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Chapter 7: Diversity and Equity in NAEA
Bernard Young and Wanda B. Knight

As America and the world move forward beyond 
nationalism as identity, this is the time to revisit orga-
nizational thoughts on diversity and equity and to 
create a new set of paradigms (Shore et al., 2009). From 
its onset, the United States has been diverse, and its popula-
tion appears likely to grow more so in the years and decades 
to come. The National Art Education Association (NAEA) 
recently assumed organizational responsibility for embracing a 
deepened understanding of diversity, with the desire to improve 
equity and excellence in general education with precedents 
from art education. 

Art educators, artists, and researchers generally agree that 
students are much better prepared to be global citizens in a 
multicultural society when they have been taught to think 
critically about issues of difference. Thinking critically appears 
especially important in the intellectual development of univer-
sity students and is essential in life after graduation as they 
assume adult responsibilities. In my teaching, I have found over 
the years that many students are not thinking clearly about 
the potentials inherent in issues of diversity and equity. Some 
administrators and teaching faculty see “diversity” as an emerg-
ing problem to be solved rather than an opportunity to benefit 
students. As part of education excellence, students and their 
teachers need to be able to acquire knowledge and comprehend 
multiple perspectives expressed in art and experienced within 
cultures across the nation and globe. Discussions ought to be 
able to navigate the world’s changing demographics and expand 
intellectual awareness of similarities and difference through 
the study of cultural artifacts and global events that are often 
disastrous. Educated adults should be self-aware; cognizant of 
personal beliefs, biases, and values; and informed about differ-
ent cultures and subcultures (Johnson, 2009). Then, as citizens, 
they could seek factual knowledge; further, avoiding stereotypes 
and realizing equity efforts does not mean equality has been 
achieved in a specific context. 

NAEA’s Position Statement on Equity for All Learners (2020) 
noted that art education

is committed to goals that advocate excellence, equity and 
inclusivity for all learners through differentiated educational 
opportunities, resources, communities and systems of 
support. A successful art education program respects a 

range of diversity in the uniqueness of all learners, their 
similarities, differences, and learning characteristics. 
Included in the range of diversity are learners who are 
underserved, typically these include marginalized identities 
around race, gender, sexual orientation, socioeconomic 
status/class, and disability/ability. (para. 1) 

This statement reflects the commitment NAEA has demon-
strated for excellence while supporting and encouraging equity 
and diversity. The assumption made is that research in art 
education on these concepts represents a major component of 
the curriculum, but finding supportive literature proves difficult 
because a great deal more research is needed to explore and 
further define the issues. NAEA has progressively supported 
diversity in the organization by publishing materials in this 
area since the 1990s—for example, Art, Culture and Ethnicity 
(Young, 1990), which included a host of culturally diverse 
authors. Articles in Art Education have also been supportive. 
From June 2007 through 2020, the leadership, support, and 
genuine commitment to cultural change came from NAEA 
Executive Director Deborah B. Reeve, NAEA Board members, 
a task force, and individual members of the organization. Staff 
and Board members have taken on 
diversity as a major change in the 
culture of the organization and 
initiated research, and NAEA 
leadership has formed special 
committees such as the Equity, 
Diversity, and Inclusion (ED&I) 
Commission. Analysis and 
constant follow-up on these 
initiatives are ongoing as the 
organization moves in and through 
challenges of the 21st century.  

During Reeve’s tenure, she provided vision and leadership for 
the organization; her enthusiasm as she championed for diver-
sity was legendary. This long-term commitment from leader-
ship moved the organization forward in its diversity aims. As 
NAEA  Kim Huyler Defibaugh noted in an email to members 
(personal communication, February 20, 2019), Reeve 
“executed multiple strategies for achieving goals in the areas 
of Community, Learning, Advocacy, Research & Knowledge 
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and Organizational Vibrancy.” The ED&I Task Force based its 
work (which led to the formation of the ED&I Commission; 
see Chapter 10), on these values and concepts. Chaired by 
Wanda B. Knight of The Pennsylvania State University, the task 
force did important work in creating a foundation for future 
effort. The Commission’s status now parallels the structure of 
the NAEA Research Commission (see Knight’s section of this 
chapter, and Chapter 10 of this history). 

More than 60 years ago, J. Eugene Grigsby, Jr.—art educator, 
artist, teacher, writer, Africanist, multiculturalist, painter, 
printmaker, photographer, community activist, cultural 
historian, and a champion of multiculturalism—arrived in 
Phoenix to teach art in a segregated African American school. 
According to Laura H. Chapman, he had long been “the single 
most important spokesperson for art education who honors 
America’s fundamental diversity. Before the phrase ‘multi-
cultural art education’ was coined, Dr. Grigsby championed 
the vitality, richness and contributions of America’s so-called 
‘minority’ groups” (as cited in Young, 2001, p. 10). In republish-
ing Grigsby’s book, Art and Ethnics: Background for Teaching 
Youth in a Pluralistic Society (1977/2000), NAEA demonstrated 
its commitment to keeping classics in circulation.

A Demand for Increased Participation  
at the National Level

In his chapter of the earlier (1997) history of NAEA, “People of 
Color, Their Changing Role in the NAEA,” Grigsby described 
his experience of the early years of NAEA and how he grew 
conceptionally along with the organization. At its opening, he 
noted that his contribution to the book, “while considering 
‘People of Color,’ once known as ‘Colored,’ then as ‘Negro,’ now 
as ‘Black’ or ‘African American,’ [would] focus on those who 
are most colorful” (p. 167). He wrote about heartfelt minority 
experiences and described interaction with majorities that led 
to formation of the NAEA affiliate, the Committee on Minority 
Concerns, now the Committee on Multiethnic Concerns (see 
Chapter 4). 

At the NAEA Convention in Dallas in 1971, “members of 
the Black Caucus, as it was then known, exploded in protest 
over being ignored and generally left out of NAEA conference 
proceedings” (Grigsby, 1997, p. 169). After a series of what 
Grigsby referred to as “underground” meetings, in fall 1971, 
the Board approved a motion to appoint “an Ad Hoc Minority 
Committee” to ensure representation in planning and proce-
dures at regional as well as national conferences, exploration of 
contributions of different ethnic groups, and expanded leader-
ship opportunities within the Association (p. 172). Some of the 
original ad hoc committee members were J. Eugene Grigsby, 
Grace Hampton, Bill Harris, Lloyd New, Stanley Yamamoto, Joe 

Cardozo, Jim Smith, Rene Trapanga, Madge Allen, and Howard 
Lewis, who served as chair. 

The committee unanimously approved a series of resolutions in 
1978 at the NAEA Houston Convention:  

1A. This group, now called the Black Caucus, be known as 
the Committee on Minority Concerns. 

2A. At least one issue of Art Education, Studies in Art 
Education, and The Art Teacher be devoted to minority 
concerns. 

