
 
 

The Mobility of Learning, Fluency of Teaching, and Flexibility of Art Curricula: Three Cases 
 
What does it mean to learn? What makes a good teacher? What is an effective curriculum? Three art 
educators examine these questions from different research perspectives. First, findings from a six-year 
research project that investigated how youth use mobile and social media to create peer-networked 
learning communities are discussed. The second project revisits findings from Cohen-Evron (2002) and 
Haanstra, Strein, and Wagenaar (2008) in a qualitative study in which characteristics of “good” art 
teaching in P-12 settings are described by 140 students, art and classroom teachers, school leaders, 
and parents; the findings are contrasted with current policies for teacher evaluation. The third project 
describes an online curriculum development project involving a school of visual arts, a college of 
communications, and a college of information science and technology. The outcome is a degree that 
exploits the flexibility of curriculum pathways and the fluidity of integrative digital thinking (Hayles, 
2012). Following the presentations, attendees will form small groups to discuss their responses to 
questions raised. Results of the discussions will be summarized in a plenary session. 
This session offers research-based insights about several contemporary issues facing art educators, 
including: understanding the impact of using networked digital visual technologies in art curricula; the 
importance of multiple informed perspectives on teacher quality in light of high-stakes policy decisions 
around teacher evaluation; and the value of flexible curriculum models that combine the inherent logic 
of digital systems, the narrative structure of communication theories, and the adaptive power of art 
and design in developing creative habits of mind. Further, participants will bring their experiences to 
bear in dialogue around everyday questions in discussing strategies for making informed decisions in 
response to changing educational conditions. 
This session prompts attendees to consider their experiences of gathering information, making 
informed decisions, and sharing outcomes that can be defended as evidence affirming the value of 
what they do as art educators. 
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Research 
 
What does it mean to learn? What makes a good teacher? What is an effective curriculum? Three art 
educators explore different research contexts in seeking responses to everyday questions. 
 
Deep Dive Research; 110 minutes 
 
 
 
 
 



Investigating the Impact of Peer-networked Curriculum on Teaching and Learning in Art 
Education 
 
This presentation reviews research findings from a six-year project investigating the use of social and 
mobile media in the art curriculum. It involved researchers, art teachers, and over 200 secondary 
students in four different after-school and in-school visual art programs. The purpose was to design, 
test, and implement a visual art curriculum using mobile media and social media to connect students to 
their schools, surroundings and each other. Two guiding research questions were addressed: 1) What 
are the qualities and characteristics of an appropriate visual arts and mobile media curriculum, and the 
pedagogical designs and approaches that promote positive attitudes towards learning and school 
among teens? 2) How does increased mobility and peer networked learning in curricular activities, 
supported by mobile media, influence the development of identity, agency, and empowerment among 
teens? 
The session begins with an overview of issues framing the study, including actor-network theory 
(Latour, 2005), mobility theories (Adey, 2009), and complexity thinking (Davis, & Sumara, 2006). The 
methodology was modeled on design-based research (Sandoval, 2004), a site-specific approach for 
studying the dynamics of social and educational practices and adapting them as effective curriculum 
strategies. On and off-line observations, interviews, and images made by students will be used to 
illustrate processes of learning and teaching. 
The growing use of social media to explore new modes of visual and verbal means of expression and 
communication is giving rise to expanding forms of knowledge. Studying the use of mobile computing 
for connecting to local communities (Hyuna, 2011) provides an important opportunity for art educators 
to understand better how teens create local, peer-networked learning communities. 
Teens use mobile and social media as a multilayered coordinated practice of connecting with others in 
both physical and virtual spaces. This session provides research-based insights that will inform 
attendees about using digital visual technologies in developing peer-networking curriculum structures 
and creating conditions for developing collective learning communities. 
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Research 
 
Research into digital visual peer networked teaching and learning through mobile and social media are 
presented. 
 
Art/ED Talk; 50 minutes 


