christopher Sweeney
2021 Service Award: Trina Harlow and Bob Reeker
2022 Teaching Award: Borim Song

Committee on Multiethnic Concerns
J. Eugene Grigsby Jr. Award
1998 Lana Henderson, NC
2003 Brenda T. Makle, MD
2004  Christopher Adejumo, TX 
2005  Paul L. Grigsby, TN 
2006  Christine Ballengee-Morris, OH
2008  B. Stephen Carpenter, II, TX
2009  Joan M. E. Gaither, MD
2010  Minuette Floyd, SC 
2011  Juliette Harris, VA
 2012  Jessie L. Whitehead, CT
2014  Debra Ambush, MD

Appendix 4C
Special Interest Group Award Recipients  
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2015  Kryssi Staikidis, IL
2016  Noami Beckwith, IL
2017  David Driskell, MD
2018  Joni Boyd Acuff, OH
2019  Sheng Kuan Chung 
2020  Michelle Bae-Dimitriadis, PA
2022 Ryan Shin, AZ 
 
Grace Hampton Lectures
2013 Paulette Fleming, CA
2014 Dave Herman, Jr., PA
2019 Michelle Bae-Dimitriadis, PA
2020 Pamela Lawton, VA
2022 Inieong Yoon-Ramirez, AR
 
Design Interest Group
Outstanding Design Educator Award
2014 Robin Vande Zande 
2015 Martin Rayala 
2016 Paul Sproll 
2017 Jan Norman 
2018 Deborah Moore
2019 Rande Blank 
2021 Andrew Benscko
2022 Matt Winkelman, Kristen LaJeunesse-Roach
 
DIG Grant Recipients
2020 Andrew Bencsko
2021 Susan Cowles-Dumitru
2022 Stephanie Silverman
 
Disability Studies in Art Education
Masters/Doctoral Award
2020 Mikko Koivisto, The Art of Egress: Madness, 

Horror, and the Pedagogy of Depsychiatrization 
(Dissertation, 2019)

2021 Alexandra Allen, Visualization of Invisible 
Disabilities: An Arts Based Exploration of Disability 
Identity Development (Dissertation, 2018) 

 Jemina Lindholm, Nothing Special—Zine-making 
as an Approach to (Critical) Disability (Studies) and 
as Feminist Art (Pedagogical) Practice (Master’s 
thesis, 2019)

2022 Michelle Attias, Journaling in Search of the 
Neurodivergent Self: An Arts-based Research 
Project Dialoguing with Kurt Cobain’s Journals 
(Dissertation, 2021)

 Shannon Thacker Cregg, Collaboration and 
Connection: An Action Research Study on 
Inclusive Art Museum Programming (Master’s 
thesis, 2020)

Retired Art Educators
Emeritus Art Educator 
1998 Eugene Grigsby, AZ 
1999 Jean Morman Unsworth, IL 
2000 Liz Smith-Cox, SC 
2001 Anthony Haruch, NY 
2002 Marie Tilleux Davis, LA 
2003 Audrey Eleanore Oakes, OK
2004 Pauline Gawlick, TX 
2006 Verle Mickish, GA 
2007  Robert Saunders, CT 
2009 Pearl Greenburg, NY/NJ 
2008 Jeanne Ellen Schulman, AL 
2010 Duane Sabiston, VA 
2011 Madeline Milidonis Fritz, MI 
2012 Sharon A. Christman, AL
2013 Jackie G. Thomas, PA 
2014 Harvey Goldstein, MI 
2015 Nan Parker Williams, FL
2016 Elizabeth Burkhauser, PA
2017 Robert W. Curtis, MI
2018 Flowerree Galetovic McDonough, TN
2020 Robert Curtis, OK
2021 Debi West, SC
2022 Nancy Walkup, NM
 
Distinguished Service Award
2011  Elizabeth Smith-Cox, SC
2014 Robert W. Curtis, MI
2017 Michael Ramsey, KY
2021 Dean Johns, NC
2022 Barbara Laws, VA
 

Outstanding Student Chapter Grant
2002 Illinois State University, IL
2003 Illinois State University, IL
2007 Illinois State University, IL
2010 Towson University, MD 
2011 Brigham Young University, UT
2012 Columbia College Chicago, IL 
2014 Kendall College of Art & Design of Ferris State 
 University, MI 
2015 Indiana University of Pennsylvania, PA
2016 James Madison University, VA
2017 Brigham Young University, UT
2018 Kutztown University of Pennsylvania, PA
2020 Illinois State University, IL
2021 Indiana University of Pennsylvania, PA