3A. An Ad Hoc committee on research be established.

4A. An Ad Hoc committee be established to seek financial 
aid for minority students. 

5A. Each member of the COMC encourage art teachers 
from the cultural minority to join NAEA and the 
Committee on Minority Concerns. (Grigsby, 1997, p. 174)

NAEA Influencers
At the 1991 NAEA National Convention in Atlanta, the 
Committee on Minority Concerns was renamed the Committee 
on Multiethnic Concerns; its purpose is “to promote, 
strengthen, and encourage the role of the visual arts educa-
tion while fostering respect for and a greater understanding of 
cultural diversity within our society” (NAEA, 2021b, para. 1). 
This important declaration lays a foundation for art teachers 
who are mostly White to build better relations with youth of 
different cultures and to provide models for instruction. COMC 
was in alignment with these goals while focusing new curricula 
and research methodologies on diversity. Diverse instructional 
needs could be met with the use of curricula, methodologies, 
and strategies identified as successful; recognizing wider leader-
ship participation and fostering a group of peers; and publish-
ing significant findings related to the purpose statement. Needs 
also included funding diverse high school student participation 
at NAEA Conventions. 

The subject of Art and Ethnics, as Grigsby explained in the 
opening paragraph of his book (1977/2000), had its gene-
sis in a presentation he made at the Pacific Arts Association 
Convention in Portland, Oregon, “Paint the Invisible Artist 
Black, Brown and Red.” The book further probes national 
and global questions concerning the course of the diverse 
populations that make up the United States. The focus of his 
research embraces individuals generally considered as part of 
minority ethnic populations, rather than a singular focus on 
the majority White population—the students typically photo-
graphed in art textbooks at that time. This important book laid 
a foundation for art teachers who were mostly White to build 
better relations with youth of different cultures, and it provides 
models for instruction. 

https://www.arteducators.org/equity-diversity-inclusion/equity-diversity-inclusion-commission
https://www.arteducators.org/community/articles/64-committee-on-multiethnic-concerns-comc
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Multiculturalism
Multiculturalism, as an incentive, seeks to create equal educa-
tional opportunities for students from diverse racial, ethnic, 
gender, religious, social class, and cultural groups. Diversity and 
equity, as aims, guide educators in general and art educators as 
they embrace intentions to teach the multiplicity of populations 
in the United States. According to Banks and Banks (2004), 
Gay (2004), Grant and Sleeter (2011), and others, additional 
primary goals include assisting students to acquire knowledge, 
attitudes, and skills needed to function effectively in a pluralistic 
democratic society and to interact, negotiate, and communicate 
with people from diverse groups that will work for the common 
good of the community into the future (Young, 2011, p. 80). 

Trends in Diversity and Equality
By 2044, the United States is projected to become a plurality 
nation (Colby & Ortman, 2015). The term plurality considers 
the diversity of the aggregate minority population. The U.S. 
Census reports for populations in states described as “major-
ity-minority” can also be considered “pluralities,” because no 
single race or ethnic group has greater than a 50% share of 
the state’s population (Devine & Ortman, 2014). Teachers and 
national organizations like NAEA can map out future “plural-
ity” categorizations based on the 355 counties in the United 
States where combined minority populations make up more 
than 50% of the population, and 143 counties that are “plurali-
ties” (Devine & Ortman, 2014).

The non-Hispanic/White population will still be the largest, 
as no race or ethnic group is projected to have greater than 
a 50% share of the nation’s total going forward. Shifts in the 
racial and ethnic composition of the future population are 
projected to occur primarily within the current population, 
and it is expected that several combined minority groups will 
make up the majority of the local population by 2044. The child 
population within the United States appears even more diverse 
today, and those statistics were projected to crossover in 2020 
(Colby & Ortman, 2015). The Two or More Races population is 
projected to be the fastest growing over the next 46 years, with 
the Asian population the second-fastest-growing group, and the 
Hispanic population the third-fastest-growing group (Colby & 
Ortman, 2015). Although the Native American population is 
not on the list of fastest growing, educators will want to learn 
more about art teaching methods, traditions, and education in 
their communities and reservations.

Slivka (2013) noted that the Western education paradigm has 
much to learn from Native American ways of thinking, being, 
teaching, and learning, in specific and general terms. There is 
little literature addressing how to get Western educators and 
scientists to understand the Native American worldview. The 
work of Slivka and others studying Native Americans serves to 

open the conversation within the art education community and 
move Association members toward understanding Indigenous 
knowledge and culture. Swisher (1996, p. 84) further postu-
lated that Native American scholars need to become active in 
producing research rather than serving as subjects and consum-
ers of research. Native American scholars could introduce 
more accurate depictions of their experiences and lifestyles into 
the classroom. These measures parallel the needs of authentic 
art production in art classrooms and set a goal for significant 
increases in Native American participation in NAEA. 

Asian populations in the United States grew faster than any 
other ethnic group between 2000 and 2010 (Lee, 2013). In 2013, 
47% of  foreign-born populations in the United States were of 
Asian origin; the top countries of birth for immigrants were 
China, Mexico, and India (Jensen et al., 2015). Lee (2013) and 
other scholars have suggested that art educators give special 
attention to the cultural and social contexts of Asian art and 
culture; such study would be educationally beneficial for both 
Asian and non-Asian students. Teaching Asian Art: Content, 
Context, and Pedagogy (2012), an anthology edited by Sheng 
Kuan Chung, was the first NAEA book to explore pedagog-
ical and contextual discussions of Asian art and culture for 
American art educators. This text—from art educators, artists, 
museum educators, curators, art historians, and philosophers—
contributes to the literature on teaching Asian art. 

An earlier NAEA vision statement noted that “students of all 
ages benefit from comprehensive, balanced, and sequential 
learning in the visual arts, led and taught by qualified teachers 
who are certified in art education. Art educators meet ethical 
and rigorous standards of excellence.” The current vision of 
NAEA is to harness

the power of the visual arts, design, and media arts 
to educate and enrich the lives of all learners and 
communities, especially those who are members of 
historically marginalized groups, and serves as a catalyst 
for developing creative and culturally competent future 
generations. (NAEA, 2022)

n  Shifts in the racial and ethnic 
composition of the future 
population are projected to 
occur primarily within the current 
population, and it is expected that 
several combined minority groups 
will make up the majority of the 
local population by 2044. 

https://www.arteducators.org/about
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NAEA’s current strategic plan (2021a) is intended to position 
the organization to respond to the world-altering events of the 
COVID pandemic. The fields of visual arts, design, media arts 
education, and general education have been presented with 
new challenges. These challenges include systemic racism, the 
content in school art curriculum, the low numbers of teachers 
of color, underrepresentation of art in these communities, and 
how we will make positive changes for the future. New knowl-
edge and traditional and new voices will be needed in order to 
make real changes. The NAEA 2021–2025 Strategic Vision offers 
strategies to begin creating a vision for the future. 

