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We live in a time with a growing threat to global peace, in which complex 
dynamics of ideological conflict are continuously intensified by the recent 
excruciatingly violent wars, along with the increase of geopolitical violence 
and militarization by advanced technologies. We are now witnessing merciless destruction 
of human and nonhuman lives and space, as well as dehumanization of bodies of civilians, particularly those of 
children and women. This current phenomenon alerts us to the urgent demand for peace education in connection 
with human rights and refugee sustainability. Peace education raises several questions: What are the roles of 
peace educational practice and theories for K–16 art teaching and learning in responding to the current war crisis? 
What are effective orientations to art educational praxis for peace and antiwar? How can art and art educational 
practice provide a critical and affective space of dialogue and art-in-action for transformative refugee and peace 
education? 

In our times, peace educational efforts can be creative, integrative, restorative, generative, and transformative. 
Peace education integrates knowledge and action in ways that both honor diversity and difference and establish 
common ground. Going beyond the model of a transcendental universal ideal, peace educational scholars posit 
the importance of cultivating “critical peace” as form of peace building by challenging multiple forms of violence 
and structurally disproportionate power that perpetuates violence (Bajaj, 2008; Darder, 2009). Also, affective 
realms such as emotions and sensing, along with critical consciousness, must be equally important for learning 
and teaching on peace and war (Bekerman & Zembylas, 2011; Boler & Zembylas, 2003; Noddings, 2012). Peace 
education envisions transformation of the present human condition by changing existing structures and norms 
about peace, war, and violence so that it aims at the transformation of educational content, structures, and 
pedagogy, as well as policies to address structural forms of violence at all levels (Bajaj, 2015, 2018; Canlas et al., 
2015; Zembylas & Bekerman, 2016). Thus, art education envisions a transformative pedagogy and curriculum 
on critical peace seeking creatively revealing and transforming structures and situations of violence as a form of 
peace building. 
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This special issue call is for manuscripts (including articles, instructional 
resources, and autobiographical accounts) that address how we, as art 
educators, understand what peace and human rights mean in relation to 
bodies, communities, and learning spaces; in what ways transformative 
art learning and teaching can help illuminate the problems, challenges, 
solutions, and rewards to diminish, eliminate, or avoid conflicts and 
violence. This special issue provides a platform that invites art educators to 
explore the notion of peace and human rights as they are pertinent to social 
change. It seeks critical, reflective, and honest conversations about the state 
of (art) education and its crucial function in strengthening global, national, 
and local peace. Art educators are invited to discover new and creative 
ways to integrate peace education into formal and informal learning, 
while carrying on daily peacemaking practices that positively affect all life 
on earth. Concerning the issues and phenomena of wars, human rights, 
and refugees, this special issue focuses on (art) educational practices that 
promote peace, healing, antiwar efforts, and supporting refugees for 
recovery. 

Topics to Consider:

• art educational praxis to witness unheard stories and voices
• voices and actions from (refugee) children and youth
• imaginative art practice as transformative action for peace and 

healing
• art in action to challenge wars and ideological conflicts
• decolonizing and/or antiracist views on war and peace in global 

contexts

• critical pedagogy in connection to peace education 
• antiwar artistic interventions for social justice
• collaborative art provocation with refugee communities for 

sustainable resettlement
• antiwar art (educational) pedagogy for social justice 
• refugee community art praxis, war trauma and memory, and healing 
• art curricula that promote sustainable peace building
• museum educational programming for restoration of war 
• humanizing art praxis in connection to antiwar interventions
• disarmament and demilitarization for peace through art praxis and 

art teaching
• children, war, and human rights 
• rethinking trauma-informed art teaching and learning
• teaching children in conflict zones and media
• art teaching civic competence and democratic participation in 

antiwar interventions
• teaching of love, peace, and wisdom through critical art-based 

inquiry
• peace education and environmental sustainability through art and 

media
• new role of art education for peace building 
• resilience and reconciliation for peace education
• affective learning for peace building
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