Some national and state standards require students to have 
knowledge of different cultures, diverse artists, and practical 
skills. Grigsby’s chapter in the previous (1997) NAEA history 
was autobiographical; he illustrated the achievements of NAEA 
through his own long years of service to the organization. In the 
following 25-year period of this history, NAEA has made prog-
ress in cultural diversity with leadership selections at its highest 
level—a classic example of which was the election of 2001.

Making History Through Leadership:  
African American NAEA Presidents

In contrast to autobiographical accounts, events also serve as 
markers of change. The election of Mac Arthur Goodwin as 
NAEA’s first African American President celebrated the full 
measure of the wisdom and vision available within NAEA’s 
leadership pool. 

For more than 50 years, Goodwin diligently served the 
public as an art educator, teacher, artist, leader, mentor, and 
friend to many. Goodwin chaired the National Art Education 
Foundation and the Consortium of National Professional 
Arts Associations and served as a leader among NAEA 
Distinguished Fellows. During his term as NAEA President 
(2001–2003) and afterward in other leadership roles, he worked 

tirelessly and traveled to communities across the nation. I 
served with Goodwin on the National Task Force on the Arts 
in Education. In January 2009, we had a meeting in Charleston, 
South Carolina, Goodwin’s home state. One result of these 
meetings was Arts at the Core (National Task Force on the Arts 
in Education, 2009), presented to the Board of Trustees of The 
College Board. 

Goodwin advocated for equity, access, and excellence through 
the arts and sought the benefits of equity in excellent arts 
programs for all students, regardless of their circumstances. He 
also wrote about positive benefits of the arts and how art educa-
tion could bring clarity to the nation. Consistently throughout 
his career, this scholar articulated and guided public under-
standing of the necessity of art education. As NAEA President, 
Goodwin introduced the “Where’s the Art Campaign,” a prelude 
to the national art education report Visual Arts Education: 
Setting an Agenda for Improving Student Learning (March 2001). 
“The purpose of the campaign,” Goodwin stated, was

to bring national attention to the arts education policy 
deficiencies and the effects they have on the nation’s 
young citizenry. More specifically, we wish to encourage 
the press/media, legislators, and parents to generate a 
public understanding of the importance of art education 
policies that lead to student learning in art. (as cited in 
Davis, 2002, p. 1)

The day after Goodwin died in 2016, NAEA sent out messages 
across the nation conveying the sad news. In his email to me 
(personal communication, October 25, 2016), Bill Harris 
described Goodwin as “that beacon in the night that glowed to 
guide us home after the storm. Mac’s straight talk, tough love, 
and needed guidance for COMC prepared us for the future.” 

In 2019, James Haywood Rolling, Jr., was elected as NAEA’s 
second African American President by the membership 
at large. A dual professor of arts education and teaching 

From left: Mac Arthur Goodwin; James Haywood Rolling, Jr.; and Wanda B. Knight.
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leadership at Syracuse University, Rolling serves as coordinator 
of the university’s art education programs, which are based in 
the College of Visual and Performing Arts (VPA) and School of 
Education. Rolling is also VPA’s inaugural Director of Diversity, 
Equity, and Inclusion. His research interests include arts-based 
education research, creative leadership, visual culture and 
identity politics, curriculum and pedagogy, social justice and 
community engaged scholarship, and narrative inquiry in qual-
itative research. Rolling is the 2014 recipient of the National 
Higher Education Art Educator Award for outstanding service 
and achievement of national significance; from 2015 to 2017, 
he was senior editor of NAEA’s Art Education journal. Rolling 
has been and will continue to be instrumental in moving this 
Association to new heights through and beyond its 75th year. 

Wanda B. Knight was elected to be NAEA’s third African 
American President-Elect (2021–2023) by the membership 
at large. It is significant to point out and celebrate her as the 
first African American woman to serve as NAEA’s President. 
Considering that the greater majority of art teachers in the 
organization are women, this is both appropriate and history 
making. Knight is assistant dean for diversity, equity, and inclu-
sion and professor of art education; African American studies; 
and women’s, gender, and sexuality studies at Penn State. She has 
taught on all grade levels from preK through university. Knight 
is a NAEA Distinguished Fellow and serves on the National Art 
Education Council on Policy Studies. She is past president of 
the United Society for Education through Art (USSEA), and is a 
former chair of the NAEA Committee on Multiethnic Concerns 
(COMC). She has traveled to give presentations nationally and 
internationally. She also has edited and made contributions 
to numerous journals and received numerous awards. Knight 
researches and teaches about race, class, and gender, and ampli-
fying the voices of women through personal narratives. Her 
work concerning antiracism; racial justice; teacher education; 
culturally competent teaching; equity, diversity, and inclusion; 
and social justice is published broadly. n

n  Challenges include systemic racism, 
the content in school art curriculum, 
the low numbers of teachers of color, 
underrepresentation of art in these 
communities, and how we will make 
positive changes for the future. 

Black women and women of color have played 
critical roles in NAEA in pushing for a more diverse, 
equitable, and inclusive professional association. 
What began as a formal protest by Black art educators and a 
set of demands presented by a courageous Black woman, Grace 
Hampton, at the 1971 NAEA National Convention in Dallas, 
Texas, brought attention to NAEA’s discriminatory practices 
against minoritized racial groups. Grace Hampton (then Porter) 
read the following statement (Manifesto) during the NAEA 
General Assembly: 

As a group of concerned Black Art Educators, we came to 
this eleventh NAEA Biennial Conference with great hope. 
Hope that has been generated by a projected theme which 
could do much toward making all of mankind truly and 
fully human. 

The theme [Art as Humanism], while an ambitious 
and worthwhile one, has fallen short of its potential 
for truly affecting these ends. From the beginning of 

the convention, activities have failed to treat fully the 
humanizing aspects with due justice. For instance, the 
Artist in Residence film and the cowgirl extravaganza, 
“The Eyes of Texas Are Upon You!” are good examples of 
the sins of omission.

In short, efforts to date to promote humanism have been 
a farce. Humanism cannot be promoted by mouthing 
and esoteric art education articles. Humanism must be 
promoted by observable deeds. 

The NAEA has set forth some worthy conditions and 
salient points that make it clear that its job is to represent 
all of the teachers of the country and to improve 
conditions for the teaching of art. 

If our random sampling of future art teachers, as 
represented by those students in attendance at the 
convention, is any indication of future minority 
participation and leadership—then the picture is, indeed, 
frightening. 

Black Women and Women of Color Leaders of  
NAEA Diversity Movements

Wanda B. Knight
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We have taken a serious look at the operation of this 
organization, and it is clear to us that it has not fulfilled 
its commitment to the theme of the convention, as well as 
its stated goals, policies, and purposes as set forth in the 
Constitution of the NAEA, Article 2 under “Purposes.” 

Our evaluation of this conference clearly manifests that 
minorities have not been included significantly in the 
fabric of the conference. This inadequate representation 
has caused us to be overtly misrepresented as 
professionals and as active members of NAEA. 

The following four areas are of great concern to us:

1. To this date, circumstances have not allowed us freely to 
participate in plannings and procedures. 

2. Historically, we have not been represented by major 
conference keynote speakers.

3. We feel that minority groups should be consulted on 
those matters that relate directly to their ethnic status, as 
well as on the total picture of art education. 

4. In light of the nationwide drive for increased 
membership, it is our belief that members of minority 
groups will be encouraged to join the organization if it is 
realistically to fulfill its humanistic function. 

As active members of NAEA, we are committed as 
professional art educators to make a contribution to our 
profession and to help make this organization a truly 
viable one which, and I quote, “represents all of the art 

teachers in the country,” for we feel that the greatest 
resource of any corporate group or nation is its people.

Again, as concerned Black art teachers, it is our moral 
obligation to bring these matters to the attention of this 
national body. 

We will continue to work to make the spirit of humanism 
in Art Education a reality in practice as well as in theory. 

We consider this statement a positive move toward the 
improvement of this total image and meaning of NAEA. 
We are convinced, therefore, that this document will be 
received in this light. NAEA can be the great organization 
it purports to be. (Grigsby, 1997, pp. 170–171)

This protest provided a foundational catalyst for NAEA’s move 
toward greater diversity within our professional association. 
As a result of the 1971 protest and demands, NAEA embarked 
upon initiatives to increase its diversity and strengthen its 
inclusiveness. More than 4 decades later, I presented a paper 
(“Racism and Discrimination: Black Brushes With NAEA”) at 
the 2016 NAEA Convention in Chicago, Illinois, concerning 
the institutional and structural maintenance of racism within 
NAEA since the 1971 protest. This presentation reinvigorated 
discussions and actions concerning equity, diversity, and inclu-
sion within the Association. 

Subsequently, in 2018 the NAEA Board appointed a National 
Task Force on Equity, Diversity, & Inclusion. The Board charged 
the task force with understanding NAEA demographics, 

Black women and Brown women—“women of color”—
helped build and sustain diversity movements within NAEA 
and contributed to our professional association in various 
ways. However, we live in a patriarchal society where White 
people are in the majority, and the populace privileges men’s 
(including Black and Brown men’s) stories and experiences. 

Although women represent the majority of NAEA members 
(87%, with most identifying as White), women within NAEA 
share a history of discrimination based on gender. In general, 
focusing on gender does not adequately address exclusion 
issues occasioned by White women’s predominance within 
NAEA, specifically in terms of Board leadership, general 
membership, and executive leadership and management 
positions. Further, although people of color share a history 
of discrimination based on race, Black women and women 
of color often relate unique experiences and face both race 
and gender discrimination. Moreover, they share a history of 
exclusion from active participation within NAEA. 

It is not without trepidation that I wrote this contribution to 
the NAEA 75th anniversary history. The phrase “women of 

color” means different things to different people, and who 
counts as a woman of color is highly subjective and even 
contentious (e.g., self-identification, identification by others, 
skin tone, race/ethnicity, experience, affinity grouping). This 
convenient catch-all descriptor arguably describes everyone 
yet no one by creating a White–non-White binary. “Women 
of color” terminology may assume there are White women, 
then all other women—including Black, Latina, Arab, Asian, 
Indigenous, and mixed-race women. 

I identify as a Black woman. Black women share experiences 
with all women; however, our lived experiences are not identi-
cal, and people should not conflate women of color’s expe-
riences. However, Black women and women of color share 
intersections where they experience the entanglements of 
racism and sexism simultaneously. Even so, Black women and 
women of color have persistently and courageously led diver-
sity movements and pursued their right to be included in the 
national discourse. Further, Black women and women of color 
have demonstrated courage while leading change despite 
being the first—or only—Black woman or woman of color 
leader representing historically marginalized communities. 

https://www.arteducators.org/equity-diversity-inclusion/articles/608-national-task-force-on-equity-diversity-inclusion
https://www.arteducators.org/equity-diversity-inclusion/articles/608-national-task-force-on-equity-diversity-inclusion
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histories, and similar initiatives by other organizations and 
the implications for NAEA as a precursor to bringing forth 
actionable recommendations for nurturing and sustaining a 
diverse, vibrant professional community. At the 2019 NAEA 
Convention in Boston, the task force unveiled 16 recommenda-
tions, and the Board took immediate action in response to the 
first recommendation, “to create a standing Equity, Diversity, 
and Inclusion Commission,” that works to advance equity, 
diversity, and inclusion priorities to ensure our professional 
association is inclusive and open to all. The 16 recommenda-
tions by the task force serve as a strategic priority for NAEA.

No documented records exist concerning NAEA’s Committee 
on Multiethnic Concerns or of Black women and women of 
color’s contributions to the NAEA narrative. This chapter 
attempts to address the absence with autobiographical accounts. 
If the Association fails to highlight Black and Brown women’s 
involvement and leadership within NAEA, and falls short of 
toppling oppressive systems, that limits organizational hopes to 
eradicate inequitable opportunity among the membership. This 
essay, based on information garnered from internet searches, 
personal conversations, primary and secondary sources, inter-
views, documents, direct experiences, and the NAEA archives, 
is a first step in filling that void.

Black In/visibility and Erasure Within NAEA
Racism and discrimination are deeply rooted in the U.S. 
experience for racially diverse populations. Racism has broad 
boundaries, and it is not constrained or limited to a single act 
of an individual. Instead, it is a macro-level social system that 
benefits some while harming others. Significant themes include 
attitudes, beliefs, discriminatory behaviors, and institutional 
and organizational practices that function to systemically disad-
vantage some racial groups—themes based on logic, spoken 
or implied, that members of a particular group are superior to 
other groups. Racism perpetuates organizational structures, 
processes, norms, and expectations, in addition to individual 
behavior and attitudes, and operates at both individual and 
institutional levels. Institutional racism occurs when an organi-
zation creates laws, policies, practices, economic and political 
structures, and cultures that foster discriminatory outcomes for 
racially diverse populations and reproduces the White privi-
lege and racial oppression of the larger society where racism is 
common.2 

NAEA, the largest professional association of visual arts and 
design educators, university professors, researchers and schol-
ars, teaching artists, administrators, and art museum educators, 
came into existence in 1947. Despite the growing number of 
Black participants, since the first National Convention held in 
1951, Black art educators perceived that they were excluded 
from full participation within the Association (Grigsby, 1997). 

Black Art Educators Protest (1971)
An underground caucus consisting of eight Black art educators 
(men and women) who were in regular attendance at NAEA 
Conventions convened after hours to provide a supportive 
place to reflect upon the conference with sympathetic peers. At 
times, Black art educators would stay up all night or until the 
wee hours of the morning discussing issues of Black in/visibility 
and marginality within NAEA. Ester Paige Hill3 (COMC chair, 
1992–1996) always reserved a larger-than-usual room during 
conventions, recognizing that Black art educators would want 
to meet and debrief later (L. Henderson, personal communi-
cation). Frequently, there were heated discussions during these 
meetings. Some Black conference participants sought to stage 
a protest to let NAEA administrators and members know their 
feelings regarding maltreatment within the Association. Several 
wanted to revolt or walk out of the Convention, while others, 
like Ester Paige Hill, pursued a more peaceful resolution. 

During the NAEA National Convention in 1971, the strategy 
evolved in reaction to the opening session, which featured 
an exhibition of White cowgirls prancing down the aisles, in 
fringed Western attire, shooting cap pistols. 

A group of Black conference participants met in Eugene 
Grigsby’s room (on the eve of the performance) to prepare a 
statement, “a manifesto,” to read at a General Session during 

Ester Paige Hill was highly influential among the Black 
Caucus members and highly respected among NAEA 
leaders who held power within the Association. “When Ester 
spoke, people listened, both Blacks and Whites”  
(L. Henderson, personal communication). Regardless of the 
protest approach, all agreed it was imperative to let the 
NAEA leaders and others know their feelings regarding its 
treatment of Black people and “people of color” (Grigsby, 
1997). 

Ester Paige Hill during 
an NAEA Convention. 
Used with permission 
of the photographer, 
Deborah Ambush.

Cowgirl performance during 
the NAEA National Convention 
in Dallas, Texas (1971). “The 
Eyes of Texas are upon you!” 
Used with permission from 
the Eberly Family Special 
Collection Library, Penn State 
University Libraries. 

https://www.arteducators.org/community/equity-diversity-inclusion-commission
https://www.arteducators.org/community/equity-diversity-inclusion-commission
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the convention. This group took offense to the trivial nature of 
the rodeo-type performance—given NAEA’s theme concern-
ing “humanity”4—and specifically to the conference designers’ 
blatant disregard for the rich diversity within the Dallas region.

Grace Porter (now Grace Hampton), professor emerita of art 
education, integrative arts, and African and African American 

Studies at Penn State University, emerged as the leader selected 
to present the manifesto that the underground caucus members 
had written collaboratively. Grace Hampton believes the Caucus 
chose her to present the manifesto due to her tall stature and 
calm demeanor (personal communication, October 5, 2015). 

Grace Hampton spoke candidly during our face-to-face 
exchange about what transpired moments before she stepped 
on stage to read the manifesto. She indicated that all Black 
people in attendance moved near the front of the room to show 
support, as she stood up. Hampton was barefoot and gowned in 
African regalia, and not one, not two, not three, but four Black 
men escorted her to the stage in dramatic fashion. Flanking 
the stage, two on the right and two on the left, the men stood 
vigil while Hampton read the manifesto. Upon completion, the 
audience gave her a standing ovation. 

In retrospect, Hampton noted she was reluctant to read the 
statement, given the fact that her activism might be detri-
mental to her career as a new faculty member at Northern 
Illinois University, where Bill Bealmer, NAEA’s President, was 
her supervisor. Her hesitancy soon passed, and according 
to Hampton, she “didn’t give a damn,” particularly when she 
reflected upon what her grandparents; Martin Luther King, Jr.; 
Malcolm X; and other civil rights leaders had to endure while 
fighting for justice and equality. “The cause” was bigger than 
herself. 

In 2012, under the leadership of Debra Ambush, president of 
COMC (2008–2011), NAEA established the Grace Hampton 
Lecture Series. The award “honors the courageous leadership 
of Grace Hampton that has become an important cornerstone 
for COMC organizational vibrancy” (“Senior Faculty Member,” 
2012). According to Ambush, establishing the lecture series 
“allows other important voices, new ones to be heard” (personal 
communication, February 11, 2021). 

I have been a member of NAEA my entire professional life, 
for over 40 years. A former Chair of the COMC (1996–1999), 
I worked on behalf of equity, diversity, and inclusion ideals 
within our Association and our profession. For this essay, 
however, I focus on how leadership efforts among women 
contribute to catalyzing, shaping, and spearheading NAEA’s 
high-ranking strategic equity, diversity, and inclusion initiative, 
starting with my own “Black brushes” as a promoter of change. 

Grace Hampton’s journey as an activist art educator 
remains an inspiration and example of what one woman 
with courage, perseverance, and a generous spirit can 
accomplish. As an activist art educator myself, it is awkward 
for me to talk about my personal journey and contributions. 
It’s like looking into a mirror instead of looking out a window. 
However, I am part of the NAEA narrative concerning Black 
women and women of color. 

I attended my first NAEA Convention in Philadelphia in 
1977, when I was a preservice art teacher at North Carolina 
Central University, a Historically Black College and 
University (HBCU). Two Black art educators and positive role 
models at my university, Lana Henderson and Mercedes 
Thompson, sponsored my trip to the Convention. I credit 
them for my initial involvement in NAEA. These women 
mentored me and nurtured my intellect. 

Henderson and Thompson were active members of the 
Black Caucus. They invited me to meetings and encouraged 
my participation. I felt a sense of belonging from Black art 
educators with similar backgrounds and cultural experi-
ences. Henderson and Thompson introduced me to a unique 
community of support and understanding and to other Black 
women who were leaders within the Association, including 
former COMC chairs Sandra Epps (1988–1990) and Ester 
Paige Hill (1992–1996). I attribute my continued involve-
ment in NAEA to the tremendous Black women role models 
and leaders. Like Grace Hampton, they exhibited courage, 
perseverance, and a generous spirit as they worked to bring 
their newer colleagues closer to a more diverse, equitable, 
and inclusive professional association. 

n  I am aware that racial discrimination 
can occur even when organizations 
do not mean to perpetuate inequities 
based on race.  

Grace Porter (now 
Grace Hampton), 
far left, with 
NAEA Convention 
attendees. Used 
with permission 
from the Eberly 
Family Special 
Collection Library. 
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Racism and Discrimination: Black Brushes 
With NAEA (2016)

During the 2016 NAEA National Convention in Chicago, 
I conducted a session based on a paper presented at a fall 
2015 “Brushes With History” conference at Teachers College, 
Columbia University in New York. I titled the paper “Racism 
and Discrimination: Black Brushes With NAEA” to bring 
attention to NAEA’s past and present discriminatory practices 
against Black people and other marginalized racial groups who 
historically struggled for social justice and equality within 
NAEA. 

In my paper, I contended there had been declines in overt 
expressions of racism and discrimination since the previously 
referenced momentous Black brush (confrontation) with 
NAEA. However, my findings suggested that more subtle forms 
of racism and discrimination persisted within the Association, 
including colorblind racism, aversive racism, racial microag-
gressions, and postracial discourse (National Association of 
Social Workers, 2007). I am aware that racial discrimination 
can occur even when organizations do not mean to perpetuate 
inequities based on race. Moreover, I recognize that discrim-
ination can take place without awareness that it is happening. 
Even so, I hoped my findings would spur much needed critical 
dialogue concerning racism and discrimination within NAEA. 

The session did yield a fruitful conversation, even though 
there were few people in attendance. Understandably some 
art educators may not be interested in the topic of racism and 
discrimination within NAEA; however, those in attendance and 
many who were not present voiced concerns that this particular 
session was conspicuously scheduled at “the worst time possi-
ble” offsite and at 8:00 am on the last day of the conference—
and in competition with a supersession and more than 30 other 
concurrent sessions.5 It just so happened that former NAEA 
Executive Director Deborah Reeve attended my session; she 
assured all in attendance that the scheduling was unintentional. 
I later learned that Reeve had a copy of my unpublished paper 
that someone had forwarded to her. Nevertheless, there were 
few participants, and that year an opportunity was missed to 
address the racial discrimination that has historically plagued 
NAEA and thwarted its ability to be inclusive of its entire 
membership.6

During the presentation, I used a symbolic black brush with 
many bristles against a white backdrop to paint a picture of 
institutional and structural racism in practice within NAEA. 
Each illustration attempted to name “racism” and “discrimina-
tion” as issues for exploration and social change within NAEA. 
For example, I drew parallels between the 1971 performance of 
White cowgirls in diversity-rich Dallas, Texas, and the opening 
session of the 2015 Convention in diversity-rich New Orleans, 

which featured a “second-line parade” of NAEA convention-
eers… led by a brass band of white skin-toned jazz musi-
cians. The predominant racial group in New Orleans is Black 
or African American;7 second-line parades originated in West 
Africa and were brought to New Orleans by enslaved people—
and yet there were apparently no Black people or African 
Americans among the jazz performers. Whether intentional 
or unintentional, racist and discriminatory practices create 
and replicate differential opportunities, access, and outcomes 
for Black people and other historically underrepresented and 
underserved populations.  

My research investigated how NAEA perpetuates racism 
through organizational structures, processes, norms, and 
expectations, in addition to individual behaviors and attitudes, 
and how racism operates at individual and systemic levels 
within organizations, whether intentional or unintentional. I 
proposed that NAEA examine practices and policies within the 
organization to initiate a course to discover how leaders and 
members can transform to be nonracist and inclusive.8  

I perceive my “Black brushes” presentation in Chicago to be 
a stroke of good fortune toward catalyzing NAEA’s equity, 
diversity, and inclusion priority initiative. Despite the few 
attendees, the timing was right for NAEA and its leadership 
to embrace new viewpoints and as many voices as possible. 
Within 2 months of the 2016 Convention, Deborah Reeve 
invited me to the NAEA Studio and Gallery in Alexandria, VA,  
to discuss ideas for a sustainable NAEA equity, diversity, and 
inclusion plan. As facilitator, I worked with the NAEA Board of 
Directors during spring and summer 2016 to shape and refine 
definitions of diversity, equity, and inclusion so there would be 
a common language to inform the development of strategies 
to accomplish organizational goals and priorities in the NAEA 
Strategic Plan.9

Figure 5. Second-line parade during the NAEA Convention 
in New Orleans (2015). Used with permission from the 
photographer, Libya Doman.
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From 2016 to 2018, NAEA prioritized national diversity work-
shops and I provided a variety of presentations, including Board 
meetings, retreat presentation, and workshops (see Table 1). 

Table 1. NAEA Diversity Presentations Facilitated by  
Wanda B. Knight

Board meetings 
and retreat 
presentations 
and workshops

July 2016: Board Leadership That Fosters 
Diversity and Inclusion: Strategies for 
Transforming NAEA. Super Summer 
Summit with Board of Directors and 
elects, Alexandria, VA. 

July 2017: Building Community Through 
Diversity and Inclusion. Super Summer 
Summit with Board of Directors and 
elects, Alexandria, VA. 

November 2017: NAEA Strategic Vision 
Initiative: Diversity and Inclusion. Board 
meeting, New York, NY.

Leadership 
Conference 
keynote

July 2016: Elephant and Giraffe, Creating 
an Association That Nurtures and 
Sustains Diversity: A Strategic Call to 
Action for All NAEA Leaders. Alexandria, 
VA. 

Convention 
Supersession 
presentations

March 2017: Black Brushes With 
NAEA: Painting a Picture Designed 
for Organizational Change and 
Sustainability. New York, NY. 

March 2017: Histories of Art Education. 
New York, NY (panel with Paul Bolin, Ami 
Kantawala, and Mary Ann Stankiewicz).

Need to Know 
Webcast

September 2018: Moving Equity, Diversity, 
and Inclusion Forward in Art Education. 

Charting a Course:  
NAEA Task Force on Equity, Diversity, and 

Inclusion, 2019
The earlier generation of Black art educators who protested 
during the 1971 NAEA National Convention in Dallas charted 
a course for greater diversity and inclusivity within the NAEA 
community through their public demands. According to 
Eugene Grigsby (1997), NAEA President Harlan Hoffa reit-
erated the Convention’s charge and appointed a committee 
“to work with future conference planners and guide them in 
planning for minority interests at future conferences of this 
Association” (p. 172). Grigsby also reported increased visibility 
and greater participation of people of color at the national level 
after Hoffa’s charge (pp. 173–175). 

Similarly, “to ensure a vibrant professional community where all 
members are treated equitably, and all have equal opportunities 
to contribute fully toward advancing NAEA’s mission and goals, 
now and into the future, the Board of Directors appointed a 
Task Force on Equity, Diversity, and Inclusion” in 2018, “to 
shape and support NAEA’s efforts toward greater diversity and 
inclusivity within the NAEA community” (Knight, 2019, NAEA 
Task Force Final Report to the Board). 

The task force charted a course in 2019 when it fulfilled its 
charge of examining equity, diversity, and inclusion across the 
Association and brought forth 16 actionable recommendations 
with rationales. Following my introduction of each task force 
member during a supersession at the 2019 NAEA Convention 
in Boston, individual volunteers from the task force unveiled 
the recommendations, one by one. The consensus-built recom-
mendations, representing diverse voices, serve as a strategic 

Figure 6. Members, NAEA Task 
Force on Equity, Diversity, and 
Inclusion. From left to right, the 
task force members are:
Row 1—Joni Boyd Acuff (OH), 
Kathy Danko-McGhee (OH), 
Libya Doman (VA), Priya Frank 
(WA), Gia Greer (CA), Dalila 
Huerta (IN), Wanda B. Knight 
(PA), Task Force Chair; 
Row 2—Karen Keifer-Boyd 
(PA), Vanessa López (MD), 
Alisha Mernick (CA), Kia Monet 
(CA), Ketal Patel (OH), Jennifer 
Rankey-Zona (NC); and
Row 3—James Haywood Rolling, 
Jr. (NY), James Sanders, III (OH), 
Lori Santos (KS), Vanessa Smart 
(NC), gloria j. wilson (AZ),  
Ray Yang (WA).

https://virtual.arteducators.org/products/naea-need-to-know-webcast-moving-equity-diversity-and-inclusion-forward-in-art-education-questions-for-art-educators
https://virtual.arteducators.org/products/naea-need-to-know-webcast-moving-equity-diversity-and-inclusion-forward-in-art-education-questions-for-art-educators
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priority for the Association to advance equity, diversity, and 
inclusion throughout the NAEA community. When carried out 
by the NAEA leadership and the Board, the task force recom-
mendations can undoubtedly contribute to a more vibrant 
professional community that is richly diverse, inclusive, and 
open to all. 

NAEA Black Women and Women of Color: 
Leading Change

Black women and women of color have made significant 
contributions to many spheres of the Association, and they 
continue to take the lead in shaping NAEA’s diversity efforts 
(see Table 2). Many women, both known and unknown, have 
trailblazed and laid the foundations for diversity within our 
Association. Black women and women of color have served as 
NAEA consultants and chairs of NAEA Interest Groups, includ-
ing the Committee on Multiethnic Concerns, the Women’s 
Caucus, and the Caucus on Social Theory in Art Education. 
They have contributed as editors of NAEA journals and on 
editorial review boards of all art education journals in the field. 
Under the leadership of Black women and women of color, the 
Journal of Social Theory in Art Education, Art Education, and 
the Journal of Cultural Research in Art Education, among 
others, have incorporated subjects, themes, and articles focused 
on social justice, equity, White privilege, White fragility, 
antiracism, and racial justice. 

Black and women of color have coordinated conventions. 
Vanessa López (2011) and Joni Boyd Acuff (2017) studied the 
need for cultural change toward social justice and inclusiveness. 
Black women and women of color have led curricular transfor-
mation efforts toward culturally competent teaching in preK–12 
and higher education in art education (L. Doman, personal 
communication, 2020) and across disciplines. There is also an 
expanding demand for Black women and women of color to 
serve as NAEA keynote speakers, supersession speakers, and 
presenters of webinars and webcasts about issues of equity, 
diversity, and inclusion (see Table 2). 

These are all promising new directions for change within our 
field and Association. Yet, there is still more that NAEA can do 
to move forward in solidarity while engaging the voices of all 
members. My goal in writing this essay is to focus attention on 
the contributions and leadership of Black women and women 
of color by uplifting those of the past, celebrating those of the 
present, and engaging those of the future likely to contribute to 
the increasing threads of diversity in NAEA’s tapestry of organi-
zational vibrancy. Black women and women of color continue 
to bring unique perspectives, histories, and experiences toward 
tackling critical issues and steering NAEA on a path toward 
advancing equity, diversity, and full inclusion. 

Voices From Chairs of COMC
COMC has had far-reaching and profound positive influences 
on art educators across the United States and internationally. 
Sandy Epps noted that COMC “has tremendously impacted 
my professional career as an art educator,” reflected on “the 
ongoing progress I have seen” in the Association, and acknowl-
edged “Dr. G. James Tucker and Dr. Bill Harris’ leadership 
[as] my primary models” (personal communication, June 9, 
2019). COMC offers its members the opportunity to engage 
with a variety of artists, participate in communities that host 
the NAEA Convention, and work to promote diversity and 
inclusion. 

Zerric Clinton (COMC Chair, 2012–2014), described a work-
shop directed by gloria wilson and Najuana Lee at the Woodruff 
Arts Center in Atlanta, Georgia:

[The] session… was intended to broaden the concerns 
of K–12 educators. The workshop explored means to 
understand the human condition and build communal 
ties between teachers and with their classrooms. 
Educators left the workshop with a renewed perspective 
on race in America. They tackled difficult topics 
related to race in the secondary classrooms. (personal 
communication, October 2019) 

The voices of the COMC chairs have also been expressed 
through columns in the NAEA News. In her April 2011 column, 
Vesta A. H. Daniel discussed COMC initiatives that sought 
to “identify, recruit, and nurture new scholars” by creating 

Figure 7. COMC Board members and award winner, 2019. 

n  If the United States is to maintain its 
status as a world leader in the arts 
and creative intelligence, we need to 
leverage our inherent assets in the 
talents of a diverse population.
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One of my most memorable conferences took place in 
Houston, Texas, in 1995. I attended the COMC luncheon 
and [heard] Dr. John Biggers [talk] about his artwork. His 
work was fascinating to me because his art narrative 
focused on his identity with Africa. 

Later in the evening, we traveled to a local museum of art 
hosting a 50-year retrospective, The Art of John Biggers: 
View from the Upper Room. I was struck by a gigantic 
image of one of Bigger’s paintings of Ghanaian people 
from his travels to Ghana, which scaled an exterior wall of 
the museum. Through this experience, I began to uncover 
more information about Biggers to use in my art education 
courses with preservice teachers. I immediately purchased 
two of his books so that I could have him autograph them. 
I was especially fascinated by his book Ananse: The Web 
of Life In Africa, in which he depicted his daily accounts 
of his experiences while travelling to several countries in 
Africa through detailed drawings. 

I am extremely fortunate to have met Dr. Sam Banks, a 
member of COMC and [former] director of arts and human-
ities for Richmond public schools. Dr. Banks inspired me 
because we both collected books about African American 
artists. Every year at NAEA, we shared our most recent 
book acquisitions. We would joke about how we were 
running out of space in our homes for storing our book 
collections, though we continue to collect volumes. 

It is amazing the amount of local history that exists 
within a city. Traveling to NAEA and interacting with 
COMC has truly inspired my commitment to visiting the 
neighborhoods (specifically African-American) to learn 
about local history and to support the local economy by 
supporting small business owners. 

The opportunity to meet with art educators from across 
the United States inspires, and I have learned much about 
myself and about the kind of art educator that I wanted 
to exemplify. I will always cherish the times that I inter-
acted with Dr. Eugene Grigsby. I first met him when I met 
Dr. John Biggers. For me it is important to let my students 
know that I not only have knowledge of African American 
artists, but that I have met them or heard them speak at 
NAEA. (personal communication, September 16, 2019)

Minuette Floyd on COMC 
“models of knowledge production; identify[ing] specific and 
concrete examples of the kinds of knowledge that teachers can 
create, how they do it, and why it should count; and helping 
students to identify everyday, simple ways that resistance is 
creative and transformative in the quest to self-identify, tell our 
stories, and move our communities in a direction energized 
by self-determination” (p. 16). Hazel L. Bradshaw-Beaumont 
Young (2017) noted the importance of encouraging “an aware-
ness of community identity and character in order to strengthen 
the integration of art education and cultural resources to 
balance inherent conflicts of past, present, and future social 
values” (p. 21), and Joni Boyd Acuff (2017) expressed heartfelt 
compassion in her final newsletter column: 

When hateful and oppressive events and rhetoric 
challenge critical social justice work, it becomes difficult 
for a person to substantiate continued efforts. However, 
it is my hope that, upon thoughtful self-reflection and 
essential self-care, we all recognize the significance of our 
important work. (p. 25)

Concluding Remarks
Each year, COMC honors someone who has made outstanding 
contributions to the field of multiethnic concerns through the J. 
Eugene Grigsby Jr. Award. COMC also honors a person to pres-
ent the Grace Hampton Lecture. New leaders have stepped up 
and joined the ranks of the seasoned veterans, offering a great 
deal of hope, energy, and intelligence for creating a brighter 
future. However, there is still an incredible journey ahead and 
mountains to climb. 

Diversity among students in U.S. schools is steadily increas-
ing, although educators are still overwhelmingly White and 
female (Loewus, 2017). NAEA will always be influenced by the 
composition of the nation’s teaching population while diligently 
addressing equity, diversity, and inclusion issues. As President 
Barack Obama has noted, “In addition to giving our children 
the science and math skills they need to compete in the new 
global context, we should also encourage the ability to think 
creatively that comes from a meaningful arts education” (as 
cited in National Task Force on the Arts in Education, 2009, p. 
5). If the United States is to maintain its status as a world leader 
in the arts and creative intelligence, we need to leverage our 
inherent assets in the talents of a diverse population. Although 
much as been accomplished, much more work is required—
theoretically, empirically, and practically—to develop a body of 
knowledge related to diversity and equity within the National 
Art Education Association. n

https://www.tshaonline.org/handbook/entries/biggers-john-thomas
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Table 2. Black Women and Women of Color: Leaders in Art Education 

NAEA Convention 
Coordinators

Joni Boyd Acuff (2017; co-coordinator with Debra Greh) 

Vanessa López (2011)

Journal Editors Art Education Ami Kantawala (2020–2023)
Amelia Kraehe (2018–2020)
Flávia Bastos (2009–2010)
Debra Ambush and Vesta Daniel (guest editors, special issue on 
culturally responsive teaching)

Journal of Social Theory in 
Art Education

Manisha Sharma (coeditor, 2021–2023)
Wanda B. Knight (2006–2009)

School Arts Wanda B. Knight (guest editor, 2017)

Visual Arts Research Wanda B. Knight (guest senior editor, 2016)

Journal of Cultural Research 
in Art Education

Joni Boyd Acuff (2018–2020)

Depti Desai (2010–2012)

NAEA Leadership NAEA Board of Directors: Flávia Bastos (2013–2015)

Western Region Director: Joni Boyd Acuff (2014–2017)

Eastern Region Director: Adriane Pereira (2014–2017)

Awards and Recognition USSEA

Edwin Ziegfeld Award
2005 Vesta Daniel
2009 Flávia Bastos
2011 Nanyoung Kim
2012 Dipti Desai
2018 Lori Santos

Women’s Caucus

June King McFee Award     2020   Wanda B. Knight

Maryl Fletcher de Jong        2015   Vesta Daniel
Service Award                      2017   Debra Jean Ambush
                                              2018    Wanda B. Knight 

Mary J. Rouse Award           2002   Minuette Floyd
                                              2007   Flávia Bastos
                                             2017    Joni Boyd Acuff
                                              2018    Amelia M. Kraehe 
                                                          Adetty Pérez de Miles
                                              2020   gloria j. wilson

NAEA Distinguished Fellows Award: Wanda B. Knight (2020)

NAEA Eastern Region Higher Education Art Educator of the Year Award: Nan Park (2020)

Manuel Barkan Memorial Award: Joni Boyd Acuff (2020)

Note. See also Chapters 4 and 10 for interest-group leadership and recognition and participation in the ED&I Task Force and Commission.

https://www.tandfonline.com/toc/uare20/65/5
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Notes
1. Seven “people of color” have held NAEA Board positions since the inception 

of NAEA. Four NAEA Board members identified as being Black (D. Reeve, 
personal communication, 2017; Reeve is the former Executive Director of 
NAEA). 

2. Kivel (1995) noted examples of institutional racism over the history of the 
United States, including: exclusion from organizations, unions, and social 
clubs; income differentials; admissions based on test scores; monocultural 
school curricula; and education differentials based on preconceived notions 
of ability. 

 3. Ester Paige Hill was one of my mentors. We often roomed together during 
NAEA Conventions, beginning with the 1992 convention in Phoenix, 
Arizona, while she was president of COMC. 

 4. NAEA’s exclusionary practices were in opposition to its 1971 Convention 
theme, “Humanity,” and lacked human dignity, mutual respect, understand-
ing, and collegiality concerning Black people. 

 5. Many questioned why such an important topic (racism and discrimination) 
involving NAEA was not featured during a supersession or during prime 
times when more convention-goers might be obliged to attend. 

6.  Given the frustration concerning scheduling, Deborah Reeve promised the 
audience that my presentation would be scheduled as a supersession the 
following year, during the 2017 Convention in New York. Reeve followed 
through with her promise. 

7. According to demographic data during 2015–2016, Blacks or African 
Americans were the majority in New Orleans, Louisiana, representing 
60% of the population, whereas White people represented only 32% of the 
population.

8. Tools for racism self-assessment can be designed to raise awareness of biases 
and stereotypes that maintain racism; assess attitudes, beliefs, and assump-
tions about race; reveal subtle forms of racism; obtain an understanding 
of pervasive racial issues; identify and affirm individual or organizational 
strengths that address racism; determine to what extent racism in the organi-
zation is prevalent and how or whether it is being addressed; gain knowledge 
of policies, practices, procedures, and structures that create and perpetuate 
racism; and discover strategies that work for organizational transformation. 

9. I served in various other capacities to lead change within our professional 
association, including: consultant, equity, diversity, and inclusion strategic 
planning, 2016–2019; chair, Task Force on Equity, Diversity, and Inclusion, 
2017–2019; consultant, School for Arts Leaders, 2019–2020; and commis-
sioner-at-large, inaugural Equity, Diversity, & Inclusion Commission, 
2019–2022. 
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